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Chapter 1 The Development of Citizenship in Social Studies Based on the 
Characteristics of Historical Events 

 
Yoshiharu TODA (Faculty of Education, Chiba University) 

 
Keywords: citizenship education, citizenship, historical education 

 
１． The Origins of Social Studies in Japan 

In 1947, under the influence of the United States, 
the school subject of social studies first appeared in 
Japan. At its inception, social studies served the role 
of creating citizens who w 

ould strive to realize the ideals of the Cnstitution 
of Japan（1946） and the Fundamental Law of 
Education （1947）in Japanese society. In Japan 
before the Second World War, school subjects that 
were based on various specific academic lineages 
such as History and Geography were mainstream. 
Therefore, it was unclear to the school teachers and 
educational researchers of the time what exactly 
Social Studies was, as an integrated subject that was 
not based on a specific academic discipline. As a 
result, various theoretical approaches to social 
studies have been proposed in Japan. One of these is 
social studies as a legislative proposal exemplified 
by the “Course of Study” (CoS) created by the 
Ministry of Education (now the Ministry of 
Education, Culture, Sports, Science and Technology 
(MEXT)), which was also a form of social studies 
advocated by private educational organizations. 

Subsequently, the CoS was changed from a 
proposal to legislation with legally binding power 
announced by the Ministry of Education, thus 
drawing a line between this and the research of 
social studies education within academia. In this 
context, many different theories of social studies 
were developed. In relation to this, in academic 
circles in the field, “social studies” has been defined 
as “a school subject that cultivates citizenship 
through forming the principles of science-based 
social awareness.” Researching the nature of social 
studies entails study of the following themes:  
 
・What is the nature of the science-based social 

awareness which is formed by social studies, and 
what are the methodologies by which it may be 
formed? 

・What is the nature of the citizenship which is 
cultivated by social studies, and what are the 
methodologies by which it may be cultivated? 

・What kind of methodologies are the “through” 
that connect the formation of science-based social 
awareness and the cultivates of citizenship? 

 
Research of social studies education serves to 

elucidate and create models of science-based social 
awareness and citizenship. Alongside this it serves 
to develop methodologies to form both science-
based social awareness and cultivate citizenship, as 
well as methodologies to integrate both of these. 
Among these lines of enquiry, special attention has 
been paid in research to the relationship between 
social studies and historical education, and the 
elucidation of the nature of citizenship and how it 
can be cultivated. 

As mentioned earlier, the social studies 
exemplified by the Ministry of Education as the 
“Course of Study” in 1947 was an integrated school 
subject that included historical education and 
geographical education. For this reason, every time 
the CoS is revised, from its inception until now, 
social studies have been subject to criticism from 
across the political spectrum because of its lack of 
academic specificity arising from its integrated 
character. Specifically, these arguments have been 
called ‘the disbandment theory about social studies,’ 
and ‘the theory of history independence.’ The 
disbandment theory about social studies argues that 
social studies, as an integrated school subject, 
should be disbanded into subjects following 
academic disciplines such as history and geography. 
The theory of history independence argues that 
because social studies, with its integrated character, 
is not able to teach history in line with historical 
development from past to present, historical 
education should be separated and independent from 
social studies. 

Those who argue for the significance of integrated 
social studies counter these arguments, asserting that 
“citizenship, that is, the qualities required by 
members of a democratic society, is cultivated only 
through integrated social studies.” 1) Before the 
1980s, there had been a preponderance of research 
results on the formation of science-based social 
awareness due to the influence of the East-West 
Cold War structure, but the research results on the 
latter citizenship development were relatively poor. 
However, after The Collapse of the Berlin Wall, with 
the so-called “anti-ideology era” from the 1990s 
onwards, the focus of research shifted from topics 
related to science-based social awareness to topics 
related to citizenship. Additionally, in this era, the 
creation of a school subject called “Citizenship” in 
England's National Curriculum had a major impact 
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on research trends in Japan2). 
 

２． Social Studies and Citizenship Education 
In the 2000s, the English-language term 

“citizenship,” which is almost synonymous with the 
Japanese term for citizenship (shimin-teki shishitsu) 
that had been used as a core concept of social studies, 
started to appear in translated books and Japanese 
academic papers and books, and diverse educational 
theories emerged with this as the core concept. 
These theories are collectively referred to as 
“citizenship education” (using the English word)3).  

In the Japanese curriculum to date, social studies 
had been positioned as a school subject, and 
citizenship education had been posited as an 
educational theory but had not existed as a school 
subject. However, there are differences between the 
two educational theories, which can be summarized 
as follows.  
 The social studies is one school subject among 
many, and in order to clarify its relative uniqueness 
in contrast with school subjects such as mathematics 
and science, it is posited as a subject that cultivates 
citizenship through the formation of science-based 
social awareness which cannot be done by other 
school subjects. The formation of science-based 
social awareness and citizenship cultivation are 
regarded as being mutually related; the former is 
given educational significance by the latter, and the 
latter can be cultivated because the former is able to 
criticize its nature. Changing its expression clarifies 
what kind of science-based social awareness is 
required by members of a democratic society4).  
 Some argue that citizenship is cultivated within a 
democratic society rather than within school 
education. That is, they assert that various 
organizations such as volunteer organizations and 
NPOs work in tandem with social studies and that 
learners nurture members of a democratic society 
through engaging in social participation activities. In 
such cases, the English word “citizenship” is used to 
denote the qualities that are cultivated. 
 In its essence, citizenship (in the Japanese sense) 
contains the English-language “citizenship” 
(henceforth represented with quotes to distinguish it 
from the Japanese word) which is cultivated only by 
engaging in social participation activities in a 
democratic society, as a quality that can be 
cultivated as a subject within school education, and 
it can be argued that the subject for that purpose is a 
social studies. 

The social studies have retained its position as a 
school subject alongside other subjects, and it 
considers the importance of cultivating citizenship 
alongside the formation of science-based social 
awareness. It is then assumed that such cultivation 

should be unilaterally carried out in social studies as 
a school subject. In contrast, citizenship education 
believes that “citizenship” is cultivated through 
participation in social activities in a democratic 
society and considers school education to be one 
such place of cultivation, or social studies as one 
such school subject5). 

Through research in the area, it became possible 
for social studies education researchers and social 
studies teachers to specifically grasp what kind of 
educational theory citizenship education is, and 
what kind of units and classes it will be within 
schools. At the same time, the theoretical differences 
between social studies and citizenship education 
have become clearer. 

From the standpoint of the traditional theory of 
social studies that has defined the significance of 
social studies as a school subject with the formation 
of science-based social awareness at its core, 
theoretical challenges to citizenship education can 
be identified. 

The first such theoretical challenge is that, since 
citizenship education does not position science-
based social awareness as its theoretical core, a 
methodology to confirm the validity of the 
“citizenship” which formed within the learner 
through citizenship education is unclear. 

The social studies as a school subject has been 
defined as “a school subject that cultivates 
citizenship through applying the principles of 
science to the formation of social awareness.” The 
science-based social awareness and citizenship are 
closely related, and it has been regarded as a topic 
for research to elucidate methodologies to explore 
common elements representing the nature of both 
and their mutual relationship. The relationship 
between both can be explained insofar as citizenship 
provides the basis and educational significance of 
cultivating science-based social  awareness in 
school education in a democratic society, and further, 
that citizenship can be critically examined and 
verified through science-based social awareness6). 

Furthermore, because citizenship is based on 
social awareness, those who have learned both are 
also able to challenge specific national views, social 
views, or ideologies. The traditional theory of social 
studies, which positioned science and social 
awareness at its core, was to provide the conceptual 
equipment to combat specific national views, social 
views, or ideologies. With citizenship education, it 
is yet unclear whether it incorporates the 
methodology for cultivating the kind of “citizenship” 
that can oppose so-called “mobilizations” in which 
a particular kind of social participation is forced 
upon citizens by a particular authority7). 

In the present research, we seek to incorporate the 
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results of research on science-based social 
awareness formation into citizenship education and 
propose a methodology for learners to critically 
examine their own “citizenship”. 

The second theoretical challenge is that the 
connection between citizenship education and 
historical education is unclear. 

The social studies were institutionally established 
in Japan in 1947; however, from the time it was first 
established to the present, owing to its integrated 
nature, it has been subjected to threats of 
disbandment from those who argue that it is 
necessary to enrich historical education in particular. 
These arguments are termed ‘the disbandment 
theory about social studies,’ and ‘the theory of 
history independence’. 

Citizenship education, because of its theoretical 
characteristic of social participation, takes the 
problems of modern society and their solutions as its 
main educational content. For that reason, can be 
argued that proponents of citizenship education have 
not sufficiently studied matters such as the 
relationship between themselves and historical 
education, in the context of classes which focus on 
historical events as the main educational content. On 
the contrary, citizenship education, through its own 
conception of “citizenship”, contains views that 
defend ‘the disbandment theory about social studies,’ 
and ‘the theory of history independence’ from 
within social studies itself. 

Representative examples of texts on citizenship 
education contain almost no classes with historical 
events as the main educational content. In addition, 
in these texts there are few accounts that clearly state 
what attitudes can be taken against arguments such 
as ‘the disbandment theory about social studies,’ and 
‘the theory of history independence’. In the present 
research, we reappraise what was lacking in terms of 
the relationship between historical education and 
citizenship education and propose a model of 
“citizenship” and a methodology for cultivating it 
that is enabled precisely because of historical 
education, and because historical events form its 
main educational content. 
 
3 ． Citizenship that can be Cultivated with 

Historical Education, and the Methodology 
for Achieving this        

Various kinds of historical education have been 
argued for and practiced in Japan and around the 
world. They are diverse in terms of the level of their 
focus, content, and learning methods. However, 
there are also similarities within the diversity of 
historical education. One such point of commonality 
is that, in history lessons, historical events are 
specifically utilized as educational content, with a 

goal being for students to understand the social life 
and structure for people in the era being studied, as 
well as the era itself. 

In this research, we reversed the relationship 
between “citizenship” and historical education, 
asking instead what historical education can 
contribute to the development of the “citizenship,” 
seeking to clarify the kind of “citizenship” that can 
be cultivated through historical education, making 
full use of the characteristics of historical events. 
Firstly, we will discuss what kind of “citizenship” 
can be cultivated through historical education. 

J. Delanty, cited as a theoretical basis by Japanese 
citizenship education theorists, believes that the 
most general meaning of citizenship relates to group 
membership qualifications, perceiving of 
citizenship as a membership qualification consisting 
of an amalgamation of rights, obligations, 
participations, and identities combined8). Based on 
this theory, it is also possible to use historical events 
as teaching materials, such as the village assemblies 
and peasant uprisings of the Muromachi Period in 
Japanese history, or the eligibility to participate in 
the Olympic Games of Ancient Greece. 

Therefore, in this research, whether as member of 
an Ancient Greek city state, or as a member with a 
certain status in a feudal class system, or as a 
member a particular association, or as a member of 
a nation state, one’s membership, “as a member of a 
particular social group of a particular historical 
period” is defined as the “citizenship” that can be 
cultivated through historical education. 

In addition, by defining “citizenship” in this way, 
with the methodology of cultivating “membership 
as a member of a particular social group of a 
particular historical period,” it becomes possible to 
draw on the results of existing research on theories 
of historical education in Japan. 

The methodology of cultivating “membership as 
a member of a particular social group of a particular 
historical period” that we propose suggests that we 
study these memberships according to each era and 
its society in relation to its own processes of 
formation, transformation, and collapse. This 
methodology for cultivating “citizenship” is defined 
through capturing membership as a social construct.  

The basis of this methodology is research into the 
reform of history lessons based on constructionism 
within historical education in Japan in recent years9). 
The Japanese Association for the Social Studies 
published the Social Studies Educational Dictionary 
in 2000, followed by the Social Studies Educational 
Dictionary: New Edition in 2012. The new edition 
proposes the new concept of ‘constructionism,’ 
which is explained as follows10):  
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“In other words, constructionism is a view based 
on anti-essentialism and anti-existentialism; it is a 
way of thinking which perceives that social facts and 
the nature of people are created socially, politically 
and historically. 

As described above, constructionism is used in an 
interdisciplinary manner in many fields such as 
sociology, political science, anthropology, and 
history to reappraise society from the viewpoint of 
understanding. It is considered an effective 
framework for relativizing established concepts 
such as “ethnic group”, “race”, “nation state”, and 
“sex”. 

 
In this research, we take the standpoint of 

constructivism and consider “membership as a 
member of a particular social group of a particular 
historical period” as a social construct imagined in 
that period. Let us now provide a supplemental 
explanation in accordance with two small teaching 
units developed by the author.  

The first small unit is called “What is bushi 
[samurai/warrior] status?” The main educational 
content of the unit is the ada-uchi(revenge killing to 
maintain status and a glory) committed by Rokuro 
USUI in 1880 in the Meiji era, which is the last 
example of ada-uchi in Japan. Early modern social 
hierarchy had a structure in which the order of a 
person’s rank was embedded in society, and clothes 
and actions were indicators and symbols indicating 
social status. TANIGUCHI explains how status 
needed to have been expressed on a personal level 
daily, and in a visible form, so that the bushi keeps 
the dignity of being a bushi, maintaining his position 
as a bushi because he is recognized as such both by 
other bushi and by people of other social statuses. 
The Bushi must express the honor of that status, for 
example by wearing hakama or by carrying two 
swords11). A typical example of this is ada-uchi 
within the concept of burei-uchi (the right of a bushi 
to kill a commoner for improper behavior.) In the 
Edo Period, ada-uchi was not praised, but it was 
something that had to be done in order to be a bushi. 

However, in 1873 the Ada-uchi Prohibition was 
issued, and ada-uchi was declared to be death by 
murder. USUI's ada-uchi, his trial, and the 
modernization of the legal system allows students to 
learn about the process of collapse of the early 
modern social hierarchy and the bushi class. This 
small unit allows students to consider the main 
question of the unit: Why did Rokuro USUI commit 
ada-uchi even though it was considered to be 
murder in the Edo period? This allows students to 
think about what the Bushi class meant as a social 
membership.  
 The small unit “Who is a Greek person?” focuses 

on the story of the Macedonian royal family’s 
attempts to get the Greeks recognize them as a 
Greek, from Alexander I during the Persian War, to 
Philip II and Alexander the Great. As a result of the 
Persian War, the Greeks formed a vivid awareness 
of foreigners, forming and fixing the Greek concept 
of ‘the barbarian.’ SAWADA summarizes how the 
Greeks changed the criteria to distinguish 
themselves from the barbarians, from a sense of 
compatriotism rooted in a common mythical 
genealogy (origin), to cultural standards such as 
languages and religions. 

In response to such changes, when looking at the 
tradition of the royal family of Macedonia, they 
changed themselves to actively introduce Greek 
culture, from inviting Greek intellectuals and artists 
to the court, to changing their own origins such as 
naming themselves the descendants of Hercules12). 
In this unit, students explore the social membership 
of a Greek person as a social construct through the 
main question of why the Macedonian royal family 
changed the content of narratives to assert their 
identity as Greek. 
  

４． Historical Education and “Citizenship” 
 There is an argument that social studies as a 
school subject should be reformed so that it 
cultivates “citizenship” (in the English-language 
sense) rather than citizenship (in the Japanese sense). 
That argument is referred to as citizenship education. 
The citizenship education will be indispensable in a 
borderless era of multicultural symbiosis, as well as 
our present era, to accompany the arrival of a level 
of maturity in our society. What is important here is 
to develop a methodology for cultivating citizenship 
whereby the learner can judge for themselves 
whether the “citizenship” that they are trying to 
cultivate is appropriate. 

This research focuses on the relationship to 
historical education which has been missing in 
citizenship education of late, developing specific 
units based on the abovementioned cultivation 
methodology. We do not claim that “citizenship” 
should be cultivated in historical education. We 
propose that it is necessary to redefine “citizenship” 
as “membership” if we intend to cultivate it with 
historical education, and, in doing so, learners can 
comprehend for themselves the memberships that 
they have already formed, perceiving them as social 
constructs. 

In the present day, as learners who live in modern 
society, we have (or are expected to have) 
membership of particular social groups. Looking at 
history, such a membership is only one among many. 
It is not certain whether our memberships as learners 
will be valid, or whether they will continue to be 
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valid in the future. The membership is important not 
as fixed or absolute but as dynamic. The historical 
education is a possible methodology to learn about 
memberships that the people of certain time had (or 
were expected to have), along with the processes of 
their formation, transformation and collapse. 
Through historical education it becomes possible to 
learn about membership of social groups in a 
particular time period, and also to reconfirm that the 
memberships that the learner themselves holds 
currently are a social construct. 

Also, by cultivating “citizenship” based on 
science-based social awareness, those who have 
learned this can expect to acquire conceptual 
equipment that can counter a specific national view, 
social view, or ideology. The traditional theory of 
social studies, which has positioned the formation of 
science-based social awareness as its core, also 
aimed to provide conceptual equipment to counter a 
specific national view, social view, or ideology. An 
indispensable part of citizenship education is the 
methodology of cultivating a “citizenship” that can 
withstand the so-called “mobilizations” in which a 
particular kind of social participation is forced upon 
citizens by a particular authority. We propose that, 
with a historical education that is able to teach about 
the processes of formation, transformation, and 
collapse in relation to the above, lessons based on 
such a methodology will be possible. 
  
【Notes】 
１） For academic responses to social studies 

disbandment theory and social studies historical 
independence theory, please refer to the following 
literature: 

 ・Bulletin of Japanese Educational Research 
Association for the Social Studies， Vol．34，
1986 

２）The following can be considered representative      
studies arguing for citizenship education, with 
reference to study of the national curriculum of 
England:  

 ・Takaaki F UJIWARA，‘Significance of Active 
Citizenship in Social Studies : A Possibility of 
Learning for Social Participation‘,Journal of 
Educational Research on Social Studies，Vol．
65，2006 

・Atsuo SUGIMOTO，Hideaki TAKANORI，
Mitsuharu  M IZUYAMA ‘The 3C Era of 
the Education’Sekaishisousya，2008 

  
 
 
３ ） Representative literature describing the 

relationship at the time between social studies and 
citizenship is as follows:  
 
・Yoshiharu TODA，‘A Study on the Theory of 

"Citizenship Education" : Focusing on the 
Concept of "Citizenship" ’， Journal of 
Educational Research on Social Studies，Vol．
64，2006,  

４）Examples of such research include: 
・Tomoyuki KOBARA ‘How do we change 

upbringing of the Citizenship?’The 21st 
century of the social studies education ，

Meijitosho，1985 
・Koutaro Y OSHIMURA，‘A Social Studies  

Lesson for Developing Consensus-Building 
Ability’Journal of Educational Research on 
Social Studies，Vol．45，1996 

・Kazuhiro M IZOGUCHI，‘Social Studies  
Education for Forming a Liberated Sense of 
Values : Succeeding and Reforming Social 
Studies Education Oriented toward Decision-
making’，Journal of Educational Research on 
Social Studies，Vol．56，2002 

５）Examples of such research include: 
・Kiyoshi KARAKI，‘The Children’s Social 

Participation and the Social Studies Education’
Toyokan，2008 

・Kiyoshi KARAKI，Kimitaka NISHIMURA，

Takakaaki FUJIWARA ‘ The Social 
Participation and the Creation of the Social 
Studies’Gakubunnsya，2010 

・Kiyoshi KARAKI，Satoshi  FUJII ‘Mobility 
Management Education’ Toyokan，2011 

・, Hideaki OOTOMI，Masanobu KIRITANI 
‘The education for the Citizen who creates 
society’ 
Toshindo，2016 

６）Studies focusing on the mutual relationship 
between social awareness and citizenship formed 
a preliminary stage of the present research and 
were also part of collaborative research in which 
the author was a researcher. The results of this 
research presented in the following literature:  
・The Development Elucidate the Citizenship and    

Create the Methodology of the Reconstruct it  
Based on the Social Awareness ,Grant-in-Aid  
for Scientific Research(C)（2012－2014） 
Research report，2015 

７）Examples of research based on these kinds of 
problematic consciousness include the following: 
・MATSUURA Yusuke，‘A Class for Critical  

Perspectives toward the Social Participation in     
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Social Studies : In the Case of the Lesson Plan  
"the People of Defending a Safety Lives" for 
4th Grade in Elementary School’Journal of 
Educational Research on Social Studies，Vol．
79，2013 

８）Gerard Delanty, Citizenship in a Global Age. 
Open University Press,2000 

９）The following are works detailing research on 
constructionism-based reform of history lessons 
in historical education in Japan in recent years: 
・Yoshiharu TODA，‘Upbringing of the history 
recognition in Social Studies’, Challenges for 
Social Studies Pioneering A New Era ，

Daiichigakusyuusya，2006, 
10 ） Kenji  TAKAHASHI “Constructionism” 

Social Studies Educational Dictionary p. 236, 
Gyousei, 2012 

11）For Taniguchi's research, see the following: 
・Shinko TANIGUCHI, BUSHIDO, the Soul of 

Japan：KENKA,ADAUCHI,BUREI-UCHI，
Kadokawasyoten，2007 

・Shinko TANIGUCHI，Pre-Modern Society and    
the  Legal Norm：Honor，Social Class，Use  
of force，Yoshikawakoubunkan，2005 

12）Research in this field includes the following: 
・Daisuke SHOJI，‘Ancient Greece and European    

Identity’ in: European identity as the history 
(Minoru TANIGAWA eds.), Yamakawa 
Shuppansha Ltd. pp. 32-55，2003. 

・Noriko SAWADA, 'The Foundation Myth  
of Ancient Macedonia,' Kodai-Bunka  
58-3，pp. 23－40，2006. 

・Noriko SAWADA, 'The Macedonian Royal  
House and the Olympic Games,' Jinbun-Ronjyu 
(Shizuoka University, Faculty of Humanities), 
58-1，pp. 77－97, 2007. 

・Noriko SAWADA, 'Macedonia and the Greek 
World in the Fifth and Fourth Centuries B.C.', in: 
Dynamism of the Ancient Mediterranean World 
(Mariko SAKURAI & Akiko MOROO eds.), 
Yamakawa Shuppansha Ltd.，pp. 77－108， 
2010. 
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Chapter 2 Overall Composition of the Compulsory Unit “Citizenship” 
 

Yoshiharu TODA (Faculty of Education, Chiba University) 

 

Keywords: membership, historical education, New Course of Study 

 

1 ． The New Courses of Study and the 

Compulsory Unit “Citizenship” 

 In this research, we aimed to clarify what exactly 

citizenship education premised on historical 

education can be. Specifically, we conducted our 

research with the following aims: 

・To clarify the kind of “citizenship” that can be 

cultivated through historical education, making 

full use of the characteristics of historical events 

by reversing the relationship between “citizenship” 

and historical education, and asking instead what 

historical education can contribute to the 

development of “citizenship.”  

・To develop units that foster “citizenship” enabled 

through historical education. 

・To investigate where to place the units thus 

developed within the curriculum of elementary, 

junior high, and high schools. 

 Currently, the curriculum of Japan is based on the 

“Course of Study” (CoS) of elementary, junior high, 

and high schools. First of all, I would like to talk 

about the relationship between the new CoS which 

will be introduced sequentially from 2020, and the 

Compulsory Unit “Citizenship” that we propose 

here.  

 In the elementary, junior high, and high school 

CoS, the term komin-teki shishitsu has traditionally 

been used rather than the English loanword 

“citizenship.” However, in the objectives of each 

school subject in the CoS, this is expressed as “the 

qualities and abilities as a komin [citizen] necessary 

to be a shaper of the nation and society.” Specifically, 

in relation to elementary school social studies this is 

expressed as, “The foundation of the qualities and 

abilities necessary as a komin to be a shaper of a 

peaceful and democratic nation and society, living as 

individuals within a globalized international 

community.” In relation to junior high school social 

studies this is expressed as “The fundamentals of 

qualities and abilities necessary as a komin to be a 

shaper of a peaceful and democratic nation and 

society, living as individuals within a globalized 

international community.” In the context of high 

school Geography and History, it is “The qualities 

and abilities necessary as a komin to be a capable 

shaper of a peaceful and democratic nation and 

society, living as individuals within a globalized 

international community.” Similarly, in the context 

of high school Civics, it is expressed in the same 

way as in Geography and History. Thus, all of these 

are expressed in terms of “qualities and abilities as a 

komin.” This demonstrates that, based on the 

“qualities and abilities as a komin” within social 

studies at junior high school, this is expressed 

variously as the “fundamentals of qualities and 

abilities” in elementary school social studies, and in 

terms of “capable shapers” in the context of high 

school Geography, History, and Civics. In this way, 

the terms used take into account the developmental 

stages of learners (underlined parts added by the 

author.)  

“The qualities and abilities as a komin necessary 

to be a shaper of the nation and society,” written in 

the school subject objectives for Geography, History, 

and Civics in the new CoS, is almost synonymous 

with the “membership” that this research aims to 

cultivate. However, there are major differences with 

regards to the following three points.  

The first difference regards the positioning of “the 

qualities and abilities as a komin necessary to be a 

shaper of the nation and society” within the 

educational goals of the membership that this 

research aims to train.  

In the new CoS the educational content of 

elementary school is expressed as “knowledge and 

skills”, and “abilities in thinking, judgment, and 

expression, etc.” For junior high school, it is 

“knowledge”, and “abilities in thinking, judgment, 
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and expression, etc.,” and for high school is 

“knowledge and skills”, and “abilities in thinking, 

judgment, and expression, etc.” Thus, although there 

are some differences in the expressions used, the 

educational content is represented by two items in 

each case. However, in the new CoS, there are no 

specific expressions relating to “the qualities and 

abilities as a komin necessary to be a shaper of the 

nation and society” within the content of education. 

In the new CoS, “the qualities and abilities as a 

komin necessary to be a shaper of the nation and 

society” is relatively emphasized as a concept in 

terms of objectives, but relatively overlooked in 

terms of educational content.  

In contrast, “membership” in this research is 

considered as a concept in terms of content mainly. 

When expressed in accordance with the logic of the 

new CoS, membership as a member of a social 

group of a particular time period is realized, 

manifested, clarified and learned as “knowledge”. 

The second difference relates to “the qualities and 

abilities as a komin necessary to be a shaper of the 

nation and society” and the educational 

methodology for the membership that this research 

aims to train. 

In the new CoS, the “the qualities and abilities as 

a komin necessary to be a shaper of the nation and 

society” is relatively overlooked as a concept in 

terms of content, but this does not mean that it is 

ignored entirely. For example, “the qualities and 

abilities as a komin necessary to be a shaper of the 

nation and society” can be found as a concept 

relating to content in the descriptions of the 

objectives for historical education at each school 

stage in the new CoS. 

For example, elementary school grade 6 has, “A 

mentality that cherishes our country through valuing 

its history and traditions; awareness as a citizen who 

will be responsible for the future of Japan; and 

awareness of the importance of living with the 

people of the world as a Japanese person hoping for 

world peace.” The field of history in junior high 

school has “Affection for Japan's history that is 

nurtured through multifaceted and multilateral 

consideration and deep understanding; awareness as 

a citizen; and awareness of the importance of 

respecting historical figures and the cultural heritage 

that has been passed down to the present day, for the 

development of the nation, society, culture, and 

people's lives.” In ‘Exploring Japanese History’ at 

high school, this is expressed as “Awareness as a 

Japanese citizen that is nurtured through 

multifaceted and multilateral consideration and deep 

understanding; affection for Japan’s history; and 

awareness of the importance of respecting other 

countries and their cultures.” Finally, in ‘Exploring 

World History’ at high school, it is expressed in the 

same way as the preceding passage. Thus, 

membership of the state and society of Japan is seen 

as a concept relating to content (underlined parts 

added by the author.) 

However, when a concept relating to content is 

described as a goal, it becomes an achievement goal 

for teachers, and an attainment goal for students, and 

teaching materials will be created to achieve and 

attain that goal. As a result, regardless of whether the 

teacher and students are aware of it, a sense of what 

is preferable in terms of “awareness as a Japanese 

citizen” may have been decided upon and thus 

taught and learned. 

In contrast with this, “membership” in this 

research is perceived as membership of a particular 

social group as a social construct within a particular 

historical period, and, moreover, this is taught and 

learned as a dynamic process. 

The third difference relates to “the qualities and 

abilities as a komin necessary to be a shaper of the 

nation and society” and the theoretical structure of 

the membership teaching unit which this research 

aims to cultivate. 

In the new CoS, “the qualities and abilities as a 

komin necessary to be a shaper of the nation and 

society” is stated in the school subject objectives. 

However, since it is not described in terms of 

specific content, it is assumed that cultivation of this 

is not carried out by a specific unit or lesson, but 

across the entire subject. For this reason, the 

guidance for each unit is focused on two items, 

“knowledge and skills”, and “abilities in thinking, 

judgment, and expression, etc.” or “knowledge” and 
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“abilities in thinking, judgment, and expression, etc.” 

Thus, what kind of “awareness as a Japanese citizen” 

is cultivated, and how it is cultivated within each 

unit remains unclear. 

Therefore, in this research, we propose the 

creation of a compulsory unit at the final stage of 

each school stage after completing all courses of 

social studies at elementary and junior high school, 

and Geography, History, and Civics at high school.  

 

２． Positioning the Compulsory Unit 

“Citizenship” 

 Social studies teachers face several challenges 

when teaching that membership as a member of a 

social group of a certain period is a social construct 

of that period within historical education in the CoS 

of elementary, junior high and high schools. Among 

these challenges, the most important issue arises 

from the fact that the new CoS and the new historical 

education that we propose have different goals, 

contents and methodological principles. The social 

studies teacher faces a situation wherein they would 

be forced to choose whether to conduct historical 

education that conforms to the new CoS or to 

conduct the new kind of historical education that we 

propose. 

For this reason, in this research, we do not 

propose to change the existing historical education 

to one that teaches that membership as a member of 

a particular social group of a particular period is a 

social construct of that period. We instead propose 

to establish a compulsory unit for such education 

and position it as the final unit at each school stage. 

In other words, after completing all of elementary 

school social studies, then again after completing all 

of junior high school social studies, and finally again 

after completing high school Geography, History 

and Civics, we propose a compulsory unit to be 

carried out based on the above learning outcomes. In 

this study, we refer to this as the Compulsory Unit 

“Citizenship”. 

Social studies are included in the CoS from grade 

3 to 6 for elementary schools. Under the expanding 

environments approach, an awareness of what is 

desirable as a member of the community, and 

students’ awareness of themselves as a Japanese 

citizen are established, with an aim to provide 

educational approaches that cultivate both of these 

senses of awareness. This kind of historical 

education focuses on the history of the local area in 

grades 3 and 4, and historical figures and cultural 

heritage in grade 6, with the aim of providing 

education to foster an understanding of the 

importance of the greater movements in the 

establishment and development of the nation and 

society in the history of Japan.  

We propose education that restructures students’ 

memberships as Japanese citizens as a social 

construct by positioning the Compulsory Unit 

“Citizenship” in elementary school as the final unit 

which summarizes elementary school social studies 

in grade 6. If such an arrangement is difficult due to 

the circumstances of a particular school, we suggest 

that it becomes a final unit of historical education 

within 6th grade social studies. 

 In the new CoS of junior high school, social 

studies is taught in grades 1 to 3, with the factual 

content divided into three fields: the fields of 

geography,  history, and civics. The fields of 

geography and history are learned in parallel from 

the first grade to the middle of the third grade. 

Especially in the field of history, there is a 

chronological approach to the composition of the 

curriculum, and historical events are regarded in 

terms of their position in the sequence of events of 

Japanese history and are understood in a way that 

cultivates students’ awareness of themselves as 

Japanese citizens. The field of civics is taught from 

the middle of the 3rd grade when learning in the 

fields of geography and history is completed.  

The Compulsory Unit “Citizenship” is set as the 

final unit that summarizes the learning of these three 

fields in the third grade of junior high school. We 

propose education that reinterprets and reconstructs 

some of the historical events that are positioned in 

Japanese history in terms of being a member of the 

social group of that era. If such an arrangement is 

difficult due to circumstances of a particular school, 

we suggest positioning this unit as the final unit 

within the field of history. 
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 Social studies is not part of the new high school 

CoS, but Geography and History, and Civics have 

been established instead. The following five 

subjects are set up within Geography and History: 

Integrated Geography (compulsory); Exploring 

Geography (elective); Integrated History 

(compulsory); Exploring World History (elective); 

and Exploring Japanese History (elective). In Civics, 

three subjects are set up: Public Civics 

(compulsory); Ethics (elective); and Politics and 

Economy (elective). In addition, the new high 

school CoS stipulates that students take elective 

courses after taking the compulsory courses which 

all students must take. Both Exploring World 

History and Exploring Japanese History make use of 

a chronological approach to the curriculum, which 

aims to cultivate students’ awareness of themselves 

as Japanese citizens, as well as to make historical 

phenomena understood within the development of 

the history of Japan, and within the larger 

framework of world history and development.  

We propose that the Compulsory Unit 

“Citizenship” be established as the final unit that 

summarizes Geography and History , and Civics at 

high school. If such an arrangement is difficult due 

to the circumstances of a particular school, we 

propose instead that it is established as the final unit 

of Geography and History, allowing learners to 

reinterpret and reconstruct some historical events 

positioned in the development of the world and 

Japan as membership as a member of a social group 

of a particular place and a particular historical period. 

 

３ ． Composition of the Compulsory Unit 

“Citizenship” 

 The Compulsory Unit “Citizenship” has the 

following three-part structure: 

 

・Introduction: “Who are we? The social groups 

you belong to and their memberships” 

・Small group units 

 (See Chapter 2, sections 2 to 5) 

・Conclusion: “Learning from history: thinking 

about memberships” 

 

 The introduction “Who are we?” is, as the name 

implies, the introduction to the Compulsory Unit 

“Citizenship” As mentioned earlier, the Compulsory 

Unit “Citizenship” is the final unit in historical 

education at each school level, or alternatively it is a 

final unit that integrates the contents of school 

subjects such as social studies, geography, history, 

and civics. However, since the specific educational 

content is historical events, learners themselves 

must be enabled to connect historical education 

from each school level with the Compulsory Unit 

“Citizenship”. 

 The purpose of the introduction “Who are we?” is 

to clarify and create awareness of the memberships 

necessary for learners as members of the society to 

which they belong at the present time. Specifically, 

students explore the following questions: ⓧ 

 

Ａ Put a social group that you belong to in the 

brackets (   ) in the statement: “I am a 

member of (    )”. 

Ｂ How long I have been a member of (   ) ? 

Ｃ For what reasons am I a member of (   ) ? 

Ｄ What memberships are necessary for me as a 

member of (   ) ? 

Ｅ  Do you think you have ever limited your 

actions through thinking “Because I’m a 

member of (   ), I should do (   )” ? 

Ｆ Has anyone else ever told you “You’re a 

member of (   ), so you should do (   )” ? 

 

 Question A allows the learner to clarify and gain 

an awareness of the social groups they belong to. 

Learners may belong to multiple diverse social 

groups such as being a member of a particular family, 

or a particular class and year group at school, or as a 

member of a fan club of a particular celebrity. 

Among all these, the things which relate to the 

learner's identity and social life can be placed within 

the brackets.  

 Questions B and C allow learners to pay attention 

to the circumstances surrounding their becoming a 

member of the social groups to which they belong, 

and to clarify and raise awareness of the reasons for 

belonging to them. Besides the family that they have 
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belonged to since birth, and some social groups that 

they belong to through their own volition such as 

school clubs and celebrity fan clubs, there will be a 

variety of reasons and grounds for learners to belong 

to social groups, such as neighborhood associations 

which arise from what is naturally decided in their 

place of residence, or the class they belong to which 

is decided by their school. However, learners 

themselves may be unaware of these reasons or 

grounds, or they may be unclear to learners. It is an 

indispensable part of the Compulsory Unit 

“Citizenship” for learners to clarify and gain an 

awareness of these reasons and grounds. 

Question D allows learners to clarify and gain an 

awareness of the relationship between the social 

group to which they belong, and the membership 

necessary to be a member of that group. The fact that 

a person is a member of a social group means that 

person possesses the membership necessary to 

belong to that group. This allows the students to 

clarify and gain an awareness of their membership 

as a member of social group inductively, by studying 

examples from their own lives. 

Questions E and F allow learners to clarify and 

gain an awareness that membership as a member of 

a social group sometimes regulates factors such as 

value judgments and behavioral styles in the 

learner’s own life. In order to be a member of a 

social group, there are things that must be 

recognized by members of the same social group, 

and also by those outside the social group. Learners 

will be reminded of such examples from their own 

experience, allowing them to clarify and gain an 

awareness of the fact that their memberships have 

prescribed their clothes, mannerisms, behavioral 

styles, decisions, and so on. 

Within learning in these small group units, 

learners will reconstruct the social awareness that 

was formed in the context of historical education in 

terms of membership. In elementary school, 

historical education centers on so-called historical 

figures and cultural heritage. In junior high and high 

schools, this becomes the so-called chronological 

approach to learning. Though there are some 

historical social groups and figures within this 

learning process, it is rare to deal with what 

membership as a member of those social groups 

means. Therefore, taking this educational content as 

a starting point, learners can incorporate learning 

about the processes of formation, transformation, 

and collapse of memberships of particular social 

groups, thus learning that these memberships are 

social constructs.  

In researching the lesson content, we developed 

the following small group units: 

 

・Small Unit:“What is Bushi Status 

－The Last ADA-UCHI－ 

・Small Unit:“Who had the Right to Vote Under the     

Constitution of the Empire of Japan 

－ Consider the Constitution for Granting 

Suffrage-－ 

・Small Unit: “Who is a Greek person? 

－Conceptual Transformation by the Greeks 

Themselves and Narratives  of the 

Macedonian Royal Family－” 

・Small Unit: “ Exploring and Realizing a Society 

of Pluralism and Coexistence 

  －Through the Qing Government of Eastern 

Eurasia－” 
 

The above small group units are an example of 

units we have developed, but each school can also 

develop units for themselves. For example, the 

formation of a modern nation state is a compulsory 

element in the field of history at junior high school 

and in Geography and History at high school, so a 

unit called “Who is a Citizen?” is a possibility. 

Conflicts in various parts of the world are handled in 

the field of geography at junior high school and in 

Geography and History at the high school, but other 

units such as “Us and Them” can be conceived of. 

Social studies at elementary and junior high school, 

and Geography and History , and Civics at high 

school contain a wealth of materials for teaching 

about social memberships. As long as social studies 

teachers are aware of this, there can be countless 

possibilities for the development of small units. 

However, there is no need for students take all the 

units that have been developed. They can be selected 
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according to the requirements of historical education 

at each school stage and the historical education 

guidance plan of each school. 

The conclusion “Learning from history” will be 

the conclusion of the Compulsory Unit “Citizenship” 

and also of historical education or social studies-

related subjects at each school stage. Based on the 

learning outcomes of the various small units, the 

conclusion “Learning from history” aims to provide 

learners with an understanding that the social groups 

and memberships to which they currently belong are 

social constructs. Specifically, learners explore the 

following questions: 

 

Ｇ How was the membership of a particular 

historical social group established? 

Ｈ What was the membership of a particular 

historical social group like after it had been 

established? 

Ｉ What did it mean for a particular historical 

figure to have membership of a particular 

social group?  

Ｊ  What did it mean for people to have 

membership of a particular social group as the 

social situation changed over time?  

Ｋ  How are the social groups and their 

memberships that we currently belong to 

formed, and what might they look like in the 

future?  

 

 Questions G and H allow learners to confirm that 

membership of a historical social group is a social 

construct. Learning in these small units teaches 

students about the processes of formation, 

transformation, and collapse of memberships, and 

confirms that membership is constructed within the 

social situation of each era and is thus not a fixed 

entity. 

 Questions I and J allow learners to reconfirm the 

significance of a historical person belonging to a 

particular social group in that era, as well as how the 

significance of that membership regulates factors 

such as that person’s clothing, mannerisms, 

behavioral styles, and decisions.  

 Question K summarizes the conclusion part of the 

Compulsory Unit “Citizenship” as well as 

summarizing the unit as a whole. The question 

allows students to confirm that the current 

memberships they have are social constructs, thus 

concluding the Compulsory Unit “Citizenship”.  

 

４．The Compulsory Unit “Citizenship” and 

Existing Historical Education 

This research does not insist that the current 

historical education of elementary, junior high and 

high schools be reformed, so as to cultivate an 

understanding of membership in students. Taking 

the existing model of the learning outcomes of 

historical education, the Compulsory Unit 

“Citizenship” teaches students that “membership as 

a member of a particular social group of a particular 

historical period” is a social construct. Historical 

education and the Compulsory Unit “Citizenship” 

are in a mutually supportive relationship, the former 

being given new educational significance by the 

latter, and the latter being able to be cultivated by the 

former. 

The particular social groups of an era that form 

part of the content of the Compulsory Unit 

“Citizenship” can serve as new teaching materials 

that have not been handled within historical 

education. We propose uncovering the “membership 

as a member of a particular social group of a 

particular historical period” that is buried in 

historical events that can easily be handled within 

historical education, creating new units through this 

reinterpretation. Any history teacher will be able to 

plan small units within the Compulsory Unit 

“Citizenship”  

The educational significance of historical 

education in elementary, junior high and high 

schools is constantly questioned by the Compulsory 

Unit “Citizenship” which is positioned as the final 

unit. The author hopes that this research will play 

some part in reforming historical education. 
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Chapter 3 Small Unit “What is Bushi Status? ―The Last ADA-UCHI―” 
 

   Kazuhiro SHIINA (Chiba City Utase Junior High School)  

 

【Keywords】The Last ADA-UCHI, early modern, social class, Bushi 
 

１．Introduction  

This unit was developed based on practical insight 

derived from administering the compulsory unit 

“Citizenship” which was carried out in 2016 at the 

Open Workshop at the Chiba University Faculty of 

Education attached junior high school. This unit is 

intended to be carried out at the end of studies in the 

field of history or after the field of civics has been 

covered. Based on historical understanding, students 

will be encouraged to think about how people lived and 

how they would have perceived things amidst 

changing social memberships.  

 

２．A Class-Based Society 

 One of the major differences between the modern 

Japanese society in which we live and pre-modern 

society lies in the presence or absence of mibun 

(social class/status). Adapting to changes in the 

political system, social class existed continually 

from the Middle Ages to the early modern period, 

and even in the Meiji Period, the class system 

continued to exert a powerful influence. Although 

students learn the vocabulary used in relation to this 

class system in the historical field of junior high school 

social studies, they rarely comprehend the societal 

status or class in relation to their life experiences. 

Students have the impression that the social status or 

class is entirely fixed and not something which changes 

throughout the life course. In addition, some students 

may understand class as a means of discriminating the 

ruling classes from the ruled classes in terms of 

economic exploitation or unilateral control. In this way, 

students’ understanding of class-based society is 

extremely one-sided and fixed.  

 Historical research into class-based societies 

made great progress in the 1990s, particularly in 

relation to marginal social status or classes in the 

early modern period of Japanese history. The view 

of this period changed drastically not through 

examining the traditional framework of Early 

modern Japan's social system “Shi, Nou, Kou, 

Shou” (“the Four Occupations”: gentry/warriors, 

farmers, craftsmen, and merchants), but through 

progress in research into the relationship between 

social class and social roles, as well as research into 

those targeted by discrimination. Although the 

content of the textbooks for social studies at 

elementary and junior high schools has changed its 

expression significantly, there are still few classes 

that are taught based on this revised understanding. 

This is leading to a one-sided and fixed 

understanding of social class as described above. 

 

３．Bushi and Ada-uchi 
 This unit will look at the bushi class (samurai, 

warrior) which most of the students will have heard 

of, but may have less of an understanding of the 

facts. 

 The bushi are thought to have originally emerged 

for the purpose of protecting the imperial family, the 

court, and provincial territories in ancient times, and 

their characteristics differ greatly between medieval 

times and the early modern period. Originally, they 

lived in a territory for the purpose of fighting. In the 

early modern era, however, the bushi class was 

separated from the farmer class, and bushi started 

living in castle towns, taking on a bureaucratic role 

as well as a military one (i.e., military service). 

“Hagakure” and “Mikawa Monogatar” are 

texts which typify Bushido (the “Japanese chivalry”  

or the “way of the warrior”). “ Hagakure ” 

expresses the idea that the right decision should 

always be made regardless of whether one lives or 

dies: “you must be ready to die without hesitation 

every morning.” It is generally regarded that this 

idealistic sense of Bushido gradually became 

obsolete as time went by. The ideal sense of Bushido 

remained as it was, although the bushi of the time 
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had ceased to exist in that way. Nevertheless, the 

words and deeds (including the use of force) that 

were considered to be proper for a bushi continued 

to be seen. Well-known examples of this included 

fighting, Ada-uchi (revenge killing), and Burei-uchi 

(the right of a bushi to kill a commoner for 

disrespecting them). Bushi had a privilege to carry 

weapons at all times and to use them in times of 

need. In this context, Ada-uchi was a bushi privilege 

that was encouraged to exercise in the period as a 

manifestation of the spirit of Bushido. To counter the 

suggestion that these actions were carried out by 

bushi autonomously, research suggests that Ada-

uchi was something which bushi may have felt 

compelled to do by society. In line with this, at the 

end of the Edo era, there was a ranking list on which 

Ada-uchi were ranked, with descriptions of events 

such as Tthe Honnoji Temple Incident and 

Chushingura (“The Treasury of Loyal Retainers”). 

Some of these were selected as subject matter for 

joruri performances and kabuki plays. In fact, 

besides bushi, farmers and townspeople also 

committed Ada-uchi, but it was largely due to 

awareness of the bushi class as the ruling class of the 

time that bushi were praised rather than punished for 

such actions. 

 

４．The Last Ada-uchi 
 The Ada-uchi committed by Usui Rokuro in 1880 

is regarded as the last such case in Japanese history. 

Rokuro was the son of Usui Watari of the Kyushu 

Akizuki Han (province), and his father was 

assassinated when Rokuro was 10 (in 1868). The 

culprit was Ichinose Naohisa, who belonged to the 

anti-shogunate faction of the han. The han did not 

capture Ichinose as a criminal, and instead, they 

reduced the Usui family’s hereditary stipend which 

bushi were entitled to. As soon as Rokuro 

discovered the identity of his father’s killer, he 

trained hard in order to be able to carry out his Ada-

uchi. After the han system had been abolished and 

replaced with prefectures, Ichinose moved to 

Tokyo, and in 1876 Rokuro also moved to Tokyo 

with a short sword which had been his father’s. At 

this time, Ichinose worked at the Nagoya Court, so 

Rokuro came to practice martial arts under the 

renowned swordsman Yamaoka Tesshu. In 1880, 

Ichinose started working for the Tokyo Court of 

Justice and, through a connection from his former 

han, Rokuro was able to accomplish his long-held 

desire of killing Ichinose. Rokuro then surrendered 

himself to the police and was put on trial. Legislation 

prohibiting Ada-uchi had first appeared in 1873, and 

Rokuro’s Ada-uchi was treated as murder. Because 

Rokuro was shizoku (descended from bushi), he was 

given special treatment, and on September 22, 1881, 

he was sentenced to life imprisonment. There was a 

significant public reaction to the case, and it was 

reported on the Tokyo Nichi-Nichi Shinbun 

newspaper the day after the incident. Books were 

published on the incident, and it even became a 

subject for storytellers and plays.  

 

５．Unit Composition 

 With content based on the above, the unit 

comprises a total of five hour-long sessions. The 

first session is a review of social classes in the early 

modern era. Using the Edo-period figure screen, one 

of the collections of National Museum of Japanese 

History, students will reflect on the social classes 

and how people lived their lives in the period. 

Students will be able to confirm that people lived 

varied, such as in a village or urban area, according 

to their classes, and that classes corresponded to 

their occupations.  

 

(1) Session 2: What is Bushi Status? 

 Session 2 will cover various aspects of the bushi 

class. Through looking at the sankin koutai-zu 

(paintings depicting the system of mandatory 

alternate residence in Edo) of the Kaga Han and 

others, the session will highlight the fact that there 

were various distinctions among different kinds of 

bushi. Students will be encouraged to think about 

topics including the makeup of the population in the 

Edo period, and the military elements of the 

mandatory alternate residence system, as well as the 

intrinsic functions of bushi and military service in 

supporting the Shogunate system. 
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(2) Session 3: Bushido and the Image of Bushi in 

Society 

 Session 3 will focus on Bushido. Initially, 

students will focus on understanding what the bushi 

privileges of Ada-uchi and Burei-uchi were. bushi 

were permitted to exercise force in response to 

certain kinds of actions which were seen as 

discourteous or rude. However, there were also 

cases where people were severely punished for 

something that was not particularly rude (see the 

historical materials in the worksheet for examples of 

this). That said, bushi would also have been severely 

punished in cases where they did not respond to 

incidents of discourtesy with Burei-uchi. From such 

cases, students will be able to understand that the 

bushi privilege of Burei-uchi was something which 

bushi had to do, and which was seen as a matter of 

course in the society of the time (including among 

classes other than bushi). Based on this, students will 

be encouraged to realize that bushi exercised not 

only their own will, but also exercised force because 

of pressures and expectations from those around 

them. 

 

(3) Session 4: The Last Ada-uchi  

 In Session 4, through studying the last Ada-uchi, 

students will be encouraged to approach the subject 

of the value system of the bushi in early modern 

society. To start with, in order to gain a general 

overview of the incident, students will read the 

newspaper articles on the incident itself from 1880. 

After this, students will touch on topics such as: the 

assassination of Rokuro’s father in May 1868, 

which was the basis of the incident, as well as 

Rokuro’s life after, and the Ada-uchi prohibition. 

Students will be encouraged to imagine Rokuro’s 

feelings, and what he would have been thinking as 

he went through life. Building on this, students will 

then think about what the Ada-uchi incident resulted 

in within the context of Rokuro’s life. When 

students think about this outcome, they will be made 

aware of the following: ① the fact that he avenged 

the assassination of his father after the fall of the 

shogunate in 1880 (different times); ② that Usui 

Rokuro was a shizoku (former samurai); ③ the 

Ada-uchi prohibition had come into force; ④ the 

incident has had such an impact that books have 

been written about it, and it became a subject for 

storytellers and plays. There are broadly two 

hypotheses regarding the conclusion that students 

may come into. One is that Ada-uchi was recognized 

as a bushi privilege, and since this Ada-uchi was in 

response to an assassination that took place at the 

end of the Edo period, Rokuro was either not guilty, 

or his offense was an extremely minor one. The 

other position is that since the Ada-uchi prohibition 

had already been issued, it was legitimate that 

Rokuro was charged with a crime. Based on the 

actual judgment of Rokuro and their own 

conclusions, students will be encouraged to consider 

the question, “Why was Ada-uchi committed even 

in the Meiji era?” Following this, students will 

summarize the thoughts of Rokuro, who committed 

the Ada-uchi and continued to embrace the values of 

Bushido although time had changed.  

 It is expected that students will discover that in 

order to remain as a bushi, Bushi had to take certain 

actions by which both other bushi and those in other 

social classes recognize him as a bushi, and that such 

actions are the membership of bushi. 

 

(4) Session 5: Bushi Status and Membership in the 

New Era 

 In Session 5, students will summarize the content 

of this unit, discovering for themselves that the bushi 

class was a social construct within a class-based 

society, and that memberships are something which 

changes over time. 

 In the introduction, after confirming that the main 

individuals in the government who issued the Ada-

uchi prohibition were former bushi, students will 

answer the question “Why did the government issue 

the Ada-uchi prohibition?” although Ada-uchi had 

been something which bushi were compelled to do. 

Through this question, students will be able to 

understand that the memberships that were required 

for a modern nation-state were contrary to the 

membership as a bushi in a class-based society; 

hence, the bushi class ceased to exist in the new era.  
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６．Summary 

 As seen above, this unit is based on the judgment 

of the last instance of Ada-uchi, which occurred 

during the Meiji Period when the class-based society 

of the early modern period was abolished. In the 

Meiji Period, people accepted changes such as the 

Meiji Restoration and rapid Westernization, but the 

way they perceived the world remained largely 

unchanged. It was in these circumstances that the 

last Ada-uchi occurred. Although social class had 

played an important role in people’s lives in the pre-

modern era, this ceased to be the case with the 

changing times. This unit allows students to reflect 

on the way that people perceived the world as they 

went about their lives at that time. In this way, it is 

important to allow students to grasp the idea that 

membership is not something fixed, but rather 

something which transforms over a period of time. 

Students can further reflect on the way that people 

perceive the world in relation to their social 

memberships. This still occurs in the present day, 

and for this reason, it is significant to provide this 

unit as a final part of education in the fields of 

history or civics.  

 

【reference book】 
・Shinko TANIGUCHI，Pre-Modern Society and    

the  Legal Norm：Honor，Social Class，Use  
of force，Yoshikawakoubunkan，2005 

・Chiba University Faculty of Education attached 
junior high school：Workshop Report 2016 
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Social Studies Learning Guidance Plan 
 

Ⅰ Unit Name:  What is Bushi Status －The Last ADA-UCHI－ 

 

Ⅱ Unit Background 

 One of the major differences between the modern Japanese society in which we live and 

pre-modern society lies in the presence or absence of mibun (social class/status). Adapting to changes 

in the political system, social class existed continually from the Middle Ages to the early modern 

period, and even in the Meiji Period, the class system continued to exert a powerful influence. In the 

present day, when are asked about the pre-modern era, especially early modern social class, many 

people think of concepts such as the traditional social systems of early modern Japan 

“Shi-Nou-Kou-Shou” (“the Four Occupations”: gentry/warriors, farmers, craftsmen, and merchants), 

bushi (samurai) and hyakusho (farmers). For people in premodern times, their classes decided where 

they could live, and also defined their vocation. In that sense, it is not an exaggeration to say that not 

only was class an expression of people’s lives, it was in fact life itself. For this unit, we focus on the 

beginning of the Meiji era when the social class structure collapsed, and we want students to think 

about what people of the time thought and how they responded to the circumstances when the society 

which had been based on the class system collapsed. This unit will focus on bushi as social class. 

Students would easily understand that bushi acted on the basis of bushido (the “Japanese chivalry,” or 

the “way of the warrior”), and the whole of society (including not only the Tokugawa shogunate and 

the han (province), but also farmers and townspeople) anticpated that bushi should do so, which 

histroical references clearly show. Bushi is a class that students have heard of. As such, it will be 

easier for students to build up an image of bushi than farmers and townspeople who did various 

works.   

 Bushido is typified by the texts such as “Hagakure” and “Mikawa Monogatari”.“Hagakure 

”expresses the idea that the right decision should always be made regardless of whether one lives or 

dies: “you must be ready to die without hesitation every morning.” It is generally regarded that this 

idealistic sense of bushido gradually became obsolete as time went by. The ideal sense of bushido 

remained as it was, although the bushi of the time had ceased to exist in that way. Nevertheless, the 

words and deeds (including the use of force) that were considered to be proper for a bushi continued 

to be seen. Well-known examples of this included fighting, adauchi (revenge killing), and burei-uchi 

(the right of a bushi to kill a commoner for disrespecting them). Bushi had a privilege to carry 

weapons at all times and to use them in times of need. In this context ada-uchi was a bushi privilege 

that was encouraged to exercise in the period as a manifestation of the spirit of bushido. To counter 

the suggestion that these actions were carried out by bushi autonomously, research suggests that 

ada-uchi was something which bushi may have felt compelled to do by society. In line with this, at 

the end of the Edo era there was a ranking list on which ada-uchi were ranked, with descriptions of 

events such as The Honnoji Temple Incident and Chushingura (“The Treasury of Loyal Retainers”). 

Some of these were selected as subject matter for joruri performances and kabuki plays. In fact, 

besides bushi, farmers and townspeople also committed ada-uchi, but it was largely due to awareness 

of the bushi class as the ruling class of the time that bushi were praised rather than punished for such 

actions.  

 The adauchi committed by Usui Rokuro in 1880 is regarded as the last such case in Japanese 

history. Rokuro was a son of Usui Watari of the Kyushu Akizuki Han (province), and his father was 

assassinated when Rokuro was 10 (in 1868). The culprit was Ichinose Naohisa, who belonged to the 
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anti-shogunate faction of the han. The han did not capture Ichinose as a criminal, and instead, they 

reduced the Usui family’s hereditary stipend which bushi were entitled to. As soon as Rokuro 

discovered the identity of his father’s killer, he trained hard in order to be able to carry out his 

ada-uchi. After the han system had been abolished and replaced with prefectures, Ichinose moved to 

Tokyo, and in 1876 Rokuro also moved to Tokyo with a short sword which had been his father’s. At 

this time, Ichinose worked at the Nagoya Court, so Rokuro came to practice martial arts under the 

renowned swordsman Yamaoka Tesshu. In 1880, Ichinose started working for the Tokyo Court of 

Justice and, through a connection from his former han, Rokuro was able to accomplish his long-held 

desire of killing Ichinose. Rokuro then surrendered himself to the police and was put on trial. 

Legislation prohibiting ada-uchi had first appeared in 1873, and Rokuro's adauchi was treated as 

murder. Because Rokuro was shizoku (descended from bushi), he was given special treatment, and on 

September 22, 1881, he was sentenced to life imprisonment. There was a significant public reaction to 

the case, and it was reported on the Tokyo Nichi-Nichi newspaper the day after the incident. Books 

were published on the incident, and it even became a subject for storytellers and plays.  

 Based on the above, the unit is constructed in the following way. Session 1 will present an 

overview of the early modern social classes. Through looking at the Edo-period figure screen shown 

on the website of the National Museum of Japanese History, students will be able to observe the 

different classes depicted, noticing the differences between the locations where each class lived their 

lives. Students will also learn about the hinin and eta outcaste classes, against which were 

discriminated by society.  

 Session 2 will cover various aspects of the bushi class. Through looking at the sankin koutai-zu 

(paintings depicting the system of mandatory alternate residence in Edo) of the Kaga Han and others, 

the session will highlight the fact that there were various distinctions among different kinds of bushi. 

Students will be encouraged to think about topics including the makeup of the population in the Edo 

period, and the military elements of the mandatory alternate residence system, as well as the intrinsic 

functions of bushi and military service in supporting the Shogunate system, reflecting on why the 

alternate residence system was enforced in the Edo Period. 

 Session 3 will examine bushido. After confirming what the bushi privileges of ada-uchi and 

burei-uchi were, students will be encouraged to infer how bushi were viewed by the rest of their 

society based on the historical materials. From this part on, students will be encouraged to realize that 

bushi used force not just at their own will, but also as a result of expectations and pressure from those 

around them.  

 Session 4 will be based on such greater factual understanding of bushi. In Session 4, through 

studying the last ada-uchi, students will be encouraged to approach the subject of the value system of 

the bushi in early modern society. To start with, in order to gain a general overview of the incident, 

students will read the newspaper articles on the incident itself from 1880. After this, students will 

touch on topics such as: the assassination of Rokuro’s father in May 1868, which was the basis of the 

incident, as well as Rokuro’s life after, and the Ada-uchi Prohibition. Students will be encouraged to 

imagine Rokuro’s feelings, and what he would have been thinking as he went through life. Building 

on this, students will then think about what the ada-uchi incident resulted in within the context of 

Rokuro’s life. When students think about this outcome, they will be made aware of the following: ① 

the fact that he avenged the assassination of his father after the fall of the shogunate in 1880 (time had 

changed); ② that Usui Rokuro was a shizoku (former samurai); ③ the ada-uchi prohibition had 

come into force; ④ the incident has had such an effect that books have been written about it, and it 

became a subject for storytellers and plays.  

 There are broadly two hypotheses regarding the conclusions that students may come into. One is 
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that the samurai ada-uchi was recognized as a bushi privilege, and since this ada-uchi was in response 

to an assassination that took place at the end of the Edo period, Rokuro is either not guilty, or that his 

offense was an extremely minor one. The other position is that since the ada-uchi prohibition had 

already been issued, it was legitimate that Rokuro was charged with a crime. Students will be able to 

get a sense of the value system of the bushi from Rokuro’s actual sentencing and their own thoughts 

on the outcome. Students should realize that ada-uchi was a necessary part of what it meant to be a 

bushi, and that it was also something required by the social context of the bushi. 

 Session 5 will be constructed as follows. In the session introduction, students will learn that the 

main people in the government who issued the ada-uchi prohibition were former bushi. Following 

this, students will think about why former bushi would issue the ada-uchi prohibition, and think about 

what would have been required in the new era based on the content of the ada-uchi prohibition. 

Taking into account the fact that time have changed dramatically from the early modern era to the 

present day, and that bushido, which had been so important for bushi, is no longer required, students 

will be able to gain a deeper understanding of the fact that memberships are something which changes 

over time.  

 

Ⅲ Unit Objectives 

 ・Students will have an interest in, and be able to actively learn about the way that consciousness of 

social class, which had been closely related to the way people lived their lives, was subject to 

change during a period of transition between one era and the next.  

 ・Students will be able to infer information from historical materials about the social class systems  

in the early modern social class and people’s awareness of the classes at the time.  

 ・Students will be aware that memberships which people may have will change as time changes, 

and be able to explain what and how this happen in their own words.  

 ・Students will be able to logically construct their own opinion which is based on knowledge of the 

changing of the times in relation to the final sentencing in the ada-uchi incident.  

 

 

Ⅳ Guidance Plan 

 

[Omitted] 

 

Ⅴ Expansion 

 

Session 4 

Time  

Allocation 

Educational Content and Student Activities Points to Remember (○) and Evaluation (◇) 

Introduction 

5 mins 

 

 

 

 

 

 

 

●Reflection on activities from last session 

・Obligatory military service for bushi 

・The changing role of bushi (soldier → 

bureaucrat) 

・Bushi privileges (carry a sword, burei-uchi, 

ada-uchi) 

 

● Students guess when the last ada-uchi 

occurred, and then confirm that we are 

○Be aware of the flow of the session so 

that activities don’t take up too much 

time 

 

 

 

 

○ Show students a photo of Usui Rokuro. 

○ Remind students that although the incid
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looking at an instance of ada-uchi that 

occurred within the Meiji Period.  

 

ent occurred in the Meiji Period, peopl

e would still have thought in a way th

at was very similar to the early moder

n period. 
Expansion 

 

 

 

10 

mins 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

15 mins 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

● Understanding learning tasks 

 

 

 

●Create a summary of the ada-uchi incide

nt from the newspaper articles from the

 time 

○ Hand out worksheets 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
○ Hand out worksheets. 

◇ Were students motivated to predict the 

outcome of the incident? 

○ Give students information that can serve 

as the basis for predicting and 

summarizing their findings. 

○ Go to the students who aren’t able to 

summarize their opinions and work with 

them at their desk to think together about 

the background to the incident. 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

① Person who committed ada-uchi: Usui 

Rokuro  ② Person on whom ada-uchi was 

committed: Ichinose Naohisa ③ Person killed by ②: Rokuro’s father 

(Usui Watari)  ④ When ③ took place: 1868 ⑤ When the ada-uchi took place: 

December 17, 1880 ⑥What ① did after the ada-uchi:  

Surrendered himself to the police 

Historical material: Tokyo Nichi-Nichi 

newspaper, December 18, 1880 (Meiji 

13) 

・Arrange worksheets in chronological order, 

and several students present them 

 

● Students predict what they think happened 

to Usui Rokuro after he handed himself in, 

and present their ideas 

・Students reflect on what they think the 

outcome of this incident was 

・Students think of what kind of punishme

nt he would have received if he was g

uilty 

 

 

 

 

 

 

 

 

【Information required for students to 

make predictions】 ① The fact that Rokuro avenged the 

assassination of his father after the fall 

of the shogunate in 1880 (different 

times) ② Usui Rokuro was a shizoku (former 

bushi) ③ The ada-uchi prohibition had come 

The Last Ada-uchi: How Was the Last Instance of Ada-uchi Judged? 
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15 mins 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

into force in 1874 ③ The incident has had such an     

 impact that books have been written

 about it, and it became a subject fo

r storytellers and plays 

 

【Predicted Judgements】 

 ① Not guilty・・・・Although the father was assassinated at the end of the Edo period, 

Usui Rokuro was a former bushi and if it had been the Edo 

period, his ada-uchi would have been praised. 

 ② Minor crime・・・Although ada-uchi was recognized as a privilege of bushi, this

ada-uchi happened in the Meiji period when the ada-uchi prohibition 

had already been issued. The crime should be judged to be minor in 

consideration of Usui Rokuro’s feelings.  

 ③ Serious crime・・・ It was the Meiji period, and the ada-uchi prohibition 

had been issued. Usui Rokuro’s action was ada-uchi, however it 

was also murder, and therefore he should be punished. 

  

・Students individually present their 

predictions. 

・Tell students the actual sentencing (life 

imprisonment). 

 

● “Why had ada-uchi been committed even 

in the Meiji Period?”  

・Students think about it individually to hold 

their own opinions. 

・Students summarize their opinions on    

Usui Rokuro’s statement, with reference  

 to the items studied thus far. 

 

 

 

 

 

 

 

 

 

 

 

 

◇ Evaluate if students became aware that 

Usui Rokuro thought that ada-uchi was 

something that he had to do because he 

was a bushi. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

【Predicted Student Responses】 

・ Committing ada-uchi was necessary in 

orfer for Rokuro to remain as a bushi 

・People at the time were excited by    

ada-uchi (in storytelling and plays), so 

ada-uchi was an action viewed as     

praiseworthy (as something required of

 a bushi) 

 

・Several students present their ideas. 

Summary 

5 mins 

●Based on the content learned so far, students 

summarize the value system of bushi 
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Session 5 

Time 

Allocation 

 

Educational Content and Student Activities 

 

Points to Remember (○) and Evaluation (◇)

Introducti

on 

8 mins 

 

 

 

 

 

 

 

 

● Reflection on activities from last session 

・In confirming why Rokuro committed 

ada-uchi, students reflect on the fact that 

he did it because he was a bushi, and the 

fact that ada-uchi was something which 

bushi had to do. 

 

● Students should know the main figures 

involved in issuing the Ada-uchi Prohibition, 

and have an awareness of the issues related 

to this. 

 

 

○Be aware of the flow of the session so that 

activities don’t take up too much time 

 

 

 

 

○Through looking at the main figures (Saigo 

Takamori / Itagaki Taisuke) who were in 

government at the time, students can 

confirm that many were for－mer bushi． 

They can then have an understanding of the 

issues related to why former samurai issued 

prohibitions that went against bushido. 

Expansion 

 

 

 

 

10 mins 

 

 

 

 

 

 

 

 

10 mins 

 

 

 

 

 

 

 

 

 

 

 

 

 

● Understanding learning tasks 

 

 

 

 

●Summarize the content of the Ada-uchi 

Prohibition from historical materials.  

・ Ada-uchi is for the purpose of dispelling 

personal feelings of anger, but essentially, 

it is the state that must judge crimes.  

・Ada-uchi is murder 

・Henceforth, a person who has committed 

ada-uchi will be charged with a crime 

 

● Students think about why ada-uchi was 

forbidden in the new era and summarize 

their thoughts 

 

○ Hand out worksheets 

 

 

 

 

○ For students who are having trouble with 

comprehension, have them fill out the 

worksheets while giving spoken 

explanation so that they can understand 

more easily  

 

 

 

 

◇ Have students noticed that the bushi 

way of thinking was not necessary for the 

Meiji government, and that the 

government was seeking a way to govern 

a modern state through the rule of law? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

【Predicted Student Responses】 

・It was because the bushi class no 

longer existed when all the classes 

had become equal 

・It was because from then on it 

became something that was judged 

as a crime in a trial, instead of 

clearing up grudges personally 

・ It was because Western thought had 

become more widespread and 

Why did the government issue the Ada-uchi Prohibition? 
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10 mins 

 

 

bushido had become outdated  

○ Let most students make presentations,

 and create atmosphere so that student

s  can easily mention any question or

    opinions when making the      

      presentations 

 

●Let a number of students make 

presentations, so that everyone can deepen 

their understanding, focusing on what was 

required of the new era  

12 mins 

 

 

 

● Summarize the fact that the bushi class 

originated in the early modern era, and that 

memberships required of a modern nation 

changed in the Meiji Period 
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Sesson３

What were the social classes in Edo Period？

◎ Draw the figure of the bushi（５ minutes）

◎ What kind of feudal special privilege did the bushi have?？

【Historical Record１】Bushi Privilege ①
Year 9 of the Kanbun Era (1669), November 4

In the evening, Hagita Rihei of the Tottori han returned home while talking with Hirano Gen’eki. The weather
was bad so they were walking with an umbrella opened. Then, as they passed by Magobei who was keeping watch
at a warehouse, Hagita’s umbrella hit Magobei. In that moment, Magobei uttered words rebuking Hagita, so
Hagita Rihei answered back. Then, Magobei was about to draw his sword, so Hagita cut down Magobei. ...
Magobei’s older brother, who was a Buddhist priest, was exiled because Magobei had acted unreasonably. It was
a serious crime if this person have retaliated against Hagita Rihei.

Shinko TANIGUCHI，Pre-Modern Society and the Legal Norm

【Historical Record ２】Bushi Privilege ②
Year 12 of the Genroku Era (1699)

A person named Tsumaki Tarozaemon of the Choshu han was walking through town at night. A servant called
Kaemon was carrying his luggage behind Tarozaemon. The luggage touched the hem of the clothes that
Tarozaemon was wearing. Tarozaemon got angry, and knocked down and beat Kaemon. Tarozaemon’s servant
also hit Kaemon repeatedly with a stick and his short sword.

In the event that a person of lower class did something rude, such a response was necessary regardless of the
offense. However, in the case of Kaemon, it seems that it was imprudent to strike him merely because the luggage
touched Tsumaki Tarozaemon’s clothing. For that reason, Tsumaki Tarozaemon is to be sent to his older brother
for punishment.

Shinko TANIGUCHI，Pre-Modern Society and the Legal Norm
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◎ What do you think about ending of Ａ and Ｂ？ Why？

The case Ａ The case Ｂ Why？

【reference materials】

【Historical Record ３】Bushi Privilege ③
[A: Incident from the Enpo Era 7 (1679)] Four townspeople passed by the guardhouse and performed an improper
action with a naga-wakizashi (a long sword). Nakamura Magozaemon, who had the role of kome aratame or rice
controller, overlooked without doing anything. People in the town who saw the situation began to spread ill
rumors. The han not only captured and executed the four people but also deprived an official Nakamura
Magozaemon’s post for doing nothing and failing to report the incident.
[B: Incident from Kyoho Era 15 (1730)] The net of a fisherman called San’emon got caught on the bamboo hat of
Shimizu Kojuro. As a result, Shimizu Kojuro blamed him, and San’emon slandered him back, and went to cut
him with his sickle. Then Kojuro responded with his sword to the attack with the sickle, but his sword was broken,
and he was injured in the fight. Kojuro’s retainer also fought, but was injured and let San’emon get away. Kojuro
had failed to beat his opponent, so fearing punishment from others, he fled the han.

Shinko TANIGUCHI，Pre-Modern Society and the Legal Norm
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Sesson４

The Last Ada-uchi － How was the Last Ada-uchi Judged？－

◎ Detail of this case？（Read from a newspaper article.）

① Person who committed adauchi:
② Person on whom adauchi was committed:
③ Person killed by②:
④ When③ took place:
⑤ When the ada-uchi took place:
⑥ What① did after the ada-uchi:

【Reference data】

【Historical Record１】Incident report.
Yesterday (the 17th) at around noon, at the residence of Kuroda family in Tokyo, Rokuro Usui (22 years old), a

shizoku of the Fukuoka prefecture, killed Tokyo court Judge, Ichinose Naohisa, saying that he was his father’s
enemy. Specifically, around the time of the Meiji Restoration (1868), Rokuro heard that Ichinose Naohisa had
killed his father, and so he targeted him to avenge his father. In 1876, Rokuro heard that Ichinose would be leaving
for Tokyo, so he left Fukuoka and came to Tokyo. … In Tokyo, Ichinose would visit Kuroda family, the lord of
his former han, in order to play go. Rokuro had previously seen Ichinose in the Kuroda residence on one occasion,
but on that day, he was not resolved to commit ada-uchi or revenge killing. But the next day, his chance finally
came. Ichinose walked out of the door of the house, unaware that Rokuro was waiting by the entrance hall with a
dagger concealed in his pocket. Then, saying “do you remember killing my father 13 years ago?”, Rokuro
assaulted him and realized his long-held desire for killing Ichinose. Subsequently, Rokuro immediately handed
himself over to the police.

(Tokyo Nichi Nichi Shinbun 12/18/1880)

【Historical Record２】A play of the Last Ada-uchi performed.

[Omitted]
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◎ Expect judgment of the Last Ada-chi
１．guilty （reasons）
（punishment： ）

２．not guilty

◎ Summarize by your oun words.

（The summary you considered） （The summary classmate considered）

【Historical Record ３】Usui Rokuro’s statement
… Ichinose crept into our house in the depths of night and killed my father; he also injured my mother even

though she is a woman, so you cannot say that he was striking down wrongdoers in the name of justice. If you
were to say that the murder of my father was about striking down a wrongdoer, then there would have been no
reason for him to commit senseless acts such as hurting my mother and sister like that. … My deceased father had
committed no wrongdoing in his duties and had done nothing wrong in the past. For this reason, the murderer
Ichinose resolved to assassinate my father because he would not have been able to have him punished officially. …
My relatives told me to petition the former han lord to clear my deceased father’s name, and to ask that the
assassin be punished, but this was not enough for me, so I would not do that. I thought that if I committed
ada-uchi, the circumstances of my father’s assassination would also be investigated as the reason for the ada-uchi,
and my father’s innocence would be proved as a result. … After my father had been killed, people were saying
that Ichinose was innocent and my father was guilty. As a child, I wondered who would console the souls of my
parents if this situation were not resolved.

(Tokyo Nichi Nichi Shinbun 9/26/1881)

【Historical Record ４】The Ada-uchi Prohibition (1873 [Meiji 6])
Murder is a terrible crime in this nation, and it is the right of the government to punish criminals. This law

stipulates that murder is a crime regardless of the reason. Harm caused to others in the name of vengeance is a
crime which cannot be permitted, even if it is not murder. Henceforth, if a relative is harmed, immediately appeal
to the police or a court of law. If you commit an act of revenge, you will be punished. Know this thoroughly and
strive not to break the law.

(Created from an exhibition at the Akizuki Provincial Museum)
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Chapter 4 Small Unit: “Who is a Greek person?  
       ― Conceptual Transformation by the Greeks Themselves and    

       Narratives of the Macedonian Royal Family ―” 
 

Takashi MATSUI (Chiba University, Student of Graduate School of Education,  

Chiba Technical High School) 

 

Keywords: citizenship，membership，Greek people，Macedonia 

 

１．Rationale and Significance of the Unit 

 The concept of groups of people based on 

nationality or ethnicity has the function of 

constructing ‘membership’ as members of these 

groups, and this is still the case in modern societies. 

Originally, such memberships were created by the 

various circumstances of the times and were 

therefore not fixed or absolute. However, 

membership based on national or ethnic groups can 

tend to be regarded as absolute or fixed through 

media and news coverage. A significant number of 

conflicts in the present day have been caused by the 

membership of groups of people based on 

nationality and ethnicity, and aggressive content on 

the Internet often uses words relating to being a 

particular kind of "person."  

Due to the kind of media influence mentioned 

above, the concept of such groups of people will be 

used by students as a fixed and absolute concept 

without their questioning it.   

This small unit is intended to allow learners to 

acquire the view that the membership of belonging 

to a group of people based on nationality, and 

ethnicity is a social construct. As with the other 

small units selected, we focus on the membership 

held by people of a certain historical period, learning 

about the process of its transformation with the 

changing of the times. 

 

２．Significance of the Content 

The main educational content of the small unit 

"Who is a Greek person?" focuses on the narrative 

of the Macedonian royal family’s attempts to get the 

Greeks recognize them as Greek people. As a result 

of the Persian War, the Greeks formed a vivid 

awareness of foreigners, forming and fixing the 

Greek concept of ‘the barbarian.’ Prior to this, the 

idea of clearly distinguishing themselves from the 

barbarians had not existed. In addition, the basis of 

the Greeks’ awareness of themselves, by which they 

distinguished themselves from barbarians, changed 

from focusing on connections based on common 

origins to connections based on culture including 

language, religion, and lifestyle. Studying the 

narratives of the Macedonian royal family reveals a 

change in response to such changes in perception, 

away from narratives based on mythical origins, 

such as being descendants of Heracles, towards 

inviting Greek intellectuals and artists to the court, 

actively introducing Greek culture. The Greeks’ 

awareness of themselves and their memberships 

were changing. The objective of this small unit is to 

consider this central point, and the main question as 

to why the Macedonian royal family changed the 

content of the narratives that identified them as 

Greek, with the aim of allowing learners to regard 

membership as a social construct. 

We propose this small unit within high school 

Geography and History, especially World History B. 

As mentioned above, the historical events used in 

this small unit deal mainly with the narratives of the 

Macedonian royal family. This ties in with the 

content of "The Greco-Roman World" allowing for 

coordination with World History B in the current 

high school Course of Study (CoS). Table 1 is a 

proposal for a standard guidance plan for 

constructing classes on "The Greco-Roman World" 

in the current World History B curriculum. The 

Greek concepts of Hellene and Barbarian are mainly 

handled in this small unit under "Formation of Polis 

Society" in the table. At the same time, classes will 

develop to explain the concept of Hellene / 
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Barbarian and the Greeks’ sense of compatriotism. 

With this method, however, the concept of Hellene / 

Barbarian is constructed as absolute and fixed in the 

context of a class to teach students. Membership, as 

a social construct, always contains processes of 

formation, transformation, and collapse. By 

constructing lessons in accordance with the purpose 

of this research as a whole, students will learn about 

the transformation processes of membership 

through looking at "the narratives of the 

Macedonian royal family" and "the Greeks" in class, 

thus gaining an understanding of membership in that 

period as a social construct. 

Additionally, if units are configured with a mind 

to applying the Compulsory Unit "Citizenship," 

which is implemented after completing high school 

Geography and History , Civics, they can be 

developed so as to explore ‘membership’ utilizing 

the knowledge gained through the chronological 

approach to historical education in World History B. 

 

３．Unit Goals and Structure 

In an effort to set up the above unit, we set the unit 

objectives of the small units as follows: 

 

(1) Students are able to understand that the 

narratives of the Macedonian royal house 

change according to the times. 

(2) Students are able to understand that the 

Greeks’ perception of themselves changed. 

(3) Students are able to consider the 

memberships of Macedonians in the 

present, based on the educational content. 

 

In order to achieve these unit goals, the unit 

consists of four parts: the Introduction, Expansions ① and ②, and the Conclusion（Cf. Table 2）. Each 

part serves the following function: 

 

Introduction: Confirming previously learned 

content and clarifying themes 

Expansion ①: Analyzing the narratives of the 

Macedonian royal family 

Expansion ②: Analyzing the concept of "the 

Greeks" 

Conclusion:  Analyzing current memberships 

 

In the Introduction, the educational theme of 

"Who is a Greek person?" is derived through 

educational content such as the concept of "Hellene 

/ Barbarian" learned in World History B, and the 

spread of Greek culture to various places through the 

expeditions of Alexander the Great (Alexander 

III). 

In Expansion ①, students gain an understanding 

through the materials that the content of the 

"narratives of the Macedonian royal house" changed 

away from mythical origins of seeking membership 

as a Greek person towards those that incorporated 

Greek culture. In this way, students are able to 

perceive that the things that the Macedonian royal 

family did to be recognized as Greeks changed over 

time. 

In Expansion ②, students will be able to perceive 

that the content of the Macedonian royal family's 

stories in Expansion ① arose from changes in the 

Greeks’ perception of themselves. This will be 

facilitated through recognizing and understanding 

that the Greeks’ perception of themselves initially 

revered Greek gods alongside Egyptian and 

Phoenician gods, and that as the Persian War 

progressed, it changed to distinguish between 

‘barbarians’ and Greeks more clearly, before finally 

changing again with the Peloponnesian War, 

towards a self-perception based on shared culture 

rather than origin. 

The Conclusion allows students to consider that 

the process of transformation of Macedonian and 

Greek memberships studied in Expansions ① and ② has an influence to the present day, using 

newspaper articles on the present-day country of 

Macedonia changing its name to emphasize this.  

Through following the transformation processes 

of the memberships of Greeks and Macedonians in 

Expansions ① and ②, and from there considering 

the present-day memberships of Macedonians and 

Greeks, the unit is structured to facilitate students’ 

understanding that memberships relating to being a 

person with a particular nationality or ethnicity are 

social constructs which tend to change over time. 
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Table 1  Standard Guidance Plan for Constructing Classes on The Greco-Roman World 

 

 

 

 

 〇 Questions from teachers Materials ・Knowledge to be acquired 

A
egean C

ivilization 

 

 

 

○ What were the characteristics of 

Minoan civilization? 

 

○ What were the characteristics of 

Ancient Greek civilization? 

 

 

 

 

・Knossos 

Palace 

 

・Golden 

mask 

 

 

 

・Bronze-Age civilizations carry out sea trade, 

leaving ruins such as palaces.  

 

・The Mycenaean Civilization that destroyed 

Minoan Civilization constructed a 

civilization based on agriculture and 

pastoralism. 

 

F
orm

ation of polis 

○ What kind of structures made 

up a polis? 

・Pictures of 

Olympic 

competitions

・In the midst of long-standing chaos, the 

Greeks created a new form of city-state 

called the polis, where citizens were 

responsible for politics. 

・The Greeks were divided by polis; 
however, they were connected by a 

shared Hellenistic awareness. 

Sparta and A
thens 

○ What were the characteristics of 

Spartan society? 

 

 

○ What were the characteristics of 

Athenian society? 

・Hoplites 

 

 

 

・Ostracism 

・Of these two typical polis, Sparta 

established a stance that was insular and 

powerfully military.  

 

・Athens developed commercial and 

industrial sectors, and established 

democracy through trial and error.  

Persian W
ar 

○ How did the Greek polis counter 

the Persian Empire? 

・Athenian 

warship 

・The Greek polis repelled the invasion by 

the Persian Empire. Athens, who fought at 

the center of the conflict along with Sparta, 

established positions as powerful states.  

C
ollapse of polis society

○ How did the Greek world change 

after the Persian War? 

・Bust of 

Pericles, etc. 

・The Delian League was formed for the 

purpose of fighting Persia, and under the 

alliance Athens prospered. The 

Peloponnesian League, with Sparta as a 

member, rebelled against Athens, leading 

to conflict and war, causing the polis to 

decline.  

What kind of society did the ancient Greeks build? 
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A
ncient G

reek culture 

○ What were the characteristics of 

Ancient Greek culture? 

・Greek 

mythology, 

etc. 

・In Greece, the culture of the polis, in which 

the people bore responsibility and this was 

reflected in the composition of the state, 

exerted a diverse influence on many 

aspects of Greek culture. The epics, 

theater, and literature, in particular, 

continue to have a great influence today.  

E
xpedition of A

lexander

○ How did Alexander the Great 

（Alexander III）accomplish 

the eastern expedition? What 

was the result of the eastern 

expedition?  

・Painting of 

Alexander 

・Picture of 

Battle of 

Issus 

・Macedonia holds a hegemony of Greece, 

Alexander the Great builds a large empire 

from Egypt to western India. Greek culture 

spreads to Central Asia.  

H
ellenistic culture 

○ What was created by the fusion 

of Greek culture and Eastern 

cultures?  

・Venus de 

Milo, etc. 

・The polis lost their independence and 

Greek culture underwent a great 

transformation. Philosophy that 

emphasized the internal aspects of 

individuals and the natural sciences also 

greatly developed, contributing to 

developments in academic achievement.  
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Table 2  Small Unit: “Who is a Greek person?  

― Conceptual Transformation by the Greeks Themselves and    

       Narratives of the Macedonian Royal Family ―” 

 〇 Questions from teacher 

・Instructions 

 

Teaching / 

Learning 

Activities 

Materials Expected student reactions / 

Knowledge to be acquired 

A
llocated tim

e(hrs) 

Introduction 

○What do the words 

‘Hellene’ and 

‘Barbarian’ refer to in  

the textbook? 

 

・In class, think about 

what it was that divided 

Hellenes and Barbarians. 

 

○ What did the person in 

this painting do?  

 

・In class, think about 

whether Greeks and 

Macedonians were the 

same people.  

 

 

 

 

T: Asks 

question 

S: Answers

 

 

 

 

 

 

T: Asks 

question 

S: Answers

 

① 

 

 

 

 

 

 

 

 ② 

“We (Greeks) are Hellenes” 

“Barbarians are other ethnic 

groups” 

 

 

 

 

 

 

“Alexander the Great” 

“King of Macedonia” 

“Expanded east and spread 

Greek culture” 

１ 

E
xpansion①

 

 

 

 

 

○This picture shows a 

famous historical figure 

claimed by the royal 

family of Macedonia as 

their ancestor. He’s 

wearing the skin of a 

lion. Who is he? 

 

・Explain Heracles in 

Greek mythology. 

 

○ Using the materials, what 

 

 

 

 

T: Asks 

question 

S: Answers

 

 

 

 

 

T: Explains

S: Listens 

 

T: Asks 

 

 

 

 ③ 

 

 

 

 

 

 

 

 

 

 ④ 

 

 

 

 

“Wearing a tiger skin” 

“Hunter” 

 

 

 

 

 

 

・Heracles as a hero of Greek 

mythology 

 

“You need to be a Greek 

Who was a Greek person? 

How did the Macedonian royal family claim they were Greeks? 
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kind of qualifications 

were considered 

necessary to go to the 

Olympic Games? 

 

○ How did the King of 

Macedonia participate in 

the Olympic Games? 

 

・Show the materials and 

explain that King of 

Macedonia used the fact 

that he was a descendant 

of Heracles in his reign. 

 

○ This is a table showing 

certain aspects of the 

policies of successive 

Macedonian kings. What 

were the Kings of 

Macedonia trying to do?  

 

 

 

 

question 

S: Answers

 

 

 

T: Asks 

question 

S: Answers

 

T: Shows  

materials 

and 

explains 

S: Listens 

 

T: Shows 

materials 

and asks 

question 

S: Answers

 

 

 

 

 

 

 

 

 

 ⑤ 

 

 

 

 

 ⑥ 

person to participate in the 

competition” 

 

 

 

“They proved they were 

descended from Heracles” 

 

 

・The Kings of Macedonia 

tried to be  Greek, 

asserting that their 

bloodline was connected to 

Greek mythology. 

 

“They summoned the 

‘celebrities’ of Greek culture” 

“The participated in events in 

Greek Culture” 

“They tried to adopt Greek 

culture” 

 

・After a certain period, they 

tried to be Greek, not only 

with their bloodline, but 

also by actively 

incorporating elements of 

Greek culture.  

 

 

 

 

 

E
xpansion ②

 

 

 

 

 

・Confirm the previously 

learned concepts of 

Hellenes and Barbarians. 

 

 

 

 

 

 

 

 

T: Instructs

S: Reads 

and 

checks 

textbook

 

 

 

 

 

 ⑦ 

 

 

 

 

 

 

 

 

 

 

・The Greeks had an 

awareness of themselves as 

Hellenes as the same ethnic 

group, distinguishing 

themselves from other 

groups as barbarians. 

 

１ 

The Kings of Macedonia tried to be recognized as Greek while changing their 

basis for this from bloodline to culture. 

Think about why the Kings of Macedonia changed what they were claiming, 

from the perspective of changes in Greek consciousness.  
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○ Think about whether the 

Greeks had always 

distinguished other 

ethnic groups as 

‘Barbarians.’ 

 

・Allow understanding of 

the connection between 

the Greek gods and the 

Egyptian and Phoenician 

gods. 

 

○ How did the Greeks 

perceive barbarians at 

different times?  

 

 

 

 

 

 

 

 

○ Think about how the 

Greeks thought about 

themselves as 

distinguished from the 

barbarians. 

 

○ How did this view 

change with the times? 

 

 

 

 

○ Why did the Kings of 

Macedonia change the 

content of their claim to 

be Greek? 

Sum this up 

independently in a 2-

hour review lesson. 

 

 

 

T: Shows 

materials 

and 

explains 

S: Thinks 

 

 

 

 

 

 

 

T: Shows 

materials 

and asks 

questions

S: Answers

 

 

 

 

 

 

T: Shows 

materials 

and asks 

questions

S: Answers

 

T: Shows 

materials 

and asks 

questions

S: Answers

 

T: Asks 

questions

S: Thinks 

and 

summarizes

 

⑧ 

 

 

 

 

 

 

 

 

 

 

 ⑨ 

 

 

 

 

 

 

 

 

 

 ⑩ 

 

 

 

 

 ⑪ 

 

・There was also a period 

when Greek gods and 

Egyptian and Phoenician 

gods were connected. 

 

 

 

 

 

 

 

“Feelings of hostility got 

stronger” 

“They looked down on them” 

“They started discriminating” 

・Greece was developed a 

negative and 

discriminatory view 

towards barbarians, 

triggered by Athens 

becoming an empire. 

 

・They felt a sense of unity 

through lineage, language, 

beliefs, and lifestyle.  

 

 

 

・They started emphasizing 

the fact that they had a 

shared culture, rather than 

a blood connection. 

 

 

・Their perception of other 

ethnic groups and of 

themselves as Greeks 

changed as the times and 

circumstances changed. 
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【Materials】 ① description of a textbook about ancient Greece society 

World History B ：detail explanation，Yamakawashuppannsya，2017，pp．27－41 ② Painting of Alexander the Great ③one situation of a movie which drew Heracles     Heracles(2014) ，Brett Ratner（Director） 

       ④Alexander I will participate in the stadion run of the Olympic Games (192.27 m). (From the legend of the  

 funding of Macedonia in Herodotus' Histories) ⑤The coin which drew Alexander the Great 

 http://sirakawa.b.la9.jp/Coin/index.html 

The front：Herakles who covered leather of a lion 

The back1：Zeus's eagle and Alexander the Great 

 

 

C
onclusion 

○ You’ve understood that 

the concept of Greeks 

and other ethnic groups 

changed in the different 

periods of Ancient 

Greece. How has this 

changed in modern 

times? Read some 

newspaper articles and 

summarize your 

thoughts. 

T: Asks 

questions

S: Thinks  

and 

summarizes

 

 ⑫ 

・The sense of who “the 

Greeks” are changed 

within ancient times and 

has continued to change 

even up to the present day.  

The Kings of Macedonia changed their claims as the Greeks' self-perception 

and perception of foreigners changed. 
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⑥Table 2 List of Hellenization Policies of the King of Macedonia ⑦description of a textbook about Hellenes and Barbarians 

World History B ：detail explanation，Yamakawashuppannsya，2017，p．30 ⑧The common point of Greek mythology, Daedalus and Icarus , and Phenician god 

Painting material 

 

      
Charles Paul Landon，Icarus and Daedalus，Musee des Beaux-Arts et de la Dentelle，Alencon 

Daisuke Shoji ‘The Ancient Greece and European Identity’, The European Identity as a History,  

(Minoru Tanikawa eds.) 2003, p.38 ⑨Negative image about barbarians by Aristotle 
for because the barbarians are more servile in their nature than the Greeks, and the Asiatics 
than the Europeans, they endure despotic rule without any resentment.

Aristotle，Politics（1285a20）         http://www.perseus.tufts.edu/hopper/text?doc=Perseus%3Atext%3A1999.01.0058%3Abook%3D3%3Asection%3D1285a ⑩Important matter of the purpose which is Greek by Herodotos 

And it's also said that we're Greek together. In other words, we're common to company of lifeblood, a 

language and gods and a courtesy and a living habit of sacrifice dedication. 

  Herodotos，History（8.144．2．） ⑪Important matter of the purpose which is Greek by Isocrates 

Greeks are the people who separate and have our learning culture in fact than the people who participate 

in the same blood. 

  Isocratesp，Panegyric（4.50） ⑫Newspaper article about the changing the name of the country in Macedonia 

  ‘Macedonia：changing the name of the country？’ 

Asahi Shinbun , December 31.2017 
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Period Main Events
Sense of fellowship, consciously tying in a

common mythical genealogy (origin)
Cultural shared entities such as language,

religion,and lifestyle habits

500 BCE -  449 BCE Persian War

496 BCE or 476 BCE

The royal family of Macedonia are recognized
as the descendants of Temenos, a descendant of
Hercules, and Alexander I  participates in the
stadion race of the Olympic Games (192.27 m).
(From the foundation myth of Macedonia in
Herodotus' Histories )

After the end of the Persian War, Alexander I
dedicates a golden statue of himself, made
from loot from Persia, to Delphi.

431 BCE - 404 BCE Peloponnesian War

Against the background
increasing Athenian
'imperialism' and the great
conflict of Peleponnesian
war, the Greek view of
'barbarians' becomes one of
negative,exclusionary
contempt .

Around the end of the
fifth century BCE

Archelaus invites Greek intellectuals and artists
including Euripides and Agathon to the court,
actively introducing it to Greek culture.

Around the end of the
fifth century BCE

In the Sanctuary of Dion of the Kingdom of Macedonia,
Archelaus started "the Olympic Games of Dion",
modelled on the Olympic Games.

Phillip II participates as a horse owner at
the Olympic Games and wins a horse race.

When Philip II enters into an alliance with
the Chalcidian League, he consults the oracle
of Delphi.

In the Third Sacred War, Phillip II  aligns
himself with the Delphic Amphictyonic League.

352 BCE
Phillip II wins the chariot race at the
Olympic Games as a horse owner.

348 BCE
Phillip II wins the chariot race at the
Olympic Games as a horse owner.

342 BCE
By the invitation of Philip II, Prince Alexander
(Alexander III who was 13 years old at the time) goes
to meet Aristotle as a teacher.

338 BCE Battle of Chaeronea

338 BCE - 336 BCE

Phillip  II commissions a circular monument
called the Philippeion in one corner of the
sanctuary of Olympia and enshrines a group
statue of five family members.

356 BCE

List of Hellenization Policies of the King s of Macedonia
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Chapter 5 Small Unit: “Who had the Right to Vote Under the Constitution of the 
Empire of Japan? 

―Consider the Conditions for Granting Suffrage―” 

 

Toshiaki IMAZU (Asia University), Tomoko MIURA (Asia University)  

 

Keywords: suffrage, citizenship, history, membership, new school subject “Public Civics” 

 

１． Introduction 

 The purpose of this research is to develop a unit 

on voting and elections intended for use within the 

new school subject “Public Civics” within high 

school Civics. We propose a unit which gives 

consideration to the roles played by the 

memberships that construct our society. Specific 

subjects covered include: historical events such as 

the history of voting rights in Japan, deepening 

students’ understanding of elections, and reflecting 

on the qualifications for political participation 

through thinking about the significance of and 

conditions for having the right to vote. 

 The current circumstances in which voting is not 

being fully exercised by citizens as method of 

political participation, especially among young 

people, is a significant factor which has influenced 

the development of these units. In addition, with the 

introduction and implementation of suffrage for 

those over the age of 18 through revision of the 

Public Office Election Law in 2015, and the 

reduction of the age of majority to 18 from April 1, 

2022 through a 2018 revision of the Civil Code, both 

represent an opportunity for young people to express 

their opinions and to expand their platforms for 

political and social participation in the future. Based 

on such changes in the social situation, this paper 

focusses on the importance of young people gaining 

an ability to cultivate an outlook on the wider social 

environment, gaining a greater understanding of 

voting that enables them to think about how to 

engage with society based on their own intentions 

and judgments. That said, many studies on voting 

and elections have already been carried out. Indeed, 

the revised Course of Study (CoS) includes topics 

such as political citizens education and participation 

in mock elections; thus it is expected that 

importance will be placed on learning about 

elections moving forward. However, since social 

studies and civics already address the topic of voting 

within learning units on politics, we would like to 

clarify what is required for future learning on the 

subject of elections and voting. 

 

２．Positioning of Elections Education in the New 

High School Civics Subject "Public Civics"  

 The new subject "Public Civics" in the Course of 

Studies for high school published in March 2018 

contains the following "B: We participate in the 

formation of a better society as a self-sustaining 

entity." Items A (4), (D), and B (1) are mainly 

concerned with politics. A (4) deals with the 

significance of elections: “Political participation, the 

formation of informed public opinion, and local 

autonomy” (Note 1). The Handbook of the Course 

of Study: Civics Edition (hereinafter, “the 

handbook”) published in July 2018, states: “To 

discuss and understand the significance of voting 

rights, which is the exercise of suffrage in indirect 

democratic politics, and the dangers posed by the 

increase in political indifference, in light of the fact 

that the age of voting is 18 years or more” (emphasis 

added by author) (Note 2). Reflecting the will of the 

citizens who are the sovereign political actors is 

fundamental to the realization of democratic politics, 

and the aim is to give students an understanding of 

the significance of elections as one of the methods 

of political participation. As specific themes, 

questions such as “What can we do to reflect our 

intentions through parliamentary democracy?” and 

“Why do we participate in politics?” are introduced, 

along with mock elections. This is not limited to 

simply comprehending knowledge, but expands on 

that understanding, even to involve aspects of action 
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goals in terms of actually “going to vote.” The 

handbook places an emphasis on understanding “the 

responsibilities that we must fulfill to drive 

democratic politics” and “the importance of political 

participation.” However, these are not forced on 

students; rather, in order to cultivate an awareness 

(as a sovereign citizen and as an individual affected 

by politics) whereby young people themselves 

voluntarily take responsibility as citizens, it is vital 

that they first feel the necessity of doing so for 

themselves. The numbers of people exercising their 

voting rights (voter turnout) is not the sole measure 

of political indifference, and it does not necessarily 

mean that because voter turnout is low there is a lack 

of interest. Along with implementing mock 

elections under the slogan "Let's go vote!", we must 

start with the premise that young people have a 

political intention that they wish to see reflected, 

otherwise such activities to raise voter turnout will 

not extend beyond the superficial. 

 

３．Unit Development: "Consider the Criteria 

for Granting Voting Rights" 

(1) Focus on the Significance of and Conditions for 

Having Voting Rights 

 Most Japanese citizens are entitled to vote. Since 

this is something people already have, do people 

tend to take their right to vote for granted?  

 The Constitution of Japan does not stipulate 

conditions for the right to vote other than age and 

nationality. The educational content on voting rights 

in high school Civics (Contemporary Society, 

Politics and Economy) is all explained on the 

assumption of universal suffrage. However, it was 

once the case that even among Japanese citizens, the 

right to vote was subject to various conditions, such 

that there were those who possessed the right to vote 

and those who did not. Students study this when they 

look at voting rights in Japanese history, but the only 

conditions on voting that are examined are those 

determined by gender and tax payment amount. 

However, in historical debate on the issue of 

granting the right to vote, various other approaches 

and opinions have been considered. The reason for 

this is that having the right to vote had a privileged 

and symbolic meaning (Arima Manabu, Teikoku no 

showa (The Empire of Japan in the Showa era), 

Kodansha Gakujutsu Bunko Edition 

<Kodansha, 2010> pp. 21 - 26). The development 

of these learning units aims to allow students to 

think about the significance of political participation 

and the significance of their membership as a 

member of society in terms of their having the right 

to vote in the present age, through historical 

examination of the symbolic meanings 

encompassed by the right to vote. 

 In the handbook of the new Course of Study for 

Integrated History, in “World War I and Mass 

Society,” one of the sub-items of the item “B: 

Modernization and Us,” it states, “Questions related 

to this sub-item as a whole are created and presented 

to students … based on topics including Taisho 

democracy, the party government … the diffusion of 

education and the development of mass media,” and 

there is a high probability that content relating to this 

will continue to feature in historical education 

moving forward (Edited by MEXT The handbook of 

the Course of Study for high schools: Geography 

and History (July 2018) p.128). 

 

(2) Historical Context 

 Discussions on suffrage at that time are positioned 

within a larger context which saw the modernization 

of Japan modelled on Western Europe, and the rise 

and fall of the party government (the change to the 

wartime regime, followed by democratization after 

the war) (Yoneyama Tadahiro Rebuilding the Showa 

Constitutional System 1932 - 1945  <Chikura 

Shobo, 2015> pp. 17 - 23).  

 The experience derived from the cabinets of the 

parties in the Taisho and Showa eras in fact affected 

Japan’s occupation and governance by the United 

States, and this in particular has been identified as a 

prerequisite of postwar democracy (Murai Ryota 

The Development and Breakdown of the Party 

Cabinet System, 1927-1936 <Yuhikaku, 2014>, pp. 

431 - 432). 

 As such, we cannot overemphasize that the 

themes and historical period covered by this lesson 

plan, is historically - both in terms of lived 
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experience and academically - the premise of 

democracy in contemporary Japan. 

 

(3) Objectives of the Whole Unit and Content of 

Each Session 

  Based on the above points, this unit aims to 

allow students to recognize the characteristics of the 

right to vote that support modern democratic society 

by studying and examining debate on suffrage in 

modern Japan, allowing students to gain a 

perspective on its value and continued operation 

alongside institutional improvement. The content of 

each session is outlined below:  

 

Table 1: Complete 6-Session Unit Guidance Plan  

Session 1: “Giving Meaning to Suffrage” 

 Through consideration of descriptions from 

Arima Manabu’s work mentioned above, 

students will become aware of and discuss the 

significance granted to suffrage under restricted 

elections, and the fact that exclusion from voting 

persisted even after male universal suffrage had 

been realized. By doing this, it is expected that 

students will gain an understanding of the 

contemporary meaning of the right to vote as it 

relates to them and to acquire viewpoints to 

consider more diversified, relativistic image of 

contemporary voting rights.  

 

Session 2: “Debates on Suffrage when the Diet 

was Established” 

 During the 1870s and 1880s, debate about 

suffrage was also flourishing within the jiyu 

minken undo (“People’s Rights” movement) and 

the kokkai kaisetsu undo (the movement to 

establish a National Diet). The framework of this 

debate reveals the premise and essential structure 

of later debate on voting rights. Therefore, we 

expect that students will obtain a basic viewpoint 

to discuss suffrage by considering the debate of 

this period. In order to understand this 

framework, we examine the arguments of three 

well-known theorists: Itagaki Taisuke 

(compensation for duties fulfilled, criteria for 

capability), Kato Hiroyuki (criteria for 

capability), and Oi Kentaro (grant suffrage to 

all). In this way confirming the structure that is 

required by these three elements: criteria for 

capability; compensation for duties fulfilled; and 

granting suffrage to all. ("The Imperial Diet and 

the Outcome of Democratic Controversy" in Ed. 

Shimabukuro Jun, Citizenship Education 

Supplementary Reading Committee; Yonamine 

Takumi, Junior High School Social Studies, 

Secondary Teaching Materials for 

Comprehensive Learning: Town Planning For 

All – The Great Power of Small Citizens - < 

Election administration committee of Okinawa 

Prefecture, 2012>) 

Session 3: “Debate on Suffrage in the Taisho 

Era “(The session presented below) 

 Movements calling for the expansion of 

suffrage in the Taisho era became popular against 

a background of the rise of minponshugi (the 

principle of people-centeredness) and 

democracy moments after World War I. 

Proposed election laws submitted in 1919 

extended the criteria for suffrage to include 

educational background as far as junior high 

school graduates. Using this bill as a teaching 

resource suggests that debate on voting rights in 

the Taisho period comprised several qualitatively 

different discussions, which is also intended to 

relativize and diversify the learning outcomes 

that can obtained in contrast with treating tax 

payments as the sole criteria. Specifically, 

students will gain the ability to reflect on:  

 ・The existence of conditions for granting the 

right to vote based on capability in terms of 

educational background 

 ・A viewpoint of urban and rural communities 

in terms of the benefits for various different types 

of work within the proposed election law, which 

can be seen through comparing the tax payment 

criteria with the educational background criteria

 ・Academic background is not solely related 

to capability but rather a combination of 

circumstances including economic power and 

< 161 >

－ 139 －



 

- 4 - 

family circumstances  

 ・ Both tax payments and educational 

background were seen as evidence of a certain 

level of capability in making judgments  

Session 4: “Creating the Constitution of 

Japan” 

 Based on various viewpoints and issues 

concerning suffrage that were discussed under 

the Constitution of the Empire of Japan, students 

will consider how the subject of giving suffrage 

to women who had previously been excluded 

was discussed, realized, and accepted during the 

establishment and enforcement of the 

Constitution of Japan, in light of the sequence of 

events of the women’s suffrage movement.  

Session 5: “Debate on Suffrage for 18-year-

olds” 

 Through discussion of the debate in the last 20 

years on lowering the voting age to 18, besides 

confirming the institutional aims of this, students 

will explore and debate what has been omitted in 

relation to what was considered in the discussion 

in this period, based on the educational content 

thus far. We expect that this will lead directly to 

consideration of topics including what is 

expected within the current system, what voters 

can do in response to this, and a recognition of 

the way that the current system operates. Besides 

this, indirectly, we expect that students will 

acquire an awareness of the problems with the 

current system. More specifically, the following 

can be considered in relation to the latter: 

・The nature of the discrimination and exclusion 

associated with criteria based on capability 

beyond educational background (e.g., 

intellectual disability, dementia, voters with 

insufficient Japanese (2nd and 3rd generation)) 

・ The relationship between political rights, 

educational content and the education system, 

difference among areas even under the same 

conditions 

・Disparities arising from social stratification 

(e.g. in the value of individual votes)  

 Students - including students who are not 

eligible to vote - can be expected to become 

aware of and be able to consider the significance 

of and problems relating to teaching citizenship. 

 The significance and problems mentioned 

above include: capabilities, uniform application 

of compensation for duties fulfilled to the state 

and people left out of the general provisions of 

suffrage which were left out of the debate on 

women's suffrage when Japan lost the war and on 

suffrage for those over 18. These can be 

positioned in relation to the debate on extending 

suffrage under the Meiji Constitution. Thus, in 

that sense, discussion of debates from the past 

can be useful in solving the problems of modern 

society. 

Session 6: “Summary: The Right to Vote: Its 

Significance and the Conditions for It” 

 Through an understanding of the history and 

content of the criteria for granting suffrage, 

students will summarize and share opinions with 

each other in relation to topics including the 

qualifications for participation in politics, and the 

role of membership in constructing society. 

Through this, students can expect to gain an 

awareness of the current situation and the future 

operation of the system in terms of how it affects 

them, also gaining an understanding of methods 

for cultivating, using, and improving the 

capabilities required of them.  

 

 

４．Session 3: “Debate on Suffrage in the Taisho 

Era” 

(1) The Practicalities of Learning Activities 

 Here, we introduce the outline and features of 

Session 3. Universal suffrage (for men) is the best-

known aspect of the debate on voting rights in Japan 

during the Taisho Era. However, in the process of 

learning about Japanese history, learners will 

discover that voting rights were also granted based 

on tax payment amounts and that the scope of voters 

granted suffrage under the tax payment criteria 

expanded over time. Meanwhile, during the Taisho 

era there was also debate on granting the right to 

vote on the basis of academic background, for 
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individuals who had graduated from junior high 

school under the old system. The purpose of 

handling these themes through lesson content is to 

allow students, through consideration and 

discussion of the characteristics of these educational 

criteria, to gain a greater understanding of how 

voting rights were granted based on academic 

background and capability, and as a point of 

comparison, to understand the characteristics of how 

voting rights were granted based on the amount of 

tax payment.  

 

Table 2: Session 3 - Debate on Suffrage in the 

Taisho Era”- Lesson Plan 

<Introduction> 

・Ask questions about the decision to grant voting 

rights based on academic background (Open 

questions) 

・Explain to students that there were those who 

believed that voting rights should be granted to those 

who had graduated from middle school under the 

old system, thus adopting academic background as 

a criterion for suffrage. 

<Expansion> ① Groupwork. Consider and discuss the following 

three items from (a) to (c) based on handout 

materials, and let students guess the characteristics 

of each type of person: 

(a) The characteristics of voters chosen based 

on tax payment amounts 

(b) The characteristics of people who were able 

graduate from junior high school under the old 

system 

(c) The characteristics of the parents/guardians 

of junior high school graduates under the old system ② Summarizing Opinions 

 The group work will allow students to consider 

the significance at the time of these two conditions 

for voting rights: those who could have met the tax 

payment criterion, and those who could have 

graduated from junior high school. In this way, 

students will be able to consider their image of 

voters in that period. 

<Summary> 

 Based on the above, students summarize their 

own ideas about using educational background as a 

criterion for voting rights. 

 

(2) What can be Inferred from the Materials 

Presented  

 In Expansion ①, distribute different materials 

to each of the three groups and have each summarize 

what they can infer from the materials. Materials ① 

through ⑤, which will be given to all groups, can 

be confirmed from already studied content such as 

descriptions from textbooks on the historical 

premise for extension of suffrage in the period, as 

well as the extension of secondary and higher 

education in the period. Then explain to students 

about the proposals to adopt academic background 

(junior high school or higher) as a criterion for 

suffrage, which was submitted as a countermeasure 

against the proposals to lower the direct national tax 

criterion to 3 yen or more.  

 Group 1 will be set the question "Who could have 

paid direct tax of 3 yen or more?", inferring the 

characteristics of using tax payments as a criterion 

from each of the materials. Although relaxation of 

the tax criterion can be linked with the extension of 

voting rights, students will be able to perceive from 

Material ⑦ that land-owning taxpayers would have 

been more able to obtain the right to vote, due to 

factors such as the high barrier for income tax 

exemptions. Based on this, through reading the 

graph in Material ⑧, students will notice that the 

increase in the number of voters from relaxing the 

tax amount criterion was greater in rural areas rather 

than in urban areas. By doing this, students will be 

able to infer the characteristics of regional disparities 

hidden within the criteria for tax payments that at 

first glance seems to be fair. 

 Group 2 will be set the question “Who would 

have been able to complete secondary education?”, 

inferring the characteristics of using academic 

background as a criterion from each of the materials. 

Material ⑨ is shared with Group 3, and it shows 

directly the thoughts of the person who proposed the 

bill. From this, students will be able to infer the 

belief of the author of the bill that voting rights 
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should be granted on the basis of capability, and 

beyond this, that the use of educational criteria 

together with tax criteria was intended to reduce 

inequality between rural areas and urban areas. In 

other words, students can infer that it was a 

condition that was favorable to urban areas. From 

Material ⑩, students can infer that although both 

entrance applicants and enrollees in junior high 

schools increased, actual graduates were still rare 

and few in number, even if this is extended to 

graduates from secondary education. From Material ⑪, the reasons for such a situation can be inferred 

from the low graduation rates of junior high schools, 

and the influence of the reasons underlying this, 

including academic ability, economic power (family 

finances), and physical strength (illness). Through 

extending reflection to the example of junior high 

school graduates, students will be able to notice that 

those who had completed secondary education 

would certainly have been capable, but they would 

also have been privileged.  

 Group 3 will be set the question “Who would 

have been the parents/guardians of those who would 

have been able to complete secondary education?”, 

inferring the family circumstances of those who 

would have been able to gain such an academic 

background from the materials. Material ⑨ is 

shared with Group 2, and thus, description of it is 

omitted here. From Material ⑫, students will be 

able to infer that, compared with the occupation ratio 

of the whole of Japan, there were fewer 

guardians/parents of junior high school entrants in 

the the agriculture, fishery, mining, industrial, and 

transportation industries than in the commercial, 

public service, and professional industries along 

with other kinds of workers, and the unemployed. In 

addition, many junior high school enrollees were the 

children of white-collar workers such as salaried 

workers, executives, and landlords who have greater 

unearned income. In addition, by comparing the 

necessary expenses for commuting to junior high 

school in Material ⑬ with the income situation of a 

white-collar worker, students can infer that there is 

no economic scope to enable the younger brother to 

attend junior high school unless they are in a high-

income group among white-collar workers.  

 By combining the observations of each group 

using the jigsaw method, students can be expected 

to build up an image of the characteristics of 

advantages to rural areas hidden in the tax payment 

criterion, as well as characteristics relating to the 

possibility that educational standards may be 

advantageous to urban areas, which may lead to the 

reproduction of privilege both economically and in 

terms of capability. This will encourage a 

multilateral and multifaceted understanding of 

suffrage and memberships.  

 In addition, for content of Session 3, the 

researchers actually carried out trial lessons in 

university classes (in a class on "School Subject 

Education Methods" in the Social Studies / Civics 

Department; the students were mainly in their 

second and third year). We conducted the lesson 

twice at different universities, changing the teacher 

each time. Each session comprised two time-blocks; 

the first time block was the simulated lesson, and the 

second time block included an explanation of the 

purpose of the research and a review of the lesson. 

In the second university, we improved the materials 

based on points of reflection from the first session, 

and additional funding allowed for improved lesson 

materials. Originally the lessons were intended for 

high school students, but the trial lessons revealed 

some problems and improvements that could be 

made. Although omitted here, the results of the trial 

lessons conducted at the two universities have been 

attached at the end of the supplementary materials. 

 

５．In Summary: The Issues with and Prospects 

for this Unit 

 This research has formulated a learning unit 

through which students can reflect on the nature of 

the role of the memberships that make up a society, 

and think about the qualifications of political 

participation through taking an overview of how the 

conditions for granting the right to vote have 

changed throughout the Meiji, Taisho, and Showa 

eras, to when Japan lost the war, up until the present 

day in the Heisei Era. The debate in each era over 

who qualifies to be given the right to vote, presents 
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a means for students to grasp the process by which 

the right to go and vote and participation in politics 

gradually expanded from a privilege for some 

towards being granted to everyone. This can be an 

opportunity for students to gain a new understanding 

of the significance of the right to vote. Particularly 

from Session 5 onwards in this unit, focusing on 

problems related to contemporary voting rights, 

focusing on issues concerning elections overall such 

as restrictions on overseas residents, people with 

intellectual disabilities, second- and third-generation 

in immigrants in Japan, as well as unequal 

conditions due to disparity in the value of individual 

votes, it becomes possible to encourage an 

expansion of awareness of these issues whereby 

their existence may be reconsidered and questioned. 

Social memberships are never a fixed entity. They 

exist within a process of changing fluctuations based 

on various social factors. What we accept and what 

we think of as our role is not prescribed in advance. 

Going to vote is certainly important, but going itself 

is not the goal. We must ask what kind of opinions 

each of us holds in relation to society, and further, 

how we approach that society. Focusing on elections 

with such a perspective may be important in 

devising lessons to consider the nature of elections 

and for dealing with the subject of elections in the 

future within “Public Civics” classes. 

 For future expansion, we are considering the 

following. First of all, for the third lesson presented 

here, we will further review and make a careful 

selection of materials with content that elementary 

and junior high school students can understand, and 

also create an easy-to-understand approach to 

presentation. We will also verify the fifth and sixth 

trial lessons which constitute a necessary part of this 

unit, aiming to further refine the unit. 

 At present we are positioning this unit as 

citizenship class, not as a history class. This is 

because we focused on the debate on voting since 

the Meiji era as a material for understanding 

contemporary issues rather than just perceiving 

historical events as situated in the past. In actual 

classes, there may be many other points to consider 

such as time constraints or the level of students’ 

understanding. Either way, historical learning to 

date has only covered the progression of events in 

relation to elections up to the realization of universal 

suffrage based on the criterion of tax payment 

amounts. Instead, we hope to take up these topics to 

understand what the debates in each era were and to 

focus on the fact that it is young people who have 

the potential to make the best use of all that this 

current age has to offer. 

 

【Note】 

１．Ministry of Education, Culture, Sports, Science 

and Technology，“Course of Study of high 

school：Chapter 2 Section 3 Civics”，pp．92

－98，2017 

２．Ministry of Education, Culture, Sports, Science 

and Technology，“The handbook of the Couse 

of Study for high school：Civics“，pp．59－ 

62，2018 
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【Supplementary Material】Learning Guidance Plan Proposal, Etc. 

 

High School Civics (Public Civics) Learning Guidance Plan 

 

１．Unit Name: "The Right to Vote: Its Significance and the Conditions for It" 

 

２．Rationale for Creating the Unit 

(1) Overview of Teaching Materials 

(What teachers want students to think about (teachers’ understanding, significance of students’ learning)) 

  The Constitution of Japan does not stipulate conditions for the right to vote other than age and nationality, and 

similarly the educational content on voting rights in high school Civics (contemporary society, politics and 

economics) is all premised on the assumption of universal suffrage. However, it was once the case that even among 

Japanese citizens, the right to vote was subject to various conditions, such that there were those who possessed the 

right to vote and those who did not. Students study this when they look at voting rights in Japanese history, but the 

only conditions on voting that are addressed are those determined by gender and the amount of tax paid by 

individuals. 

  However, in actual debate on the issue of granting the right to vote, various other approaches and opinions have 

been considered, and having the right to vote has had a privileged and symbolic significance. In this unit, through 

examining the range of symbolic and other meanings that the right to vote has possessed in history, we aim to raise 

awareness of the significance of voting rights and political participation in the present age. 

  In the first hour-long session “Giving Meaning to Suffrage / What Suffrage Means,” through consideration of 

descriptions from Arima Manabu’s work, which has been mentioned previously, students will become aware of and 

discuss the significance granted to suffrage under restricted elections, and the fact that exclusion from voting 

persisted even after male universal suffrage had been realized. By doing this, it is expected that students will gain 

an understanding of the contemporary meaning of the right to vote as it relates to them and to acquire viewpoints to 

consider a more diversified, relativistic image of contemporary voting rights.  

 In the second hour-long session “Debates on Suffrage when the Diet was Established” students will explore how 

during the 1870s and 1880s, debate about suffrage was also flourishing within the jiyu minken undo (“People’s 

Rights” movement) and the kokkai kaisetsu undo (the movement to establish a National Diet). The framework of 

this debate reveals the premise and essential structure of later debate on voting rights. Therefore, we expect that 

students will obtain a basic viewpoint to discuss suffrage by considering the debate of this period. In order to 

understand this framework, we examine the arguments of three well-known theorists: Itagaki Taisuke 

(compensation for duties fulfilled, criteria for capability); Kato Hiroyuki (criteria for capability); and Oi Kentaro 

(grant suffrage to all). In this way confirming the structure that is required by these three elements: criteria for 

capability; compensation for duties fulfilled; and granting suffrage to all. ("The Imperial Diet and the Outcome of 

Democratic Controversy" in Ed. Shimabukuro Jun, Citizenship Education Supplementary Reading Committee; 

Yonamine Takumi, Junior High School Social Studies, Secondary Teaching Materials for Comprehensive 

Learning: Town Planning For All – The Great Power of Small Citizens - < Election administration committee of 

Okinawa Prefecture, 2012>)  
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 In the third hour-long session “Debate on Suffrage in the Taisho Era” (The session presented here), we discuss 

how movements calling for the expansion of suffrage in Taisho era became popular against a background of the rise 

of minponshugi (the principle of people-centeredness) and democracy movements after World War I. Proposed 

election laws submitted in 1919 extended the criteria for suffrage to include educational background as far as junior 

high school graduates. Using this bill as a teaching resource suggests that debate on voting rights in the Taisho 

period comprised several qualitatively different discussions, which is also intended to relativize and diversify the 

learning outcomes that can obtained in contrast with treating tax payments as the sole criterion. Specifically, students 

will gain the ability to reflect on: a) the existence of conditions for granting the right to vote based on capability in 

terms of educational background; b) a viewpoint of urban and rural communities in terms of the benefits for various 

different types of work within the proposed election law, which can be seen through comparing the tax payment 

criteria with the educational background criteria; c) the fact that academic background is not solely related to 

capability but rather a combination of circumstances including economic power and family circumstances; and d) 

the fact that both tax payments and educational background were seen as evidence of a certain level of capability in 

making judgments.  

 In the fourth hour-long session “Creating the Constitution of Japan,” based on various viewpoints and issues 

concerning suffrage that were discussed under the Meiji Constitution, students will consider how the subject of 

giving suffrage to women who had previously been excluded was discussed, realized, and accepted during the 

establishment and enforcement of the Constitution of Japan, in light of the sequence of events of the women’s 

suffrage movement.  

 In the fifth hour-long session “Debate on Suffrage for 18-year-olds,” through discussion of the debate in the last 

20 years on lowering the voting age to 18, besides confirming the institutional aims of this, students will explore 

and debate what has been omitted in relation to what was considered in the discussion in this period, based on the 

educational content thus far. We expect that this will lead directly to consideration of topics including what is 

expected within the current system, what voters can do in response to this, and a recognition of the way that the 

current system operates. Besides this, indirectly, we expect that students will acquire an awareness of the problems 

with the current system. More specifically, the following can be highlighted as issues that are currently relevant in 

relation to the current system: a) the nature of the discrimination and exclusion associated with criteria based on 

capability beyond educational background (e.g., intellectual disability, dementia, voters with insufficient Japanese 

(2nd and 3rd generation immigrants)); b) the relationship between political rights, educational content and the 

education system that arises in different areas even under the same conditions; and c) disparities arising from social 

stratification (e.g. in the value of individual votes). Through reflecting on the above, students - including students 

who are not eligible to vote - can be expected to become aware of and be able to consider the significance of and 

problems relating to teaching citizenship. The significance and problems mentioned above include: a) women's 

suffrage when Japan lost the war; b) capabilities which were left out of the debate on suffrage for those over 18; and 

c) uniform application of compensation for duties fulfilled to the state. These can be positioned as being left out of 

the general provisions of suffrage in relation to the debate on extending suffrage under the Meiji Constitution. Thus, 

in that sense, discussion of debates from the past can be useful in solving the problems of modern society.  

 In the sixth hour-long session “Summary: The Right to Vote: Its Significance and the Conditions for It,” through 

an understanding of the history and content of the criteria for granting suffrage, students will summarize and share 

opinions with each other in relation to topics including the qualifications for participation in politics, and the role of 
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membership in constructing society. Through this, students can expect to gain an awareness of the current situation 

and the future operation of the system in terms of how it affects them, also gaining an understanding of methods for 

cultivating, using, and improving the capabilities required of them. 

 

(2) Guidance Overview 

・In group discussions, rather than having students argue and declare their agreement or opposition with the arguments 

of others, instead emphasize ideas and logic patterns that emerge in the process of creating arguments and 

discussions. 

・Promote students’ internalized understanding of historical events by using the basis of historical arguments as 

material for discussion. 

 

３．Unit Objective 

・Understand the meanings and functions encompassed within the present way in which the right to vote is granted 

under the current constitution, whereby it is given automatically to those who have reached a certain age. From this, 

students will be able to investigate better ways of granting suffrage. 

 

４．Unit Guidance Plan 

1  Giving Meaning to Suffrage / What Suffrage Means 

2  Debates on Suffrage when the Diet was Established 

3  Debate on Suffrage in the Taisho Era (The session presented here) 

4  Creating the Constitution of Japan 

5  Debate on Suffrage for 18-year-olds 

6  Summary: The Right to Vote: Its Significance and the Conditions for It 

 

５．Guidance on This Session 

(1) Class Name  

3:  Debate on Suffrage in the Taisho era – The characteristics of making academic background (capability) a 

criterion for suffrage - 

 

(2) Objectives of This Session 

・Consider voting rights as an important element of suffrage from the viewpoint of “what conditions should we 

consider necessary for selecting a desirable candidate?” based on the debate about voting rights in the Taisho era.  

・Through careful consideration and exploration of the conditions under which voting rights were given in the 

historical background of the era, gain a deep and multifaceted understanding the meaning of those criteria.  

・In doing so, categorize and reflect on what it means to have the right to vote, whilst also taking into account those 

who would argue that it does not matter if we don’t have the right to vote, and the grounds and perspectives relating 

to this.  

 

(3) Guidance Plan for This Session 
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  Educational Content Points to Bear in Mind When 

Teaching  

Introduction 

・Show that in Japan after World War I, there was a movement to 

expand the right to vote (Material ①). 

・In 1919, the laws for electing members of the House of 

Representatives were revised, and as a countermeasure to that, there 

was a proposal to grant a voting rights to those with “the degree of 

secondary school graduation” (Material ②).  

 

・Touch on the fact that the expansion 

of election rights was done under 

the administration of Hara Takashi. 

・Promote the active use of 

previously studied content by 

linking in with studied content from 

Japanese History. 

・Aim to relativize students’ 

understanding within the range of 

what they have already studied, by 

demonstrating that a criterion other 

than educational background could 

have been selected by lawmakers at 

the time.  
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E
xpansion 1 

 

 

 

 

 

 

Question: What do you think about adopting educational 

background as a criterion for granting voting rights? 

 

◎ What kind of schools are there in secondary education? 

Explanation: Outline the school system and the course of action 

necessary for continuing beyond compulsory education, and 

explain the situation in relation to schools and continuing in 

education in the Taisho era (Materials ③ to ⑤) 

＊ Point out that compulsory education was until primary school, 

and the ‘secondary schools’ of the period covered what is now 

called junior high school and high school, so the two systems are 

quite separate.  

＊ From the descriptions in the textbook, confirm that the number 

of students that went on to higher education after secondary 

education was increasing, and that the government also adopted 

policies for improving people’s access to education and thereby 

improving their academic background. 

＊ Don’t touch upon the rates of people going on to higher 

education or the characteristics of each course (these will be 

inferred from the materials by students later). 

 

 

 

 

 

 

Individual work: Record thoughts and 

feelings as they arise. 

・Aim for students to share their basic 

conceptions of this topic through 

mind mapping with students 

contributing lots of ideas.  

 

 

 

 

 

 

E
xpansion 2 

Question: What are the characteristics of adopting educational 

background as a criterion? Infer from the documents and think on 

the topic 

Group 1: Materials ⑥ to ⑧ 

Group 2: Materials ⑨ to ⑪ 

Group 3: Materials ⑨, ⑫, and ⑬ 

 

In groups: Think about the 

characteristics of voters while 

reading and understanding the 

materials given to each group. 

In groups: Use the jigsaw method for 

groupwork. 

(Give different materials to each 

group) 

 

Group 1 

◎ What kind of people would have been able to make direct 

national tax payments of 3 yen or more? 

(Materials ⑥ to ⑧) 

Student: Think about the regions, 

occupations, etc. where the 

number of voters increases 

through using direct national tax 
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cf. Types of direct national tax 

cf. What tax amounts tell us 

 

・Characteristics of using direct national tax as a criterion 

 Beyond what had been done thus far, people with capability in 

making judgments can become voters without having an 

educational background (demonstrating the same effect as the 

academic background criterion), and we can expect a similar 

increase in the number of voters to using academic background 

criterion 

 

・Characteristics of taxes 

Land tax: Doesn’t tend to change year on year. Doesn’t tend to be 

influenced by the economy. 

(Review educational content on land tax reform) 

Business tax, income tax, etc.: Tend to change year on year. Are 

influenced by the economy.  

→ Land taxes are constant, but other taxes may fluctuate depending 

on the economy. 

Conditions for direct national tax payments: 

・Pay as an individual. 

(For corporations, the tax amount only applies for compensation 

received by the corporation.) ⇒Landlords and land owners such as those in rural areas are more 

likely to obtain voting rights. This is a system that seems to be 

advantageous to landowner / landed farmers. ⇔ If someone only pays income tax, and they are below the tax 

threshold, they have no right to vote.  

・Hidden characteristics: 

 Advantage to rural areas (farming areas); disadvantage to urban 

areas (cities) (from the content of Material ⑨) 

payments as the criterion for 

voting rights through reflecting 

on the characteristics of taxes 

such as land tax and business tax.

◎ What kinds of people would have been able to graduate from 

junior high school? 

Group 2: Materials ⑨ to ⑪ 

◎ What kinds of people would the parents/guardians of people who 

would have been able to graduate from secondary education have 

been? 

Group 3: Materials ⑨, ⑫, and ⑬ 

 

Student: Think about the 

characteristics of people who newly 

acquired the right to vote by setting 

a criterion for voting rights as those 

who had graduated from junior 

high school. 
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● Infer the characteristics of junior high school graduates 

(privileged, part of the elite) 

Group 2: Derive the situation in relation to students graduating and 

dropping out by studying the rates of those going on to higher 

education and the rates of those graduating. 

Group 3: Derive that it wasn’t just down to individual capability, 

rather that the economic and work-related circumstances of 

parents/guardians also played a role.  

<Points to highlight> 

・Students were capable. 

・The rate of those going on to secondary education was low. 

＊Compare the number of elementary school graduates with the 

number of entrants into secondary education. 

＊Compare the increase in the number of applicants for schools 

with the number of those granted admission. 

・Graduation rates were low 

＊Economic burden of going on to secondary school (including loss 

of income from not working). 

＊ High rates of those failing classes. 

＊ Dropping out due to illness, or because of family issues. 

→ You can graduate through a combination of factors including 

economic power, academic ability, and physical strength – a 

privileged elite. 

・Advantages and disadvantages associated with parental income 

and occupation 

＊Parents tended to be public servants and self-employed people. 

＊Tuition and living expenses that high-level bureaucrats and major 

land owners can afford. Social and economic powerhouses. 

● Other characteristics 

・Graduating from junior high school is the first step towards to 

social success. 

＊From the numbers of those continuing in education 

→Socially and economically strong people may be given more 

privileges. 

・Advantage to cities (urban areas) (associated with occupation of 

parents). 

・A period in which the numbers of junior high schools and junior 

high school graduates was increasing.  

・A period in which both the number of those continuing in 
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education, and the number of those wishing to do so was 

increasing. 

・A period in which the new middle class was growing (civil 

servants, salaried workers, etc.) (Educational content from junior 

high school History, and high school Japanese History) ⇒ Granting the right to vote in a way that is conscious of new social 

conditions (changes in the social situation), such as an increase in 

the number of those continuing education and the emergence of 

the new middle class. 

・The numbers of those achieving the qualification of having 

graduated from secondary education (as long as it is not exceeded 

by the number of deaths of graduates) will tend to increase year 

on year (in contrast with land tax).  

・Advantageous to the Kenseikai (a political party at the time) 

＊ The Kenseikai was stronger in in urban areas, and the Seiyukai (a 

rival political party) was stronger in rural areas.  

・Include economically poor people and dependents in the 

discussion. 

→ They were eliminated under the “independent living” condition. 

E
xpansion 3 

◎ Presentations of what the groups were able to infer from the 

materials 

 

Groups: Students present what 

they’ve inferred in groups. 

Sum
m

ary 

◎ Consider the following points based on the above, then 

summarize independently. 

・ What were the characteristics of the increase in the number of 

voters that arose as a result of lowering the tax payment criterion? 

And, what where the characteristics of the increase in the number 

of voters that arose as a result of establishing the academic 

background criterion?  

(Or…) 

・What were the good things and the bad things about the tax 

payment criterion? 

・What were the good things and the bad things about the 

educational background criterion? 

＊(Expansion task) What arguments 

newly arose as the numbers of new 

voters increased? 

＊(Expansion task) In relation to the 

realization of universal suffrage: 

・Why do you think that family 

dependents did not have the right to 

vote even if they had the academic 

background? 
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Chapter 6 Small Unit:“Exploring and Realizing a Society of Pluralism and Coexistence 

      ― Through the Qing Government of Eastern Eurasia―” 

 

Harutoshi AOYAMA (Asia University) 

 

Keywords: pluralism, coexistence, the Qing Dynasty 

 

With the progress of globalism since the end of the 

20th century, there has been a global spread of 

movement towards a society in which people with 

diverse backgrounds and identities coexist alongside 

one another, respecting diversity in terms of factors 

including race, ethnicity, culture, religion, and 

language. In reaction to this, however, people who 

feel that the advancement of globalism is threatening 

the stability of existing societies, cultures, and 

lifestyles have become more exclusionary than 

before. This has occurred alongside a strengthening 

of movements advocating patriotism and 

nationalism, which has become a worldwide issue in 

recent years. In Japan, the tendency towards seeking 

diversity and symbiosis in society has been 

advancing, and the reactive trend towards 

exclusionism has not yet become a significant issue. 

However, as the result of a government decision, it 

has been decided that from April 2019, an expansion 

in the numbers of foreign workers of an 

unprecedented magnitude will be implemented, thus 

further accelerating diversification, meaning that 

creating a more symbiotic society has become a 

pressing concern. Meanwhile, there is concern 

relating to the possibility of rising exclusionism and 

nationalism in the future in Japan as well as the West. 

These changes in relation to the situation around 

the world and in Japan seem to have a considerable 

impact on citizenship education in Japan. It will be 

necessary to practice a kind of citizenship education 

for exploring the realization of a symbiotic society 

with respect for ethnic and cultural diversity. 

Effective ways of practicing this include developing 

lessons that work with both the current situation and 

anticipated future situations, as well as developing 

lessons which create opportunities for students to 

think about historical events. Here we present " 

Exploring and Realizing a Society of Pluralism and 

Coexistence: Through the Qing Government of 

Eastern Eurasia" as a proposal for developing these 

kind of lessons (small units). 

The Qing Dynasty (1636 - 1912) was a nation built 

by the Manchurian people in the present-day 

northeastern region of China, and when the Ming 

Dynasty (1368 - 1644) was destroyed by a rebellion 

in 1644, the Qing spread out of northern China to 

dominate all of China. Mongolians and Tibetans 

were also under Qing control, in the middle of the 

18th century they also conquered the eastern 

Turkestan of Central Asia (the present Xinjiang 

Uighur Autonomous Region) and built a great 

empire in the Eastern Eurasian Region. The Yuan 

Dynasty (1271 - 1368) had also previously built a 

great empire in this area, but its control lasted for 

only approximately 100 years. In contrast with this, 

counting from the beginning of its rule of China, the 

Qing maintained the multiethnic empire for 

approximately 270 years. In addition, the reign of 

Qing was carried out not only through conquest by 

military power or tyranny, but also by maintaining 

and respecting ethnic, cultural, religious and 

linguistic diversity, with aspects of "building a 

society of pluralism and coexistence." 

The concept of "pluralism" encompasses the 

existence of entities with multiple elements and 

origins, which is different from simply being diverse. 

Those under the reign of the Qing consisted mainly 

of Manchurians, Han Chinese, Mongols, Tibetans, 

and Muslims, such as the Uighurs, and the Qing 

essentially subdued all of these ethnic groups by 

maintaining and respecting the cultures, religions, 

languages, etc. of each, with its different elements 
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and origins (except for the enforcement of a certain 

hairstyle on the Han people). Besides this, the Qing 

emperor reigned variously as the emperor of the 

Chinese world for the Hans, as the khan of the 

nomadic world for the Mongolians, as the guardian 

of Tibetan Buddhism for the Tibetans, and as the 

guardian of Islam for the Muslims. A movement to 

depict the reign of the Qing in a more positive light 

called "New Qing History" arose at the end of the 

20th century, centered on American historical 

theories. Although the Qing Dynasty was destroyed 

by the Xinhai Revolution (1911-12), this was not 

due to the factionalism and corruption of Qing, 

which was mainstream position in historical 

academia in the past, but rather resulted from the 

spread of the concept of the "nation-state" across the 

world since the 19th century, which had started in 

Europe before also spreading to East Asia. The Qing, 

a nation formed through multi-ethnic integration 

which was incompatible with a "nation-state" 

formed by people with a shared ethnicity, culture, 

and religion, rapidly lost its significance and was 

destroyed when the construction of a "nation-state" 

was explored in China. 

Here we present lessons (small units) that allow 

students to learn about exploring and realizing a 

society of pluralism and coexistence using the 

historical example of the multiethnic governance of 

the Qing as mentioned above. The subject in which 

it is to be implemented is "Integrated History," 

which will be introduced from 2022 within high 

school geography and history. The objectives of this 

unit are as follows: ① To think about how the coexistence of different 

nations and societies was able to be realized in the 

long term through studying the history of Eastern 

Eurasian governance by the Qing Dynasty with its 

various pluralistic groups with their different 

ethnicities, cultures, religions, and languages. ② To think about how we can construct a modern 

society in which pluralistic groups can society 

coexist, through studying the historical experiences 

of humankind mentioned above. 

 

The unit guidance plan is as follows: 

Table 1:  Small Unit: “Exploring and 

Realizing a Society of Pluralism and 

Coexistence: Through the Qing Government of 

Eastern Eurasia” Unit Guidance Plan 

1
st Period 

<Lecture> Learn the process by which the 

Qing controlled Eastern Eurasia 

(Confirmation of historical facts and 

assumptions) Study the establishment of 

the Qing, its conquest of China and the 

Fan-bu, its methods of governance etc. 

2
nd Period 

<Groupwork> Think about the structure 

and workings of a society of pluralism 

and coexistence by the Qing 

Think about the positioning and interests 

of the various groups that were under 

Qing rule 

3
rd Period 

<Lecture / Discussion> Connection to the 

modern international community 

Consider the relation between China's 

ethnic problems / national integration and 

world’s ethnic and religious conflicts 

 

Table 2: Groupwork for the 2nd Period 

Allocated 

time 

Educational content 

Introduction 

10 mins 

Reflection on 1st Period 

Explanation of current task 

(groupwork) 

Expansion 1

25 mins 

 

 

 

 

 

 

 

 

 

 

 

Expansion 2

10 mins 

 

１）Groupwork 

Think about the positioning and 

interests of the various groups that 

were under Qing rule. ① Manchurians, ② Hans ③ 

Mongolians ④ Tibetans 

In groups, distribute different 

materials (texts / paintings) related 

to the governance of each of the 

above groups, and conduct 

reading and discussion activities 

in groups. 

２）Presentations 

Each class group presents the 

results of their reading of the 

materials on the positioning and 
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interests of each social group 

studied. 

Summary  

5 mins 

Consider the reasons / conditions 

through which pluralistic 

coexistence was possible under 

the Qing. 

In doing so, also notice any 

problems, issues, dangers 

(weaknesses), etc. 

 

We hypothesize that this unit will enable students 

to reflect on and gain a historical understanding of 

diversity, pluralism, and viewpoints of coexistence 

and symbiosis. At the same time, we also expect 

students to be able to acquire a more relativistic 

viewpoint of the nationalist concept of the "nation-

state." In the present day, when the concept of the 

"nation-state" is being pulled in multiple directions 

due to the progress of globalism and the recurrence 

of nationalism, we conclude that the mode of 

"pluralistic coexistence" of the Qing, whose role in 

history was ended by the appearance of the "nation-

state," can be used as an experience from history to 

explore symbiosis and coexistence in modern 

international society. 
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