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Abstract 

GLOBALIZATIONAL AND ORGANIZATIONAL REFORM: 

A CASE STUDY OF INTERNATIONALIZATION 

WITHIN JAPANESE CATHOLIC  

HIGHER EDUCATION  

Michael Richard Polito, PhD 

Fordham University, New York, 2015 

Mentor 
Gerald M. Cattaro, EdD 

 

This single case qualitative study was conducted at Sophia University, the Jesuit university of 

Tokyo.  Its focus is the examination of institution-wide internationalization as a change strategy 

for developing global human resources at a major Catholic university within Japanese higher 

education reform.  One-on-one interviews were conducted across four participant categories 

representing senior leadership, administrative leaders, support administrators, and faculty, along 

with participant observation and document analysis for data collection.  The findings discuss 

organizational changes implemented by executive leaders in an effort to globalize the university 

and a determination of whether the strategy employed is historically congruent with the 

institution’s Catholic Jesuit identity and values.  Results indicate that leadership has set a course 

for institutional change and renewal that aligns with government reform initiatives and therefore 

are responsive to perceived social needs.  Given the ambitious scope of organizational change, 

however, the restructuring of administrative units for internationalization at the time of this study 

has not reached a mature stage of optimal differentiation, efficiency, and organizational identity 

within the university system.  Lastly, university leadership is demonstrating a renewed fidelity to 
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and greater expansion of its Catholic Jesuit mission by creatively interpreting government reform 

directives in a manner that suites its Christian humanist tradition.  Sophia is pursuing a course of 

university-wide internationalization that orients students towards humanitarian concerns and 

career considerations in the areas of international cooperation, peacekeeping, and development; a 

choice for a humanitarian lens that strengthens its institutional character and brand differentiation 

within the private higher education market in Japan.  
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CHAPTER I 

INTRODUCTION 

Problem Statement 

Natural disasters are often interpreted as foreshadowing impending change.  On March 

11, 2011, the Great Eastern Japan Earthquake triggered a catastrophic tsunami and meltdown of 

the Fukushima Dai-ichi nuclear power plant 136 miles northeast of Tokyo.  The event in its 

aftermath signaled for many Japanese a need to recognize at a deeper level—beyond immediate 

grief—the seriousness of the country’s 20-year socioeconomic decline and the necessity for 

national renewal (Barton, 2011).    

The strength of the Japanese economy and its political democracy are considered by 

many to be of vital importance for the health and wellbeing of the global community.  Despite 

battling its decades-long slow growth and “facing its biggest challenges since the Second World 

War” (World Economic Forum, 2013, p. 2), Japan still remains one of the world’s top economic 

powers.  Pressure however is continuing to build for the nation and its business and political 

leaders.  With every advance in technology, more people, products, and ideas are moving further 

and faster than at any other time in history.  A transformation in the sense of Polanyi’s (1944) 

“social transformation of planetary range” (p. 90) is underway, impacting spatial configurations 

and public interactions, intensifying competition and the need for intellectual capital, while 

threatening a rebalancing of power globally (Luiten-Lub, van der Wende, & Huisman, 2005).  

Japan, subject to this dynamic external environment, is also wrestling internally with a 

population that continues to shrink in number at an alarming rate, as well as historically 

unprecedented levels of government debt and trade deficits (Economist, 2014-a; Economist, 

2014-b; Martenson, 2012; Soble, 2014).  The World Economic Forum (2013) states,  
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In this context, and in order to maintain its competitive economic position, Japan needs 

urgently to transform its social structure.  If Japan can resolve its current malaise by 

embracing new and innovative strategies through joint action, it is possible that the rest of 

the world will benefit too. (p. 2)  

As the government searches for viable strategies to reinvigorate the economy and position the 

country to meet “the perceived ‘crisis’ of hyper-competition” (Breaden, 2013, p. 4), a seismic 

shift in policy is being taken to move Japanese higher education towards greater openness and 

participation in the innovation arms race happening in East Asia and the world (Marginson, 

2014; Ota, 2014). 

The Internationalization in Higher Education Globally  

Facing acute challenges, which include advances in technology, rising costs, and 

changing public perceptions on educational funding, universities on every continent are caught in 

the “time-space compression” (Harvey, 1989, p. 284) that characterizes globalization, a 

phenomenon creating trends that move organizations and institutions towards greater 

engagement in the world beyond the borders of the state.  Defining globalization and its 

relationship to higher education, Marginson (2014), of the Institute of Education, University of 

London, writes:  

“Globalization” can be defined as “the widening, deepening and speeding up of all forms 

of world-wide interconnectedness” (Held et al. 1999, p. 2).  Globalization is about partial 

convergence and integration of nations and local sites on the world or planetary scale. It 

is powered by worldwide flows of technologies, people, finance, language, and ideas, 

especially the instantaneous transmission of data and ideas in real time.  Globalization 

includes all trends toward world systems and “one worldness” (Marginson 2010).  In 
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higher education and other spheres, it is marked by the growing role of the global 

dimension of action, including global spaces, systems, agencies, and products, and by the 

impact of global systems and phenomena in local and national affairs. (p. 16) 

Not necessarily a new phenomenon, what is different however about globalization today, as 

noted above, is the speed and depth at which interconnectedness is being forged around the 

world and the extent to which this connectivity is impacting whole societies at a very personal 

level—economically, culturally, politically, and technologically (Knight, 2008).  Universities are 

caught in this current of change as globalization according to Knight (1997) is the “catalyst” (p. 

6) driving internationalization.  Knight (2012) understands the internationalization of higher 

education as a “response” (p. 27) to the challenges of the 21st century which is itself undergoing 

complex development as the world moves out of modernity into the postmodern age (Scott, 

2000).    

 Internationalization, like globalization, has ancient roots.  Prior to the establishment of 

Europe’s oldest university, the University of Bologna in the 11th century, education and learning 

have always meant the mobility of teachers and students to foreign lands.  According to Hoffa 

(2007), famed “repositories” (p. 3) of knowledge in the classical world were sought by the 

Chinese, Indians, Persians, and Greeks in an effort to acquire wisdom kept alive across 

generations.  These traditional centers of learning however stand as part of a historical rationale 

still maintained by many who understand international engagement through higher education as a 

cooperative experience in the sharing of ideas, research, and culture.  Since the 1980s however, 

there has been a rapid increase both in number and types of international initiatives and 

associated perspectives, developments that are fundamentally different from the past.  
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Today, internationalization at the organizational level has become predominantly a 

process of institutional change and reform, inescapable in that universities are increasingly 

connected to government policies and national economies as globalization has brought intense 

competition among nations for a skilled workforce and the creativity to drive innovation.  Higher 

education, therefore, is at the center of a global convergence of economic markets, in which 

“business culture and market behaviors, especially competition, is seen as practical and 

inevitable” (Marginson, 2014, pp.17-18).  Rumbley, Altbach, and Reisberg (2012) state: 

Internationalization has been one of the most powerful and pervasive forces at work 

within higher education around the world during the last two decades.  With remarkably 

few exceptions, no corner of the globe or institutional type has proven itself immune to 

the call to “internationalize” in some fashion. (p. 3)   

Universities around the world, including the top schools of a world economic leader such as 

Japan, are repositioning themselves under government incentives to rethink their business 

models and pedagogical practices.   

The massification and commercialization of higher education around the world, coupled 

with a global economic recession, has meant the appearance of multiple stakeholders.  More than 

ever, new streams of funding and revenue are being sought, altering traditional priorities for 

many university presidents and administrators (Zumeta, Breneman, Callan, & Finney, 2012).  

Whole industries have emerged as attention to international development projects and area 

studies—once the main focus of international efforts—are eclipsed by concerns over institutional 

branding and franchising, international branch campuses and accreditation standards, and 

instilling global citizenship in students to meet the demands of industry (Harland, 2009).  

Through these means, the ability for universities to strengthen their market position relative to 
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either their national peers or regional competitors is seen as imperative.  The long-term survival 

of many institutions, therefore, in an age of increasing privatization, is understood to be 

dependent on funding that expects a return on investment evident in student employment rates 

and starting salaries for new graduates, advanced research, and above all, university rankings, 

which attempt to hold schools accountable to a global standard for their activity (Hudzik & 

Stohl, 2012).  Concerning higher education in East Asia, Marginson (2014) notes that 

competition is particularly fierce as institutions are trying to surpass schools in the West while 

struggling to keep up within the region.  Although no truly commercial market exists due to 

government activity, the rhetoric is clearly of a neoliberal ideology, wherein “it is taken for 

granted in policy circles that a competitive national economy needs research universities of 

global status.  Global status means success in global university competition and being seen to be 

successful.  The measure is rankings” (Marginson, 2014, p. 20).  

Internationalization as Reform Agenda in Japan 

In Japan, the language of revolution, crisis, and upheaval is commonly used today to 

describe an educational system ensnared by three fundamental and interrelated factors driving 

unprecedented change; these change-factors are government reform, a shift in social attitudes 

towards universities, and demographic change (Breaden, 2013).  Adaptation to these three 

factors and managing the associated pressures they bring is to “ensure institutional survival” 

(Breaden, 2013, p. 32).     

Historically, the modernization of Japan has always been a national strategy tied 

intimately to the establishment of a higher education system.  During the Meiji period (1868 – 

1912), the government embarked on a project to create institutions of higher education that 

would demonstrate the nation’s ability to compete with the more developed countries of Europe 
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and America (Ota, 2014).  The outcome was the establishment of the imperial university system, 

destined to become in the post-war era the national university system spread across modern-day 

Japan.   

The post-war period had witnessed a massive increase in enrolments rates, along with 

private-sector growth in higher education.  Trouble emerged, however, as Japan established itself 

as an economic superpower in the 1980s.  The nation’s new standing in the global community 

brought to light deficiencies that had once gone unrecognized by the political elite.  According to 

Breaden (2013), “‘Mass’ higher education had been realized, but in a way that tended to 

overlook educational needs and failed to respond to the changing nature of Japan’s society” (p. 

19).  Key problems were subsequently identified and a process of renovation was embarked upon 

as shifts in the political and socioeconomic climate created broader support for change.  Moving 

into the 1990s, a bold step was taken in the direction of reform with the relaxation of standards 

for university establishment and curricular restructuring leading to “a major expansion in the 

range of undergraduate programs available” (Breaden, 2013, p. 19) eliminating a long-standing 

distinction between general education and specialist education.  The relaxation of standards led 

to a more competitive environment where universities scrambled to differentiate themselves by 

developing new programs and majors to attract students. 

The big bang in Japanese higher education reform, however, did not occur until early in 

the 2000s as the neoliberal ideals of deregulation and open markets became fully manifest in 

government policy circles.  Together with pressure from industry for higher education to make a 

greater contribution to research and global human resources so that companies could maintain 

market share against Worldwide competition, universities became “a symbol of the system 

blamed for the economic collapse” (Breaden, 2013, p. 33) and the resultant malaise the nation 
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was now experiencing.  The Ministry of Education, Culture, Sports, Science and Technology 

(MEXT), in a move by the government to promote market-driven behavior, issued broad 

structural reform principles, affecting university governance and funding, as well as 

accountability.  In addition, MEXT has embarked on an aggressive path of encouraging 

universities to internationalize their campuses by hosting greater numbers of foreign students, 

increasing research and student engagement abroad, and expanding the use of English as a 

medium of instruction (Ota, 2014).  From these ambitions, the Global 30 Project (Global 30) was 

born.  The cornerstone of efforts to rebuild Japanese higher education through 

internationalization, Global 30 is a “representative measure” to establish a country-wide higher 

education network, whereby financial support is to be given to 30 universities selected as “key 

bases for internationalization” (Shimomura, 2013, p. B1).  Global 30 is led by 13 top-ranking 

universities, which, according to MEXT Minister Hakubun Shimomura, were chosen to carry the 

nation forward “in this age of globalization” (Shimomura, 2013, p. B1).  The follow-up to Global 

30, which as a source of funding ended in 2014, is the new 10-year Top Global University 

Project (Top Global) that will terminate in 2023.    

Purpose of the Study 

The purpose of this study is to examine the impact that large-scale reform initiatives 

undertaken recently by the Japanese government to internationalize its higher education system 

are having on a major, Catholic university in Japan: Sophia University, the Jesuit university of 

Tokyo.  My aim is to investigate the changes in organizational administration for 

internationalization and the extent to which design and strategy choices are being informed by 

the institution’s Catholic identity.  In this regard, I intend to explore whether the distinctness of 

Catholic religious values as expressed within the institution’s mission and history are guiding 
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efforts in the internationalization process, values which ultimately can differentiate the institution 

and further distinguish the university from its national and regional competitors.  In addition, I 

conjecture that the process of internationalization—although externally driven by changes in 

national higher education policy and economic conditions—is a positive development for the 

university; a development that can elicit the university to be substantially more open and global 

in scope, as a Catholic educational institution and as a Catholic organization founded to serve 

society.  

Significance of the Study 

 Japanese socioeconomics and Catholic education in Japan will be the backdrop informing 

a critical examination of one Japanese, Catholic university’s motives and strategy for 

internationalization.  Such change aims at deep institutional reform as internationalization comes 

to embody an approach that leads to greater integration throughout all functional areas, policies, 

structures, and processes of the organization in an effort to remain competitive among the 

nation’s top schools (Nolan & Hunter, 2012).  If seen from an economic perspective, 

internationalization is understood as resulting from a profit-oriented mentality that leads to the 

further marketization of higher education.  Internationalization, however, can also be about 

social and cultural motivations that provide long-term benefit as differing perspectives are 

integrated into the core functioning and identity of the institution enriching the quality of 

research, pedagogy, and service (Jung, 2009; Knight, 1997; Knight & de Wit, 1995).  These two 

orientations need not be at odds with one another and can coexist harmoniously within a 

university.  The task is a willingness to address creatively the new realities of the market while 

holding with integrity to the best of the institution’s past.  However, as Nolan and Hunter (2012) 

point-out, “not enough is known about how internationalization as a change strategy actually 
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takes place at the institutional level” (p. 131).  In addition, concerning the internationalization of 

universities in Japan, Breaden (2013), as a rationale for his own study, notes: 

Little or no serious attempt has yet been made to explore the precise motives behind the 

particular internationalisation policies adopted by individual universities, how they are 

implemented, or their outcomes in terms of organisational reform. (p. 5)    

Given the paucity of information pertaining to an administrative, micro-level perspective in the 

literature on Japanese higher education reform, it is not surprising to find that no attempt has 

been made to assess the state of Japanese Catholic higher education within the current reform 

agenda.  Given that all 18 of the nation’s Catholic tertiary institutions, as compiled by the Japan 

Association of Catholic Universities, are within the private higher education sector, and that 

according to United Nations Educational, Scientific and Cultural Organization (UNESCO, 2012), 

the private university system within Japan captures approximately 75.4 % of the undergraduate 

and graduate markets compared to the national university system, understanding 

internationalization reforms as they impact private higher education is of prime importance for 

predicting reform outcomes.  Moreover, when considering more traditional vocational and 

specialized professional training—either through two-year or four-year programs as are typically 

found at higher vocational colleges (senmon gakkō) and junior colleges (tanki daigaku)—

UNESCO International Standard Classification of Education 5B types, as high as 92.0 % of 

Japan’s higher education market is captured by private institutions (UNESCO, 2012, p. 175).    

Research Questions 

 I will be guided by the following research questions, which are of fundamental 

importance for gaining an understanding of the process of transformation currently underway at 

the Catholic institution that is the case for this study. 
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• What measures are practically being undertaken to become ‘international’ and why; how 

are these measures situated within and negotiated by established, preexisting 

administrative structures and the organization’s self-understanding of Catholic Jesuit 

mission from the standpoint of its leadership? 

• What is the rationale for the international strategy being employed according to executive 

management and how can the institution attend to any for-profit, market-driven rationales 

that could undermine stated Catholic Jesuit values with respect to its internationalization 

objectives? 
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CHAPTER II 

REVIEW OF LITERATURE 

Universities and Socioeconomic Changes in Japanese Higher Education 

The production of knowledge has been dominated historically by a comparatively small 

number of top universities and academic systems, which have maintained a center of power over 

smaller, less financially endowed institutions and economically developed regions (Altbach, 

2011; Altbach & Knight, 2007; Rumbley et al., 2012).  The majority of schools, regardless of 

national context, reside according to Altbach (2011) outside of this center on the peripheries, 

where existence has meant an inequitable struggle against the social barriers erected and 

reinforced to protect the status, revenue, and prestige that the dissemination of knowledge 

affords.  The need to compete however has been tempered by the steady growth in demand for 

higher education worldwide over the last several decades.  The Organisation for Economic Co-

operation and Development’s (2012) Assessment of Higher Education Learning Outcomes states: 

In 1970, the UNESCO Institute for Statistics (UIS) estimated that there were roughly 

32.5 million students enrolled in higher education worldwide.  In the year 2000, this 

estimation increased to nearly 100 million and in 2010 to 178 million.  This translates 

into 4.3% average annual growth in tertiary enrolment, a very rapid growth when 

compared to the 1.6% average annual growth in the world population over the same 

period (UNDP, 2012). (p. 16) 

Japan, not unlike other industrialized countries, mirrored the expansion of its economic 

influence, globally, with the development of its higher education system, from an era of elitism 

to a stage of mass enrollments (Amano, 2010; Arimoto, 2001; Breaden, 2013).  Today, whether 

in Japan or elsewhere, universities are facing renewed, competitive tensions.  The phenomenon 
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of globalization is increasing local, national, and regional pressures in an educational arms race 

for students and funding as higher education systems in many developed countries move beyond 

massification towards universal access (Amano, 2010; Huang, 2011; Marginson, 2014).  

Globalization  

 Globalization is identified as one of the most powerful forces shaping higher education 

today (Altbach, 2011; Knight, 2008; Marginson & van der Wende, 2007; Scott, 2000).  Although 

its existence in human societies is recognized as far back as the Neolithic revolution of the 

Fertile Crescent 12,000 years ago, an unparalleled level of intensity in the integration of peoples 

and cultures is being reached in the 21st century (Marginson, 2014).  New technologies are 

rapidly accelerating human exchange, making globalization a critical topic of debate and study 

by policy makers, academics, and industry professionals regardless of national context, research 

discipline, or business sector (Altbach, 2011; Davies, 1992; Knight, 2008; Marginson & Rhodes 

2002). 

Within higher education, the transformation occurring due to globalization reflects the 

broad socioeconomic changes in networks brought about by “the widening, deepening and 

speeding up of world wide interconnectedness” (Marginson, 2014, p.16).  Globalization as a 

phenomenon, therefore, is an ongoing process of transnational influence driven by advances in 

technology, trade liberalization, and rapidly falling transportation and communication costs that 

are transfiguring the environment in which universities operate (Huang, 2007; Knight, 2008; 

Kreuger, 2004; Marginson, 2014; Stiglitz, 2007).  This unprecedented interpenetration of 

societies has increased what Hirsch (1977) describes as “positional competition” (p. 52) among 

schools, and individuals, as the international scope of globalization brings about “economic 

growth in a shrinking world” (Krueger, 2004, p. 1).    
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  Some scholars, such as Huang (2014), maintain that as a phenomenon, globalization 

decreases the significance of national and cultural heterogeneity by establishing a “single or 

universally acknowledged model, beyond countries and cultures” (p. 10).  The organizational 

impact on universities (as well as their self-determination), however, is well recognized as being 

constrained in part by the historical, political, economic, and cultural conditions in which they 

exist (Green, Marmolejo, & Egron-Polak, 2012).  In addition, the personal networks existing 

among students, faculty, and administrative staff are dimensionally part of any organization, 

influencing the internal culture and, ultimately, the level and manner of global engagement 

(Green et al., 2012).  Globalization, therefore, is commonly understood as a non-linear 

phenomenon without a pre-programed set of outputs for educational institutions (Knight, 2008).  

As a multifaceted process that is both catalyst and agent of idiosyncratic change, globalization 

affects the social and industrial enterprises of nations in different ways (Knight, 2012; Mok, 

2005).  

A debate, therefore, on globalization and its value is being argued as both critics and 

proponents alike point to outcomes that may compound already existing inequalities among 

countries and population groups (Friedman, 2006; Sachs, 2006; Scott, 1997; Stiglitz, 2002).  

Globalization, states Yang (2005), has never meant “global equality” (p. 29).  According to 

Altbach (2011), 

We are now in a new era of power and influence.  Politics and ideology have taken a 

subordinate role to profits and market-driven policies.  Now, multinational corporations, 

media conglomerates, and even a few leading universities can be seen as the new 

neocolonists – seeking to dominate not for ideological or political reasons but rather for 

commercial gain. Governments are not entirely out of the picture – they seek to assist 
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companies in their countries and have a residual interest in maintaining influence as well. 

(p. 126) 

The drive towards economic gain among market participants is an important facet of 

globalization that should be recognized in order to understand the motivators behind the activity 

of universities in responding to national policy changes aimed at building competitive advantage. 

According to Mok (2005), “the adoption of new governance strategies and the selective choice of 

policy tools appropriate to the new socio-economic and socio-political environments may 

strengthen the state capacity” (p. 5).  The shift towards maximizing the entrepreneurial capacity 

of a nation by “steering from a distance” (Mok, 2005, p. 5) with policy incentives and regulation 

the activity of quasi-governmental and non-government institutions, such as universities, is a 

strategy aimed at promoting national strength through economic growth.  Internationalization of 

higher education for many nations is a calculated reaction to present-day, worldwide trends.      

Knight (2008) identifies five key elements or trends of globalization, recognized by 

researchers, noting their implications for higher education.  

1. The knowledge society.  The rising importance attached to the production and use of 

knowledge as a creator of innovation, wealth, and competitive advantage for national 

economies and markets. 

2. Information and communication technologies.  Advances in technology that impact 

program and organizational design and delivery and increase institutional brand visibility 

in domestic and international markets.  

3. The market economy.  Growth in market-based economies and neoliberal 

perspectives supporting increased commercialization and privatization of public goods. 
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4. Trade liberalization. The reduction in trade barriers as a result of new international 

and regional trade agreements that foster collaborative exchange. 

5. Changes in governance structures.  The creation of new governance structures and 

systems at the regional and international level that contribute to best practices, quality 

assurance, student mobility, and accreditation.  

Each of these five elements is considered a critical factor in the major environmental changes to 

which political, business, and educational leaders are attempting to respond.  Their success or 

failure in identifying objectives and crafting strategies will determine the extent to which 

motivations, whether at the national or institutional level, are developed rationally or are ad hoc 

replies to an overwhelming array of new market opportunities and pressures (Knight, 2012). 

However, universities as one of the oldest types of organizations in the world are “many-sided 

entities” (Marginson & Rhodes, 2002, p. 287).  Despite the global change they are facing, 

according to Sporn (2011), successful adaptation is not unlikely as university leaders invent new 

ways of responding to the complex and shifting landscape created by globalization.  

Internationalization as Response to Globalization 

Like globalization, internationalization in higher education is both an old and new 

occurrence that is multifaceted and rapidly evolving (Altbach & Knight, 2007; Knight, 2008; 

Rumbley et al., 2012;).  Although the two terms are employed interchangeably at times, 

internationalization has been subject to much analysis and has developed in meaning since the 

1980s towards an increased precision in usage among scholars of international education 

(Huang, 2007; Knight, 2008; Rumbley et al., 2012).  Moving from the margins of institutional 

awareness to occupying a leading place of concern in strategic planning, internationalization is 

now directly impacting “questions of social and curricular relevance, institutional quality and 
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prestige, national competitiveness, and innovation potential” (Rumbley et al., 2012, p. 3).  At a 

basic level, the meaning of internationalization therefore is typically understood today as an 

adaptive response by universities to the commercial, political, and cultural forces that are 

changing societies and shifting public perceptions of the value of higher education due in part to 

globalization (Knight, 2012; Scott, 2000).  

Given the fast changing landscape of higher education worldwide, tertiary institutions of 

all types are searching for new ways to differentiate themselves against the growing competition, 

internationalization being one of the most common strategies.  Rumbley et al. (2012) state: 

Understood as both a reaction and a companion trend to globalization, 

internationalization has long been considered the toolkit of responses available (primarily 

at institutional and national levels) to address the many and diverse opportunities and 

imperatives presented by the overwhelming forces of globalization. (p. 4) 

The aspect of choice is intrinsic to a present-day understanding of internationalization in higher 

education.  “Internationalization accommodates a significant degree of autonomy and initiative” 

(Altbach, 2011, p. 123).  As universities around the world vary in their reactions to the rise in 

global interconnectivity and competitiveness according to national, local, and institutional 

traditions and resources, crafting an internationalization plan is one way in which leaders in 

higher education have become responsive to a world that is changing quickly (Altbach, 2011; 

Green et al., 2012; Knight, 2008; Marginson et al., 2002; Rumbley et al., 2012).  

Knight’s Framework for Internationalization in Higher Education 

Internationalization, however, is moving beyond the concept of the toolkit towards a 

conceptualizations that understand it as both a national agenda for the “sustainability of the 

world’s 21st century institutions and systems of higher education” and as a change-strategy “for 
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new models for the organization, delivery, and even the stated mission of the higher education 

enterprise” (Rumbley et al., 2012, p. 4).  In order to understand and gain a degree of intellectual 

control over the scope and complexity of internationalization as expressed by the diversity of 

institutions around the world, I have chosen to use a conceptual proposal for this case study 

offered by a leading researcher and specialist of internationalization in higher education, Knight 

(2008) in her book, Higher Education in Turmoil: The Changing World of Internationalization. 

Often, approaches to internationalization in one country are examined carefully, if not emulated, 

in others (Rumbley et al., 2012).  Knight’s schema is a convenient and increasingly accepted 

framework for analyzing not only globally emerging issues and trends but also institutional 

decision making with respect to the internationalization of a university organization in a 

particular national context.  Her model provides “a solid grounding in the conceptual aspects of 

internationalization” (Knight, 2008, p. 19) as a way towards studying the meanings, rationales, 

approaches, and strategies taken by universities in their attempt to manage change.  The 

framework will provide several governing markers in the analysis of data for this case study.  

According to Knight (2008), “internationalization at the national/sector/institutional 

levels is the process of integrating an international, intercultural, or global dimension into the 

purpose, functions or delivery of higher education at the institutional and national levels” (p. 21). 

This working definition of internationalization presents the phenomenon as a process through 

which governments and organizations pass on their way to developing intelligent, globally open 

educational policy and activity.  Intentionally developed to clear-up confusion in meaning, as has 

been noted above, Knight’s definition presents internationalization both in its comprehensiveness 

of stakeholders and in its value neutrality, reflecting the range of outcomes possible for nations 

and institutions (Knight, 2008).     



 20 

 Alongside this working definition, Knight’s model delineates important dimensions of 

the internationalization process by recognizing that efforts can be made at both the institutional 

level and the national/sector level, for example, “a bottom-up (institutional)” approach and “top-

down (national/sector)” approach (Knight, 2008, p. 19).  These two starting points can move in 

two conceptual streams in her model, that is, program and policy developments that focus on 

campus-based international initiatives (“at home”) as well as cross-border or international 

education abroad initiatives (“abroad”) (Knight, 2008, p. 22).  To the first, at home stream can be 

allocated the following activities according to Knight (2008):  

• Curriculum and programs.  The creation on new programs with international themes as 

well as the introduction of global, comparative, and international/intercultural material 

into existing courses, including foreign language study, regional and areas studies, along 

with joint or double degree programs with an international focus.  	  

• Teaching/learning processes.  All activities surrounding the involvement of 

international students and scholars/teachers along with returning study abroad 

participants; mobility in student experiences through virtual projects leveraging 

technology; and the use of foreign materials into teaching and learning.  	  

• Extra-curricular activities.  Outside the classroom experiences focused on the 

international, intercultural, or global dimensions of student activities and programs; for 

example, student clubs and associations, international and intercultural events, and 

support groups and programs.	  

• Liaison with local cultural/ethnic groups.  Student involvement in local cultural and 

ethnic organizations and the involvement of individuals from said organizations in the 

teaching/learning, research, and extracurricular activities. 	  
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• Research and scholarly activity.  All projects, conferences, seminars revolving around 

international research activities, including publishing and international/joint research 

agreements and the activity surrounding visiting researcher and scholars.	  

To the second, “abroad” stream Knight (2008, p. 24) has allocated the following activities:  

• Movement of people.  The short-term and long-term international movement of students 

and faculty for the purposes of learning, research, consulting, interning, and professional 

development.  	  

• Delivery of programs.  The development and delivery of programs and courses that 

move to the student, for example, franchising, twinning, double/joint degree programs; 

international training in partnership/collaboration with international providers.	  

• Mobility of providers.  Physical or virtual presence in a receiving country of an 

institution or education provider, for example, branch campuses, stand-alone foreign 

institutions, and some franchise models. 	  

• International projects.  A wide variety of non-award-based activities, for example, 

benchmarking, joint curriculum development, technical assistance and the building of e-

learning platforms, etc. 	  

Each of these streams and their respective categories of activities are closely linked according to 

Knight and therefore should be understood as interdependent rather than independent (Knight, 

2008).  

Lastly, a final layer of conceptualization provided by the framework has to do with the 

rationales supporting international engagement in higher education. Knight (2008) states:  

The necessity of having clear, articulated rationales for internationalization cannot be 

overstated. Rationales are the driving force why a country, sector, or institution wants to 
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address and invest in internationalization. Rationales are reflected in the policies and 

programs that are developed and eventually implemented. Rationales dictate the kind of 

benefits or expected outcomes those involved expect from internationalization efforts. 

Without a clear set of rationales, accompanied by a set of objectives or policy statements, 

a plan, and a monitoring/evaluation system, the process of internationalization is often an 

ad hoc, reactive, and fragmented response to the overwhelming number of new 

international opportunities available. (p. 24) 

Accordingly, she lists four traditional groups of rationales along with two new levels of 

rationales considered of “emerging importance” (Knight, 2008, p. 25) as the final framing 

element relevant for guiding analysis in understanding internationalization for higher education 

systems and institutions around the world.  Descriptively, according to Knight (2008), these four 

traditional rationales along with their conventional motivations are:  

Academic.  Extension of academic horizon; institution building; profile and status; 

enhancement of quality; international academic standards; international dimension to 

research and teaching.     

Economic.  Economic growth and competitiveness; labor market; financial incentives.   

Political.  Foreign policy; national security; technical assistance; peace and mutal 

understanding; national identity; regional identity.   

Social/cultural.  National cultural identity; intercultural understanding; citizenship 

development; social and community development.   

The two new levels of rationales Knight (2008) considers of emerging importance are: 
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National Level.  Human resource development; strategic alliances; income 

generation/commercial trade; nation building/institution building; social/cultural 

development and mutual understanding.  

Institutional Level.  International branding and profile; quality 

enhancement/international standards; income generation; student and staff development; 

strategic alliances; knowledge production. 

In consideration of this case study of a major Catholic university in Japan, there are three 

important global trends, noted by researchers, that are strongly influencing internationalization in 

Japanese higher education: the world economy, demographics, and technology (Green et al., 

2012; Zhang & McCornac, 2012).  Knight’s model above will provide the lens through which 

organizational changes in response to these trends by a single university in Japan will be 

examined.  

Kokusaika: Internationalization in Japan  

 Although the forces of globalization and internationalization are worldwide phenomena, 

which possess common identifying characteristics across national and educational contexts, it is 

important for the current study to note an additional layer of meaning given to these two 

concepts by the Japanese as discussed in the literature on Japanese higher education reform. 

Burgess, Gibson, Klaphake, and Selzer (2010) and Breaden (2013) concur with Goodman (2007) 

that kokusaika is a multivocal symbol invoking different conceptualizations of meaning in Japan 

from different groups of people.  According to Breaden, internationalization is the English word 

commonly used to translate the Japanese term kokusaika, irrespective of kokusaika’s 

multivocality.  The term, entrenched throughout the 1980s in the political rhetoric of government 

officials, appeared as a rhetorical tool to leverage economic change as well as push cultural 
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adjustment to global influences (Breaden, 2013).  In one sense, replacing the outdated term 

kindaika (modernization), kokusaika came to express “a physical and psychological opening up” 

of the country to global trends (Burgess et al., p. 463).  However, a second range of discourses 

surrounding kokusaika emerged as a defensive reaction to foreign pressure.  As Breaden and 

Burgess et al. note, the concept of kokusaika also took hold as a way of delineating cultural 

boundaries thereby reinforcing the position that foreign influences must be dealt with in a 

manner that results from a strengthening of Japanese cultural identity, values, and national 

interests in the international community of industrialized powers.  Some researchers suggest that 

kokusaika, in the latter sense of meaning, is the dominant form of understanding still held within 

higher education, politics, and popular culture; that is, the defensive promotion of Japanese 

culture and industries at home and abroad (Hashimoto, 2000; Itoh, 1998).  There is good reason 

to believe however that a mixed set of motivations and understandings prevails as universities 

and colleges are encouraged to interpret and apply practices for kokusaika (internationalization) 

best suited to their own campuses.  Yonezawa (2009) states: 

Although it is clear that top (mainly national and some private) universities in Japan are 

deeply involved in global competition to achieve or maintain positions as world class 

research universities, the majority of Japanese institutions are not directly involved in the 

international market game.  Actually, “internationalization” at top universities tends to be 

narrowly focused on cutting edge research activities, and is therefore not directly related 

to the international student market.  In contrast, the majority of Japanese private 

universities define internationalization as the provision of international experiences for 

domestic students mainly at the undergraduate level. (pp. 215-216)    
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Although the usage of kokusaika has not abated in discourse surrounding higher 

education reform in Japan (Breaden, 2013), the term gurobaruka (globalization) has arisen in 

media and policy circles as a descriptor for the growing worldwide interconnectedness being felt 

along with the increasing sense of pressure for compliance to external forces within Japanese 

higher education and society at large (Burgess et al., 2010; Yonezawa, 2005).  Gurobaruka, 

unlike kokusaika, expresses a sense of passiveness in the face of overwhelming change. 

Kokusaika on the other hand, is activity the Japanese engage in for the betterment of the nation’s 

place within the international community.  Both terms are being employed, and, in some sense, 

have converged, in articulating the issues and a feeling of urgency needed to address Japan’s 

social and economic problems.  However, perhaps due to its multivocality, kokusaika has 

maintained its prevalence and popularity within higher education (Breaden, 2013).  

There are both different levels of discourse, ranging from national agenda to individual 

university reform efforts, and different dimensions depending on the particular subject 

matter and the perspectives of those involved. … Kokusaika thus provides a means to the 

resolution or alignment of the different forces of change confronting universities, 

working on different levels and between different dimensions simultaneously without 

requiring any consensus on its content in absolute terms. (Breaden, 2013, pp. 59-60) 

Higher Education Reform in Japan 

The current third-wave of university reform initiatives began as early as the 1990s in 

Japan (Breaden, 2013).  Impacted by weakening internal population demographics and regional 

economic growth driven by the explosive advances in communication, manufacturing, and 

transportation technologies, Japan’s leaders have sought to refashion through internationalization 

the core directives of the country’s higher education system as a strategy towards regaining 
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global competitiveness and national prestige (Hatakenaka, 2005).  Internationalization, however, 

“has long enjoyed a distinctive status as both silver bullet and golden hammer to university 

reform in Japan” (Breaden, 2013, p. 2).  As far back as the 19th century, under economic, 

political, and military pressure from the West, Japan’s leaders viewed higher education as an 

essential component of a modernization process to develop the nation (de Wit & Merkx, 2012).  

Elements of the German, and later American, system were adopted to build institutions, such as 

the University of Tokyo in 1877, that could achieve “world class” (Yonezawa, 2009, p. 205) 

status.  According to Hiroshi Ota (2014),  

It seems that universities and internationalization [in Japan] have been closely 

intertwined ever since the beginning of the modernization of the country (Meiji period: 

1868 – 1912).  The internationalization of universities was virtually a national strategy 

for Japan, a less developed country in the area of higher education during the Meiji 

period, and, in that sense, internationalization could be considered a government-led 

endeavor. (p. 227) 

The policy reforms of today with their projected outcomes for the internationalization of the 

nation’s higher education institutions reflect this long history of convictions over social 

engineering and economic competition within the upper echelons of Japan’s political and 

business class to which leadership in higher education is tied.  Yonezawa, Akiba, and Hirouchi 

(2009) note: 

Asked to identify the value of internationalization for Japanese higher education, nearly 

80% of universities responded “human resource development,” “academic exchange,” 

“recognition of Japanese culture and society,” and “competitiveness of Japanese science, 

technology, and economy.”  These show the consensus that Japanese universities tend to 
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set improvement of international positioning as the main targets for their 

internationalization and that the strength of Japanese society lies in research 

competitiveness, technology, and economics and that internationalization is recognized as 

a tool to increase competitiveness in these areas. (p. 131)    

Recapturing competitive ground economically therefore seems to be the driving force of present 

day change within universities across Japan as they attempt to reposition themselves and their 

reputations in, what has become for many worldwide, a delicate balancing act of cooperation and 

competition (Green et al., 2012; van der Wende, 2007). 

 In 1984, Prime Minister Nakasone Yasuhiro led a movement coinciding with the 

establishment of the Educational Reform Council to internationalize Japan (Burgess et al., 2010).  

Once again, under pressure from external interests that sought greater openness of Japan’s 

domestic markets to foreign goods and services, internationalization became grounded within 

Nakasone government politics and the social milieu of the time as a descriptor for a collective, 

national mobilization of responses and cultural adjustments to economic change (Breaden, 

2013).  As in the past, higher education became a key component of the country’s attempt to 

align domestic politics and public sentiments to global market realities as ambitious reform 

policies were undertaken to update the country’s higher education system. (Burgess et al., 2010).  

Having met earlier targets that called for bringing in 100,000 international students to 

study at universities and colleges across the nation and the promotion of Japan as a first-choice 

destination for study abroad in Asia, a foundation was prepared for further advancement (Ota, 

2014).  In 1999, Prime Minister Hashimoto Ryutaro announced a decision to incorporate all of 

the existing 99 national universities (the public universities of Japan) at the time into independent 

administrative institutions.  The concept, first articulated in the early 1960s and later elaborated 
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on at subsequent policy junctions in the intervening years, took hold as a lever for advancing 

more radical changes affecting university governance (Hatakenaka, 2005; Ota, 2014).  By 2004, 

the total number of national universities had been reduced to 89 through mergers.  A 

comprehensive process of restructuring with internationalization as a major reform component 

had begun as part of the continuing reform movement that engendered the Toyama Plan at the 

beginning of Prime Minister Koizumi Junichiro’s cabinet in 2001 (Hatakenaka, 2005).  Widely 

popular during his terms in office, education was one important facet of Koizumi’s aggressive 

restructuring initiatives intended to overhaul Japan’s institutions and its economy.  

The Toyama Plan, named after Minister of Education Toyama Atsuko, furthered both the 

rhetoric and ambitious policies directed at encouraging educational reform and competition, 

provoking controversy among stakeholders in higher education (Yonezawa, 2003).  The Toyama 

Plan called for three sets of reform agenda: incorporation of the national university system; pro-

competitive policies for creating world-class universities; and, policies that would encourage 

universities to become “engines of economic growth” (Hatakenaka, 2005, p. 53).  Minister 

Toyama’s “vision,” according to Hatakenaka (2005), “was to have a competitive system of 

universities striving for excellence, in which she expressed a desire to support the development 

of the top thirty universities into world class institutions” (p. 54).  Succinctly, the Toyama Plan 

required that each national university take on a significant amount of budgetary and curricular 

autonomy supported by new university management structures and funding programs that would 

reflect the competitive realities of the nation’s economic contraction and declining 

demographics.  The Toyama Plan also introduced the principle of competition through a third-

party external evaluation system and performance indicators, which it was believed would foster 

quality assurance.  Finally, in conjunction with the Ministry of Economics, Trade and Industry, 
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MEXT pushed forward a new agenda for universities to play a greater role in economic growth 

by fostering entrepreneurial activity, which, according to Hatakenaka (2005) “reflects an 

international trend among OECD countries towards innovative policies to develop the 

knowledge economy” (p. 55).  

The Global 30 and the Top Global University Projects   

Founded within the strategy of the 300,000 International Students Plan, Global 30 was 

established in 2009 to enhance the competitiveness of Japanese higher education internationally 

as envisioned by Minister Toyama.  The project’s aim was to promote global engagement and 

innovation by directly financing the internationalization of university campuses across Japan as 

“bases” conducive to attracting and nurturing “excellent” human resources (Shimomura, 2013, p 

B1).  Select universities were expected to develop themselves as Japan's leading centers in the 

nation’s internationalization efforts to counter the affects of globalization by providing an 

environment of learning, research, and international experiences for cultivating a global mindset. 

In a special section of the Japan Times spotlighting the Global 30 universities, MEXT Minister, 

Shimomura Hakubun (2013), explicitly states: 

Japan has no other course than to enhance the capabilities of each and every citizen 

through education if it wants to continue to grow as an affluent nation and keep its 

position within the world.  For this it is of paramount importance for Japan to ensure that 

its system of higher education, particularly through the internationalization of its 

universities, fosters highly capable people with a global perspective who can play active 

roles in many fields.  This will be crucial for strengthening Japan’s international 

competitiveness. (p. B1) 
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Initial plans as outlined by MEXT called for a selection of thirty universities to lead the 

globalization effort through the creation of Centers of Excellence which will offer an increase in 

the number of courses taught in English as well as allow students to fulfill their academic credit 

obligations with courses taught only in English (JASSO, 2008).  At the close of Global 30 in 

2014, MEXT maintained its commitment to funding the internationalization of the nation’s top 

universities with the launch of the ten-year Top Global.  By the fall of 2014, 13 of the nation’s 

top research institutions had been selected as core universities or Type A institutions to receive 

funding in an effort to be ranked within the top 100 research universities in the world.  24 

additional universities were selected as Type B institutions to receive funding to supplement and 

expand upon the base core as model global universities (JASSO & MEXT, 2014a; Sugimura, 

2015).  

Complexity within Japanese University Reform 

Recognizing the central position that the internationalization of higher education has 

taken on policy agendas for scientific and socioeconomic reasons in a majority of countries, 

Yonezawa (2009) further elaborates on the complexity of the issue for university reform in 

Japan.  By means of the glonacal agency heuristic model, proposed by Marginson and Rhodes 

(2002), combined with a modified version of Clark’s (1983) triangle model, he examines the 

difficulties encountered on three intersecting planes of agency—State/Government; 

Academics/Universities; and Market/Students—in building a single vision or consensus for a 

united, national effort of internationalization (Yonezawa, 2009).  Following Clark (1983), 

Yonezawa (2009) agrees that there is “a gap of responsiveness” (p. 202) from each constituent 

group within Japan towards globalization trends; government being the most responsive, 

followed by academics and universities, and lastly the majority of students within the national 
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market, the existence of “internationally oriented, core groups” aside (pp. 202-203).  The 

outcomes inevitably are different motivations, misappropriation of resources, and contradictory 

goals (Burgess et al., 2010; Yonezawa, 2003).  Since there is policy borrowing driven by a 

certain amount of uncritical absorption of in-vogue ideologies, which can be identified within 

basically any national educational context grappling with globalization (Rumbley et al., 2012; 

Yonezawa, 2009), a diversity in meanings and approaches arise in interpreting 

internationalization.  Considering the situation in Japan, in working to improve the quality of 

education to meet global trends and international standards, Yonezawa (2009) states that “for a 

non-English speaking country like Japan, it is very difficult to define what international 

standards are,” all of which complicates the intricacy of educational reform on a national scale 

(p. 210).  

 Many view the current situation of higher education in Japan as a crisis, but from 

different vantage points.  Following Takehiko (2012), Zhang and McCornac (2012) agree that in 

the context of Japan, three problematic elements exist (expansion of the current system towards 

providing wider access; maintaining standards; and fiscal sustainability for the state), which may 

require a restructuring in management for many educational institutions towards corporatization 

as they respond to global trends (Zhang & McCormac).  Since mass higher education in Japan is 

provided primarily by private colleges and universities, unlike in the United States , a move 

towards developing corporate governance structures by these institutions may negatively impact 

the liberal arts aspect of education for the nation and undermine the country’s democratic ideals 

(Zhang & McCormac). 

Amano (2010) also states that, “the Japanese higher educational system is facing the first 

major structural change since the changes that came in the wake of World War II” (p. 79).  
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Drawing connections between the past and the present, he characterizes the current crisis as once 

again an issue of “Americanization” (p. 79), that is, developments that originated in the United 

States which have global repercussions; a point echoed by Tsuneyoshi (2005) in discussing 

English as a medium of instruction for study within Japanese universities— “Englishization as a 

strategy for internationalization” (p. 84).  For Amano, the five dangers pointed-out by American 

sociologist Martin Trow, as part of Trow’s structural-historical theory of educational expansion, 

“have been steadily appearing in Japan” (p. 92).  Social inequality of opportunity, the weakening 

of secondary education, erosion in traditional notions of the university, collapsing academic 

norms, and developmental gaps towards a learning society brought about in part by inappropriate 

comparisons and duplication through government policy incentives aimed at internationalization 

are contributing to dilemmas peculiar to Japan, that is, the configuration of its internal, domestic 

education market which, Amano says, “lacks open, low cost higher education institutions that 

would make universal access and participation possible” (p. 92).  Amano notes: 

This reality points to the danger that the more forcefully Americanization is pushed, the 

greater the danger that the result will be a higher education system that rather than being 

built on the strong points of the American and European systems is built on their weak 

points and failings. (p. 92)       

 Breaden (2013) proposes in his recent work, The Organizational Dynamics of University 

Reform in Japan, that in order to understand the current reforms in Japanese higher education, 

the system can be conceptualized as a developmental “process of adaptation” to external 

“models,” “new political priorities,” and “changing macro-social conditions” (p. 15).  However, 

in probing to uncover the underlying dynamics surrounding the timing of reform policy and their 

implementation for the incorporation of the national university system that stands at the forefront 
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as the basis of the internationalization of the entire higher education system in Japan, Hatakenaka 

(2005) states: 

The simplest explanation is that dramatic changes in the political and economic contexts, 

particularly the worsening economic conditions of Japan in the 1990s, helped push the 

reform agenda.  While these contexts certainly played a key role in bringing about the 

current set of reforms, they are incomplete as explanations. (p. 53)  

Hatakenaka reasons that a key structural element for moving reforms forward was missing, 

namely, the lack of individuals with necessary “hybrid expertise” (p. 60) to cross the boundaries 

of academia, administration, and politics (which subsequently appeared with faculty in academia 

who would become key players in the reform agenda giving credibility to political espousal).  

The current crisis one may presume is the superficiality of reform laws that seem to be a 

compromise between vastly different constituency perspectives.  Critical expertise is lacking that 

can bridge the divide between academic, administrative, and policy concerns, and one may add, 

according to Yonezawa (2009), student and public interests.   

Developing World-Class Universities 

 The dream of achieving world-class university status however is a difficult and 

complicated pursuit for educational institutions in any nation, even a top industrial power such as 

Japan (Yonezawa, 2003).  Making it into the circle of elite brand universities of Europe and 

America, which constitute a relatively small space, is considered challenging for even the 

strongest of the more than 17,000 colleges and universities around the world (Green et al., 2012).  

However, regional (and local) placement can be just as competitive and fiercely fought over as 

commercial and political interests become aware that achieving growth depends on “an educated 

workforce, the generation of knowledge, and innovation” (Green et al., p. 449).  The key 
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therefore to increasing and sustaining GDP for many is to establish world-class universities 

(Green et al.; Hatakenaka, 2005; Luiten-Lub et al., 2005). 

 Although defining what constitutes a world-class university can vary by respondent, 

Salmi (2009), in analyzing the methodologies of the two most comprehensive international 

rankings tables, the Times Higher Education Supplement (THES) and the Shanghai Jiao Tong 

University (SJTU), for The World Bank, notes that “world-class universities are recognized in 

part for their superior outputs” (p. 5).  The commissioned report, The Challenge of Establishing 

World-Class Universities, goes on to state: 

In an attempt to propose a more manageable definition of world-class universities, this 

report makes the case that the superior results of these institutions (highly sought 

graduates, leading-edge research, and technology transfer) can essentially be attributed to 

three complementary sets of factors at play in top universities: (a) a high concentration of 

talent (faculty and students), (b) abundant resources to offer a rich learning environment 

and to conduct advanced research, and (c) favorable governance features that encourage 

strategic vision, innovation, and flexibility and that enable institutions to make decisions 

and to manage resources without being encumbered by bureaucracy. (Salmi, pp. 6-7) 

Leading international education specialist Phillip Altbach (2012) points to the increased 

importance of rankings as a way of benchmarking performance and the “iconic status” (p. 27) 

rankings such as THES and SJTU have achieved.  Given that nearly three million students 

currently study at institutions outside their home country, rankings play an important role in 

attracting students, as well as staff, in what has become a regional and international race for the 

greatest output: human resources (Altbach, 2012; Breaden, 2013; Marginson, 2014; Ota, 2014).  

Governments around the world, says Altbach (2012), “have set as a priority an improvement in 
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their universities’ position in various rankings and are allocating funds to and applying pressure 

on universities accordingly” (p. 27).  Despite the many flaws of international and national 

ranking tables – well documented within higher education research – the perception of “talent 

scarcity” and the need for talent “retention” (World Economic Forum, 2011, p. 5) on the part of 

nations persists.  All who have a stake in higher education, from students to political elites, are 

looking to scores, defined by the publically recognized ranking tables that make the news, as a 

way of out-positioning the competition.  

Conclusion  

In conclusion, funding, governance and management, evaluation and quality assurance, 

institutional autonomy, and deregulation and incorporation are components of an agenda of 

internationalization directed at meeting the challenges of the 21st century and rise of knowledge-

based economies.  The forces of globalization and internationalization that have prompted higher 

education reform in Japan are moving the country’s universities in directions of organizational 

change never before seen at the present-day scale.  The dynamics of organizational 

internationalization for Japanese higher education is a process of interpretation, unfinished and 

provisional in effect.  

Refounding Theory and Catholic Education 

Many books in the last 20 years discuss the global changes that undermine traditional 

structures of power and culture within organizations.  Strategy, leadership, and change 

management are key areas of research in organizational performance that theorists in education 

and business have attempted to elucidate.  Practical frameworks for better planning and strategic 

thinking have become available to leaders across the organizational spectrum, providing needed 

guidance for planning and action in these rapidly evolving times.  
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Refounding theory, proposed by Gerald A. Arbuckle, SM, is a conceptual framework 

outlining the ingredients needed in Catholic ministries for creative organizational change within 

the postmodern, global cultures of industrialized societies.  By drawing upon the fields of 

history, theology and scriptural studies, social psychology, and cultural anthropology, Arbuckle 

(1993) explains that there is no constructive change, vital for the survival of any institution, 

without the presence of “creative or dissenting people” (p. 8).  Dissent, according to Arbuckle 

(1993), is to propose alternative ways of doing things with respect, patience, and tolerance.  To 

do so, claims Arbuckle, is to creatively challenge out of loyalty and love the leadership of an 

organization to live up to the organization’s highest ideals of community and mission based on a 

principled conscious that seeks the common good.  The presence of principled dissenters is 

critical to maintaining the vitality and life of any organization as a living reality in touch with the 

ever-changing environment in which it is situated.  All organizations require some measure of 

openness within their internal operating systems so as to read and interpret for decision-making 

the stimuli provided by the environment.  The organizational feature of allowing dissent is 

designed to serve while simultaneously protecting the organization from the chaos and 

dissolution through a lost of focus and mission of which Fullan (2001) speaks.  “Loyal dissent,” 

writes Arbuckle (1993), “is essential for mission” (p. 2).    

The situated-ness of organizations, as is the case for individuals, within an environmental 

context calls for an ever-changing dynamic refounding of identity through a “process of ‘self-

engaging-with-context’” (Arbuckle, 2013, p. 2).  The emphasis in this dynamic process of 

identity development is choice in contrast to a more normative process that discovers identity 

through conformity to the standards set externally by others.  Arbuckle (2013) writes: 
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In our postmodern world individual identity is less and less a question of conforming to 

definite, set roles and more and more an issue of trying to make sense of who I am 

through monitoring my own actions, depending on the ever-changing social environment 

in which I find myself.  It frequently involves a complicated process of decision making 

in face of numerous social situations.  It is as though I must constantly tell stories to 

myself to remind me of my identity in a particular context.  Sociologist Anthony Giddens 

refers to this process as the “reflexive self,” that is, a process whereby “self-identity is 

constituted by the reflexive ordering of self-narratives.”  Through self-narratives or 

storytelling individuals write and rewrite the story of their selves and the many worlds in 

which they live. … Through storytelling, individuals are constantly reflecting on their 

experiences in order to define their changing identities and create a sense of personal 

stability. (pp. 4-5).  

Organizations, in their collective consciousness, choose, like individuals, to write and rewrite 

their institutional identity in “an ongoing process of engaging-with-context” (Arbuckle, 2013, p. 

6) as the surrounding economic, social, and cultural conditions evolve and change.  The 

rethinking and renegotiating, according to Arbuckle (2013), by those in charge involves a level 

of discernment in light of stated mission that “when the context is complex there will be many 

identities, some more important than others, depending on the context” (p. 6).  The survival of 

any organization, including schools or universities, necessitates constantly changing and 

responding to new needs within the environment.   

Catholic universities worldwide are facing a crisis of religious identity threatening their 

self-understanding as distinctly Catholic institutions committed to the story of Jesus Christ 

(Arbuckle, 2013; Morey & Piderit, 2006).  Refounding theory is an attempt to demonstrate the 
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claim that the leaders in Catholic ministry who will be most successful at engaging their 

institution in the Church’s call for a new evangelization will be those persons who abstain from a 

didactic methodology in favor of a more inductive practice that refounds the organization 

through the creative re-narration of its mission and its creation mythology.  “Refounding is the 

process whereby people relive the founding mythology of a group and are so inspired by the 

experience that they imaginatively and creatively search for thoroughly new ways to relate it to 

contemporary life” (Arbuckle, 2013, p. 26).  

For the identity of a Catholic institution such as a Catholic university, the postmodern, 

pluralistic environment carried by globalization presents a challenge since many administrators, 

staff, and faculty come from a variety of religious faith formations or none at all.  Within Japan, 

where Catholics are a distinct minority, the identity of a Catholic university will be significantly 

influenced in its collective actions by the values and culture of its staff.  The challenge, writes 

Arbuckle (2013), is in finding a way institutionally whereby the Gospel values of “compassion, 

respect for the dignity of the person, and justice” (p. xiii) are given concrete expression in the 

workplace reflecting the teachings of Jesus Christ, “which are the foundation of Catholic 

identity” (p. xiii).  Moreover, institutionally, given what has been said above, Catholic identity is 

not something univocal.  Rather, refounding theory argues that the process of engagement 

mediation, which is “the church-engaging-with-the-contemporary-world,” will produce “vibrant 

and relevant” (p. xviii) identities that refrain in speech and action from a fundamentalism that 

leaves no room for creative growth and change.  The universal mission of the Catholic Church 

implies the multiple sociological identities inherent to the world.  

Arbuckle (2013) establishes four key insights that guide Refounding thinking in its 

application: 
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1. The socially constructed nature of organizations in particular cultural and historical 

contexts entails continuous change and reconfiguration for survival.  Although identities 

carry within them the past, the present and future are also present in as much as history, 

culture, and power shape institutional identities through the dynamic interacting of the 

organization with its environment.   

2. Should an organization not allow for some change in its identities through the 

constructive dissent necessary for adaptation and growth, it will cease to exist.  A 

reasonable amount of diversity and dissent is crucial so that an organization can examine 

alternative responses to changes within the organization’s environment, which involves 

creative interpretation.  Openness therefore to new ideas and ways of doing things, which 

are respectful of the past, must be entertained and encouraged by carrying forward eternal 

values to be newly expressed in the present.  

3. The maintenance of institutional identity requires four qualities: a founding narrative 

that will guide creative engagement with the ever-changing environment; clear symbolic 

and ritual standards identifying the uniqueness of its founding story and the boundaries 

that must be maintained to ensure the continuity of the core identity contained within the 

founding narrative; an open organizational culture that allows for and encourages 

principled dissenters acting in view of responsible change; the existence of formal and 

informal educational programs for staff to stay connected to the founding story of the 

institution.  

4. Faith-based institutions, such as a Catholic university, must be actively involved in 

constructing and maintaining their religious identity in order to preserve the values 

inherent in their missions over and against a secularizing global culture. 
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 The integration of faith and culture of a Catholic university requires the forging of and 

navigation through a path that strikes a balance between the fundamental tensions in all 

contemporary ministries forced to engage and mediate the realities of “the mission” and “the 

business” (Arbuckle, 2013, p. 74).  The necessity of both sides of the tension must be well 

understood so long as the mission is understood to drive all decision-making.  Increasingly 

viewed in utilitarian terms by governments as instruments of economic growth and national 

competitive advantage in global markets, Catholic universities are especially vulnerable to the 

compromise of their mission.  The financial incentives that come as an award for placing high in 

university public rankings can pressure higher education institutions to compete in performance 

indicators reflecting solely the norms of contemporary society at the expense of their stated 

religious goals inevitably distorting, or corrupting entirely, their founding identities and values.  

In the face of what can amount to enormous pressure from the business side of operations, 

Catholic ministries within higher education globally must advance in dynamic interaction with 

the contemporary issues of the changing world in such as manner, whereby their religious 

identities are creatively refounded anew.  The alternatives of either regressing into a state of 

defense that would attempt to restore identity to some idealized religious past or dissolution into 

the uniformity of secular culture are options that would entail a loss of institutional life in that 

the organization would no longer be able to meet social needs and would cease to exist on the 

one hand and a loss of faith and the faith-based values of its founding on the other.  Refounding 

theory provides a lens through which institutional and environmental factors can be seen and 

understood so as to enable innovative action in the service of the unique faith-based mission a 

Catholic institution must preserve in order to be true to its past.  
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 For the current study, refounding theory will be used as such a stated lens so as to provide 

an interpretive framework for the practice of internationalization at the research site of a Catholic 

university in Japan.  The final section to follow provides the pedagogical values against which 

the data of this study is to be evaluated in its intention and strategic direction since the ultimate 

mission of a Jesuit university resides in the Catholic faith tradition from which derives its unique 

charism.  

The International Mission of Catholic Jesuit Higher Education 

In a 2010 address to representatives of nearly 200 institutions comprising Jesuit higher 

education worldwide, Adolfo Nicolás, S.J., Superior General of the Society of Jesus, asked his 

audience: 

In this globalized world, with all its lights and shadows, would—or how would—running 

all these universities still be the best way we can respond to the mission of the Church 

and the needs of the world?  Or perhaps, the question should be: What kind of 

universities, with what emphases and what directions, would we run, if we were re-

founding [italics are mine] the Society of Jesus in today’s world? (p. 12) 

With the expanding interconnectivity of global communication and transportation systems, 

reflecting on these beginnings and the historical developments that have led to the present 

environment is perceived as vitally important for discovering what should make Jesuit colleges 

and universities the direct inheritors of the first truly international network of schools begun in 

centuries past.  Nicolás points to both the mission of the Church and the needs of society as the 

primary concerns which Jesuit education was meant to address for engaging culture in the 

service of the faith.  
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Historical Roots in the Society of Jesus 

 The historical roots of the Jesuit’s involvement in education stretch back more than 450 

years to the early founding of the Society in 1540 by Ignatius of Loyola.  In an age favorable 

towards education, a Catholic religious order nurturing a reconciling understanding of its 

relationship to culture discovered in education an opportunity for advancing its mission.  John 

O’Malley (2008) writes,  

When we think of the sixteenth century, we automatically think of the religious 

controversies unleashed by Luther and of the great voyages of discovery and conquest. 

What we also need to realize is that it was an age mad for education, when support for it 

and belief in its therapeutic powers for the good of society reached an almost 

unprecedented peak. (p. 46) 

Ignatius set about the creation of what is described as “the first teaching order within the 

Catholic Church” (O’Malley, 2008, p. 44).  This began, according to O’Malley, at a time in 

history which offered the populace of Europe the professionalized learning of the medieval 

university, begun in the late 12th and early 13th centuries, as well as the character formation 

(pietas) of the humanistic primary and secondary schools of fifteenth-century Renaissance Italy.   

Unlike earlier examples set by the Benedictines, Dominicans, and Franciscans, in terms of 

education, the Jesuits embarked upon the establishment and management of schools as their 

primary ministry by taking full responsibility for the continuance of their institutions as a means 

for training young men aspiring to lay careers as well as the ecclesiastical way of life (O’Malley, 

1993, 2008).  Modras (2004) writes, 

The schools provided the Jesuits with useful centers for their other activities. The schools 

also gave them entrée into the civic life of communities that they would never have had 
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otherwise. Educating young men was an ideal way of influencing the next generation of 

leaders, as well as their families. (p. 80) 

The first step in this direction was made with the opening of a secondary school in Messina, 

Sicily, in 1548 to be followed within months by an additional school in the Sicilian city of 

Palermo.  The validation gained through success at this uncertain starting point provided the 

needed encouragement for a rapid expansion that would include the opening of the Collegio 

Romano (Gregorian University) in 1552, as well as schools in Macao and Japan in and around 

1585.  By 1773, some 800 educational institutions had been founded by the order, making the 

Jesuits the first to establish an international education network the largest in the world under a 

single agency in which operational and pedagogical knowledge was effectively shared across 

geographical boundaries (O’Malley, 1993).  In addition, “Jesuit education was the first 

systematic, widespread effort to provide large numbers of people with free schooling” (Modras, 

2004, pp. 80-81) having a transformative impact on society as young men were accepted and 

mixed together from all classes of society.  

 Apart from these favorable historical conditions, Ignatius’ spiritual development supplied 

the insight and deep psychological conviction for finding God in all things, eventually including 

“social institutions as an especially powerful means for the help souls” (O’Malley, 2008, p. 49).  

Passing through a religious conversion in 1521 at the age of 26, Ignatius’ evolution up to the 

founding of the Society’s first school was a call to interiority and mission later to be stamped 

upon the self-understanding of Jesuits and their educational institutions, which seek a 

“commitment to the religious dimension of the whole person” (Kolvenbach, 2008, p. 163).  

Endeavored as a contribution to “the common good” (O’Malley, 2008, p. 54), the Jesuits 

founded schools that would transform the character of society through the intellectual and moral 
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development of their students (cura personalis), who, as already noted, it was presumed would 

later be responsible for addressing the greater social concerns of their day.  The art of Christian 

living that Ignatius envisioned and the educational theory that flowed from it was a correlation of 

the pietas of the humanist schools and the devout life of the Catholic faith as lived in service to 

God through the practice of the spiritual and corporal works of mercy (O’Malley, 2008).  For 

Ignatius, Christianity is consonant with reason.  God’s intent is to be operative in and through 

every human life.  The act of instructing the ignorant therefore as a ministry of mercy was seen 

as intrinsic to a life dedicated to the service of God, which called for a “discernment of spirits” 

and “overflowed into a highly active apostolate” (Olin, 1992, pp. 13-14).  The dynamism of 

active engagement in the world matched with the interiority of discernment produced a 

revolutionary adaptation of religious life to the changing needs of society and the Catholic 

Church in the aftermath of the Protestant Reformation (Olin, 1992).  To step into the changing 

stream of culture by engaging people from their historical and social environment was a natural 

development of the Jesuit’s humanistic values, becoming “a Jesuit hallmark, integral to the 

Society’s self-definition” (Modras, 2004, p. 81). 

Principles and Drivers in Jesuit education 

Drawing upon this rich tradition of cultural engagement through internal, personal 

discernment in the light of faith is a triad of beliefs that resides at the heart of the Jesuit 

pedagogical vision: “the utmost importance for every human being to obtain personal, inward 

freedom;” “the created order is good and God can be found in all things in the world;” and 

“Christian life as a call to be of help to others” (O’Malley, 2008, pp. 48-49).  Ignatius’ 

transformation provided for every Jesuit to follow after him these three postulates for ordering, 

and, as needed through the daily examination of conscious, the careful reordering of life for an 
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active ministry of service.  As such they have become the foundational charism of Ignatian 

spirituality, from which the Society of Jesus has continually reevaluated its evolution and the 

“intellectual apostolate” of education in which it has been involved (Kolvenbach, 2001, p.2).   

Based on four reasons given by the sixteenth-century Spanish Jesuit Diego Ledesma for 

promoting the Society’s involvement in higher education, Kolvenbach (2001), the 29th Superior 

General of the Society of Jesus, noted the continuity Jesuit education has maintained with its 

past: “It is quite astonishing to read in many mission statements and charters of Jesuit 

universities today—400 years after Ledesma—these same characteristics updated according to 

the needs and feelings of our times, translated into modern language” (pp. 2-3).  

Today, Ledesma’s reasons have continued to motivate Jesuits and their educational institutions 

to be actively engaged with the formation of people, one student at a time.  These motivations, in 

modern parlance, are: to provide students with the knowledge and skills to excel professionally 

in the world of work; to educate men and women to contribute to the common good of society 

through the promotion of right values and justice; to honor and encourage the full use of human 

reason as a compliment to faith; and to order all activity towards the transcendent destiny of 

every human person, which is fulfillment in God.   

Derived from these motivations and their various manifestations in Jesuit educational 

institutions around the world many have attempted to identify the characteristics that 

differentiate Jesuit education from its secular counterparts.  The General Conference of the 

Society of Jesus in the United States (2008) highlighted five such characteristics as “one way of 

proceeding” (p. 180) for inviting mission-building dialogue for educational strategy from the 

standpoint of each Jesuit university’s unique institutional history:  

1. Dedication to Human Dignity from a Catholic/Jesuit Faith Perspective.  
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2. Reverence for and an Ongoing Reflection on Human Experience.  

3. Creative Companionship with Colleagues.  

4. Focused Care for Students.  

5. Well-Educated Justice and Solidarity. 

With slight variation, Fr. William Neenan S.J. (1996), Academic Vice President and Dean of 

Faculties from 1987-1998, Boston College, proposed the following seven characteristics of Jesuit 

education: 

1. An emphasis on excellence. 

2. A concern for the individual. 

3. Knowledge to put to useful purposes. 

4. Spiritual and religious development of students. 

5. Pursuit of knowledge as good in itself. 

6. Academic freedom extending to discussion of religious values. 

7. A place for the church to do its thinking. 

These characteristics and the values they imbue shape the academic programs and student affairs, 

as well as, the administrative cultures of Jesuit colleges and universities wherever they are to be 

found.  Currently, Jesuit higher education has a presence in more than 30 countries with an even 

stronger representation of secondary schools globally.  Despite the variations in time and place, 

Jesuit education has continued to thrive internationally since its original, inspiring beginnings.  

In the words of Jerónimo Nadal S.J., one of Ignatius’ most outstanding and tireless 

commissaries, “the whole world is our home” (Modras, 2004, p. 83).  
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Sophia University: A Brief Portrait, Past and Present 

Introduction 

 Sophia University, the site for this case study, was selected for its unique position within 

university reform in Japan.  It is the only Catholic Jesuit institution awarded by the government a 

place within the Global 30 and the Top Global class of universities chosen to lead Japan into a 

new competitive economic era.  As such, a brief overview of Sophia’s history and present-day 

context is necessary for understanding the findings and discussion for this research study.   

Founding Story and Mission: Roots in the Past.  

Three missionary priests who together exemplified the global spirit of the Catholic 

intellectual tradition founded Sophia University in April 1913 on 4,300 tsubo of land in central 

Tokyo.1  Fr. Joseph Dahlmann of Germany, Fr. Henri Boucher of France, and Fr. James Rockliff 

of Britain were charged by the Society of Jesus to fulfill a request by Pope Pius X to establish a 

Catholic university in Japan.  On October 18, 1908, they arrived at the port of Yokohama by 

steamboat after brief stops in Nagasaki and Kobe.  Five years later, through the enterprising and 

diplomatic acumen of these experienced Jesuits, Sophia University was born on Japanese soil 

under the law for special schools (Senmon Gakkō Rei) with the ambition, according to Koso 

(2010), of becoming a truly catholic (universal) university of international standing.      

The mission of Sophia University and its founding mythology however are maintained by 

some to stretch-back much further than the more recent past to the Renaissance of 16th century 

Europe.  An advocate of these deep historical roots, Toshiaki Koso, SJ, (2013) Chancellor of 

Sophia University and President of the University Board of Trustees, affirms that the “pre-

history” of Sophia University “as a full university” (p. 2) can be identified as possessing two 

                                                
1 One tsubo is about two square meters. 8600 square meters is approximately 2.1 acres of land.  
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stages of development; stage one, comprising the missionary work and motivations of Francis 

Xavier, SJ (1506-1552); stage two, comprising events beginning with the Holy See's commission 

of a pontifical delegation in 1905 to the Meiji Emperor following the Peace Treaty of 

Portsmouth, which brought an end to the Russo-Japanese War.  In his Jesuit Conference Asia 

Pacific address, July 16, 2013, Fr. Koso states: 

The original inspiration for Sophia University dates back to St. Francis Xavier’s dream of 

a “university in Miyako” (the capital of Japan, present-day Kyoto).  This dream was put 

on hold by the outlawing of Christianity and subsequent centuries of cruel persecution, 

but it finally reached its realization after 360 years. (p. 1) 

Supporting these beliefs, a top-level executive leader in an interview for this case study 

underscored their importance by impressing the fundamental role they play in understanding 

Sophia University’s mission.  By means of a hermeneutic that recognizes the inroads made by 

Francis Xavier in Japan between the years 1549 and 1551, as well as the larger history of 

Christian persecution in Japan, which began with the crucifixion of 26 Franciscan missionaries in 

Nagasaki in 1597 to the end of Japan’s isolationism during the Meiji Restoration when 

Christianity’s legal status was recognized in 1873, this leader explained what he posits as “a 

heart-to-heart communication” (Interview with a senior leader, A) that allowed Christianity to 

take root and survive in secret over the course of hundreds of years of prohibition.  The key to 

global education at Sophia, according to this leader, is this heart-to-heart communication, which 

accordingly is “the heritage of the spirit of the Jesuit Society” (Interview with a senior leader, A) 

that transcends sociological and cultural boundaries.  This heritage began in Japan with Francis 

Xavier’s missionary work and his ambitions according to Koso (2013) “to initiate personal, 

cultural, and ideological interchange between Japan and Europe so that they could learn from 
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one another” (p. 2).  It has found expression in the institution of Sophia University, which after 

more than four centuries “is striving to realize the dream and intentions of Francis Xavier in the 

contemporary world” (Koso, 2010, p. 105).  According to a senior Jesuit faculty member, “it [the 

sending of three Jesuits in 1908] was not a first sending. It was a return” (Interview with a 

faculty member, A).  

 The road to the status Sophia University enjoys today was not altogether certain however 

from the opening of its doors in April 1913.  Many struggles threatened the existence of the 

young school as it sought to build a name for itself.  Fr. Dahlmann, who specialized in Indian 

philosophy and Chinese thought, Fr. Boucher, who had been the Director of the Institut Francais 

in Shanghai specializing in Chinese society and culture, and Fr. Rockliff, who had been a 

missionary to the United States running an active ministry in the American Buffalo Mission 

centering in St. Louis were joined by Fr. Yachita Tsuchihashi and Fr. Hermann Hoffmann.  Fr. 

Tsuchihashi, a Japanese priest who had earned a doctorate in mathematics and astronomy at the 

Sorbonne and was a recognized expert in written Chinese having studied the Chinese Classics in 

Shanghai, and Fr. Hoffmann, a noted professor of philosophy from Germany who would become 

Sophia’s first president, contributed to the multicultural, international presence the university 

wished to establish.  In addition, both men provided badly needed support in communicating and 

negotiating between Japanese government officials and constituencies in Europe, raising 

operating capital and funds for building construction, and in teaching.  

With the beginning of World War I in July, 1914, new challenges arose as critical 

monetary support to Sophia University, which had been placed under the sponsorship of the 

North German province of the Society of Jesus, were cut-off and several German professors, 

including President Hoffmann, came under house arrest.  In addition, post-war inflation reduced 



 50 

any renewed financial support coming from Germany to “practically nothing” (Luhmer, n.d.).  

Given the weakened financial position of Sophia, its administrators wrestled during this time 

with various issues ranging from major damaged to school buildings caused by the Great Kanto 

earthquake in 1923 to advancing Sophia’s status alongside of her competitors in the education 

market.  While other private universities such as Waseda and Keio, which were to become two of 

Japan’s top three universities, moved to advance their official status from being under the law for 

special schools to being recognized by the Japanese Ministry of Education as being under the 

law for universities (Daigakku Rei) in 1918, Sophia, unable to make the requisite deposit, could 

not advance to the legal status of a university until 1928; a setback that delayed its full 

recognition as a university in the eyes of the Japanese public.  

 Over and above these struggles lay the catastrophe of World War II and Japan’s 

destruction by the Allied powers, during which time Sophia University and many of its 

administrators and foreign faculty became the object of military pressure and arrest due in part to 

the avowed Christian humanism of its educational vision and the influence this philosophy had 

on its students.  Reports surfaced in the news media presenting the university unfavorably 

against the feverish backdrop of nationalism and patriotic support for the war effort propagated 

by the government at this time.  Admission applications plummeted and conscripted military 

service for college students further exacerbated efforts to maintain conditions for normal 

operations during a period in history that would alter the future of many.   

 The closing of World War II meant the total political and economic capitulation of Japan 

followed by Allied occupation under American military leadership.  For Sophia University 

leaders, defeat offered a strategic opportunity to play a crucial role in the rebuilding of the 

country through an expansion in the university’s operations and further development.  In due 
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course, from the end of the war in 1945 to 1958, Sophia University leaders would raise funds to 

purchase additional land, break ground on new construction projects including a library, launch 

faculties in both law and theology, and become a co-educational institution.  Also during this 

time, many talented Jesuits would also answer the call by the Jesuit Superior General to serve in 

Japan and be selected for missionary work at Sophia, including Adolfo Nicolás, who would teach 

at the school for over 25 years and later become Superior General of the Society of Jesus, and 

Giuseppe Pittau, who would become president of Sophia University from 1975 to 1981.  

 Jochi Daigaku: Sophia University.  The original, founding name of Sophia University 

in Japanese is Jōchi.  According to the official university history:  

The name Jochi is taken from the Japanese text of the Catholic prayer called The Litany 

of the Blessed Virgin Mary.  One of the titles given to Mary in this litany is Seat of 

Wisdom.  The Japanese word used for wisdom is Jochi. (Sophia University, 2015-c).  

In addition, according to Koso (2010), the word Jochi is also found in the Analects of Confucius 

where it means “highest wisdom” (p. 99).  Thus, he intimates that the word may have been 

selected because it encapsulates both the classical traditions of learning in Asia and the Christian 

humanism of its founders who held that it is the nature of wisdom to unite the world.  According 

to Koso (2013), the internationally recognized name of Sophia is said to have begun around the 

1920s when Jochi students studying philosophy realized that the word for wisdom in Latin, 

sapientia, is derived from Sophia in Greek.  Collectively they began referring to their beloved 

school as Sophia thereby proudly announcing the global spirit behind their studies. 

Centennial Celebration 

 In 2013, Sophia University celebrated its 100-year anniversary.  Its centennial was 

launched with a memorial mass at the university’s main chapel celebrated by His Eminence 



 52 

Cardinal Raffaele Farina, special envoy of Pope Francis, and a formal centenary ceremony held 

at the Tokyo International Forum attended by Their Imperial Majesties the Emperor and Empress 

of Japan.  In addition, 4,200 people, including graduates and students of affiliated universities 

from around the world, were in attendance at the ceremony, which thematically proclaimed the 

role Sophia University would play over the next 100 years in building a globalized society 

(Sophia University, 2015-f).  

The centennial celebration was also marked by a year of special joint symposia with 

international partner universities covering a range of topics in education, politics, business, and 

technology of global precedence and the release of Sophia School Corporation’s Grand Layout 

2.0 plan for the next 10 years of operation.  Grand Layout 2.0 follows the ambitious vision of 

university renewal outlined in Grand Layout for Renewal of Education, Research, and the 

Campus Facilities issued on May 30, 2001.  This preceding document was meant to be a way 

forward for the university as it approached its one-hundredth anniversary.  It spelled-out in five 

points the Board of Trustees intent to advance the character of Sophia University as an 

internationally recognized university (Grand Layout, 2001).  It was a landmark document that 

helped orient faculty and staff towards what executive leadership saw as the new era of the 20th 

century, which the university had recently entered.  

University Type in Japan and Competitive Context 

 The university environment in Japan is extremely diverse reflecting the mass stage of 

higher education the nation has reached as an industrial power.  For this case study however a 

general understanding of Sophia University’s primary competitive context along with its main 

university types is all that is needed to frame the findings contained herein.  
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 In Japan, the categorization of higher education institutions can be partially managed by 

drawing a distinction between public versus private as well as those that hierarchically occupy 

the top positions with respect to government funding and public esteem and those that do not.  

Historically, due to a genesis that goes back to the birth of the country’s modernization, Japan’s 

national universities along with a few elite private institutions dominate the top echelons of the 

system supported by a mass of private colleges and universities disproportionally occupying the 

bottom.  Into this rough categorization, introducing types, which can help distinguish between 

institutions conducting research (type 1) and those focusing on general courses of studies in the 

humanities or the arts (type 2), allows some contours in the educational landscape to come to 

light.  Lastly, as a religious-mission institution (type 3), Sophia University’s educational 

character is comprised of attributes from all three types, which places it within a unique realm of 

schools that sets it apart.  

 As a private institution founded by a Catholic religious order, Sophia University is a 

faith-based institution that on one level must hold itself above the utilitarian ambitions of the 

state.  "The higher education sector, however, is not limited to its utilitarian function of 

producing human capital for national and regional economic development" (Chao, 2014, p. 4).  

In this regard it stands alongside of other Catholic and non-Catholic religious colleges and 

universities in Japan, which were founded to make a contribution to the welfare of society 

through the expressed values of their faith-traditions.  As of this writing, there are 18 Catholic 

colleges and universities in Japan, along with prominent non-Catholic schools such as 

International Christian University (ICU), Meiji Gakuin University, and Kwansei Gakuin 

University.  Sophia, with approximately 13,000 students, stands comparatively as a mid-size 

private faith-based institution.  However, it is the only Catholic university selected to participate 



 54 

in leading, high profile government funding projects for the reform of higher education in Japan. 

In this regard, Sophia has surpassed Nanzan University, which with student enrollment over 

10,000 makes it proportionally Sophia’s main Catholic competitor.  Apart from Catholic schools, 

as a university awarded status in Top Global, Sophia has been placed alongside other type 3 

religious-mission institutions, such as ICU, Meiji Gakuin University, and Kwansei Gakuin 

University that will receive government support over the next 10 years to become models of 

global higher education within Japan.  

 The conferment of participatory status in Top Global by MEXT has strengthened 

Sophia’s public image within Japan as an elite private higher education institution.  With a 

founding religious narrative still strongly evident in its branding and marketing, Sophia also 

openly points to its heritage as a faith-based institution committed to the personal development 

of its students through a critical liberal arts education.  Although to date the university is 

comprised of nine faculties and 29 departments, including a Faculty of Science and Technology, 

its programs are predominantly focused within the disciplines comprising a classical liberal arts 

education.  In this regard, the university ardently maintains its reputation as a type 2 

undergraduate college within the Christian humanist tradition.  

This blend of elitism and religious commitment as a private institution provides an edge 

for university recruitment. In the shrinking pool of top high school graduates aiming for 

admission to Japan’s best universities, Sophia’s status has its advantages.  However, within this 

competitive environment, heightened by demographic declines and market saturation, larger type 

1 research-oriented universities still attract a greater share of the best candidates.  Out of the 13 

universities selected for the chief funding category of Top Global, only two are private 

institutions, Keio University and Waseda University, mentioned above.  These later schools, 
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boasting over 30,000 students each, historically have maintained their positions closely below 

Japan’s oldest and most prestigious university, the University of Tokyo.  The other 11 belong to 

the class of national universities that traditionally have received the vast majority of state funding 

slated for social and industrial research.  Sophia University, within the secondary funding class 

of Top Global comprised of 24 universities, suffers from the historical public-private distinction 

that colors Japan’s higher education system and resource deficiencies that prevent it from 

establishing a medical school and large research institutes.  Nonetheless, the university over the 

course of its 100-year history is recognized for its research achievements in East-West relations 

and the history of Christianity in Asia, interdisciplinary studies on Japanese culture and society, 

and human development studies in Cambodia.  In addition, a Department of Materials and Life 

Sciences and a Department of Engineering and Applied Sciences has become the supportive base 

for new programs in green science and green engineering and a commitment to global 

environmental studies.  Accordingly, despite its size, Sophia can be said to embody all three 

types of institutions as a university conducting internationally recognized research (type 1), 

providing nationally recognized and accredited programs of study in the humanities in both 

Japanese and English (type 2), and committed to a religious vision of advancement (type 3).   
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CHAPTER III 

METHODOLOGY 

Research Proposal  

The purpose of this study is to examine the internationalization efforts of a major 

Catholic University in Japan as incentivized by governmental higher education reform initiatives.  

The main objectives are to investigate the motives behind the implementation of policies and 

decisions aimed at internationalizing Sophia University, the Catholic Jesuit university of Tokyo, 

as well as to uncover contextual factors that may contribute to the design of strategy directed at 

institutional change within the framework of Catholic Jesuit mission and identity in Japanese 

higher education.  Perspectives from executive leadership, faculty, and administrative personnel 

at the mid-management and support levels involved in the university’s approach to institution-

wide internationalization were explored along with supporting documents and participant 

observation in an effort to answer the following research questions:  

• What measures are practically being undertaken to become international and why; how 

are these measures situated within and negotiated by established, preexisting 

administrative structures and the organization’s self-understanding of Catholic Jesuit 

mission from the standpoint of its leadership? 

• What is the rationale for the international strategy being employed according to executive 

management and how can the institution attend to any for-profit, market-driven rationales 

that could undermine stated Catholic Jesuit values with respect to its internationalization 

objectives? 
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This chapter describes the rationale along with the design for this study and the protocols and 

procedures appropriate to the methodology employed within the social and cultural setting of the 

organization at which research was conducted. 

Type and Subtype of Research Methodology 

A qualitative methodology suitable for capturing the thematic richness and descriptive 

ambiguity inherent in university-wide internationalization reform initiatives and institutional 

identity descriptions was undertaken.  According to Yin (2009), Berg (2009), and Merriam 

(1998), the purpose of qualitative research is to investigate and better understand the meaning 

and complexity of phenomena within particular social contexts.  Berg (2009) states, “The 

analysis of qualitative data allows researchers to discuss in detail the various social contours and 

processes human beings use to create and maintain their social realities” (p. 9).  By exploring the 

motives and rationales behind the strategies employed by university leaders, faculty, and 

administrators involved in the internationalization process a contribution can be made towards 

understanding the defining characteristics of internationalization from the perspective of those 

working within Catholic higher education in Japan.  A qualitative methodology also assisted in 

the goal of generalizing as to why the methods and activities being employed for university 

internationalization may be seen as appropriate and consistent with the values prescriptive of 

Catholic identity and mission in higher education.  

Often seen in contrast to qualitative modes of inquiry, quantitative methodologies, 

according to Patten (2009), are used primarily by researchers in developing and planning 

research deductively, the results of which are often presented statistically in quantities or 

numbers.  Qualitative methodologies on the other hand are more suitable for inductive styles of 

planning and research design which allow the investigator to remain open to making adjustments 
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in the instrumentation as the human meaning inherent in socially constructed realities is brought 

to light through questioning and observation (Patten, 2009).  Glesne (2011) states that although 

the two modes of inquiry are often contrasted, nevertheless, researchers using either 

methodology employ similar elements and, therefore, the two modes “should be viewed as more 

on a continuum than as a dichotomy” (p. 4).  For this study, however, a traditional qualitative 

design model was followed since the institution investigated and the internationalization efforts 

therein represent both a “unique case” and a “revelatory case” (Yin, 2009, pp. 47-48) when 

organizationally compared to existing competitor higher education institutions, and considering 

the unprecedented political dynamics currently influencing the institution as potential 

opportunities or threats to its faith-based mission.   

Subtype: single-case study.  I have chosen from the multiple types of qualitative 

research analyses the single-case design model.  Yin (2009) affirms that where rarity and 

specificity is attributable to a situation, a single case is worth documenting and analyzing (Yin, 

2009).  Yin (2009) further notes that where “an investigator has an opportunity to observe and 

analyze a phenomenon previously inaccessible to social science inquiry” (p. 48), a single-case 

design is appropriate and justifiable.  The major Japanese university where this case study was 

conducted, Sophia University, is at a new and potentially decisive point of its history within 

Japanese higher education due to the groundbreaking reform measures governmental authorities 

are taking to internationalize the nation’s higher education system.  The university was selected 

to participate in Global 30 (2009 – 2013) and Top Global (2014 – 2023) by MEXT to move the 

nation forward into an economically competitive future.  It stands as the only major Catholic 

university as well as the only Jesuit university in the country to receive these distinctions and 

financial support towards its internationalization efforts.  The university won recognition out of 
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111 national, public, and private applicant institutions for Type B selection by MEXT for the 

aforementioned projects and stands as the leading Catholic tertiary institution in Japan 

representing the future of Catholic higher education in the country.  

Since qualitative research seeks to examine the social reality of individuals and groups in 

an effort to bring to light the sense made by inhabitants of a particular social reality, a single-case 

of holistic design for this study helped to elucidate the global nature of the institution through its 

internationalization efforts at this unique historical juncture (Yin, 2009).  By coming to a better 

understanding of the motives and meanings given to the activities designed to internationalize 

the institution, my intent for this study is to contribute to the discussion on internationalization as 

a change strategy and the interpretive, socially constructed understandings given to the category 

of internationalization within the literature on Japanese higher education, as well as Catholic 

higher education around the world.      

Research Context and Access 

 Context rationale.  As noted above, the institution that was the focus of this single-case 

study is Sophia University in Tokyo.  Selection for the case was made based on a consideration 

of the following facts:  

• Sophia University occupies a unique standing within the context of higher education in 

Japan as the only major Jesuit institution within the country; student enrollments at 

approximately 13,000.  

• Sophia University is the only Catholic institution selected by the government to be 

awarded the status of one of the nation’s Global 30 and Top Global higher education 

institutions, competitively positioned alongside the country’s elite private and national 
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research universities, for example, Keio University, Waseda University, The University 

Tokyo, Osaka University, Nagoya University, and Kyoto University. 

• Sophia University is the only Catholic university to be awarded either Type A or Type B 

funding for the establishment of global programs aimed at institution-wide 

internationalization and global human resource development.  

• As a private university, Sophia University is representative of a class of schools serving 

over 75% of the undergraduate and graduate market compared to the national university 

system thereby participating in the largest tertiary education sector in the country.  

• Sophia University as a Catholic Jesuit institution can claim a unique heritage within a 

historically global network of Catholic Jesuit institutions worldwide that exist as part of 

the universal mission of the Catholic Church and the Society of Jesus.  The university, 

established in 1913, recently cerebrated its centennial in 2013 as it seeks to move forward 

into a new era of Japanese higher education.   

• Since the wider framework for this study is the rapidly evolving landscape of 

internationalization within higher education globally and internationalization within 

Japanese higher education more specifically, the current place occupied by Catholic 

tertiary education within Japan as globalization and internal demographic changes alter 

the social fabric of Japanese society is yet to be documented.  Sophia University is the 

largest and oldest Catholic university in Japan.  It also boasts the most substantive 

internationalization efforts when compared to other Catholic institutions within the 

country, such as Japan’s second major Catholic university, Nanzan University, as well as 

its place within Japan’s largest urban cityscape and capital, Tokyo, the most multicultural 

urban environment in all of Japan. 
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 Accessibility.  Executive leadership at Sophia University granted institutional access for 

this single-case study.  Assistance was provided in identifying potential candidates for interviews 

among executive management, faculty, and administrative staff.  However, candidate solicitation 

and selection was not limited to those individuals proposed by upper-management.    

Participants and Selection Methods    

 The participants for this study were selected based on an assessment of current posts at 

the decision-making and support levels held within all departments and administrative units 

involved in strategic planning for university-wide internationalization and the operation of 

international programs.  My objective was to conduct one-one-one interviews lasting 

approximately 90 minutes in length with the chancellor and president along with appropriate vice 

presidents involved in internationalization as well as the director for Sophia University’s new 

Center of Global Discovery.  Each senior leader was interviewed either once or twice based on 

availability over a three-month period of time from June through August 2015.  Appropriate 

faculty and administrative support staff for internationalization were approached for single 60-

minute one-on-one interviews.  In total, my goal was to interview 10 to 15 participants grouped 

within four categories representing multiple administrative levels of the organization: senior 

leadership (chancellor, president, vice presidents, and board members); administrative leaders 

(directors, deputy directors, deans); support administrators (senior team leaders and junior staff); 

and faculty.  

In total, 20 interviews involving 18 participants spanning all four levels were conducted 

for this study between the months of June through August 2015 at Sophia University.  Each 

interview was electronically recorded using a portable digital voice recorder and uploaded to a 

digital file for later analysis.  An android smart phone voice recorder was used during the 
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interviews as a backup recording device.  Once the primary voice recording was checked and 

uploaded digitally to a secure home computer file, all voice recordings were deleted.  All digital 

and paper files will be destroyed following the completion of this research study within 

guidelines set by Fordham’s Internal Review Board which mandate that data be kept in secured 

containment for three years post study.    

Prospective participants were solicited once by email requesting their voluntary 

participation in the study, which included four documents as attachments: a consent form in 

Japanese and English, and an official invitation letter in Japanese and English (see Appendix A 

for consent forms and invitation letters).  Each individual was asked to acknowledge consent and 

a willingness to voluntarily participate through email reply, where after a location and time of the 

participant’s choosing was determined.    

All interviews were conducted on an individual basis and candidates were given the 

option of being interviewed either in English, or Japanese with a translator present to substantiate 

my understanding of the discussion given my limitations conversationally with the Japanese 

language.  All but three candidates chose to conduct interviews in English.  In each instance 

where the primary language used was Japanese, my wife, a Japanese national conversant in 

English, was agreed upon as a suitable person to provide conversational support and requisite 

discretion.  

Although participants with whom interviews were conducted in English were all found 

capable of holding a discussion in the language, the creation of an alternative procedure to direct 

transcription was necessary since incomplete or grammatically awkward phrasing and 

vocabulary were found to cloud written text when transcribed and read.  Alternatively, 

interviews were replayed multiple times alongside notes taken during the actual interviews, 
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whereby a secondary, fuller set of notes comprised of quotations with time signatures was 

produced indicating junctures at which important themes were being discussed, key points made, 

or surprising explanations or assertions given.  The information from this secondary set of notes 

for each interview was used to create a data matrix in which each notation received a primary 

and secondary analytic tag relating to key themes derived from this study’s research questions.  

Once disassembled and coded, participant feedback was reassembled according to emerging 

themes and matched to known organizational developments as publicized by university media 

sources and official university documents for this study’s findings.  

Instrumentation: Sources of Evidence    

According to Yin (2009), interviews are important sources for case-study information in 

that they allow for open-endedness within a thematic line of inquiry.  As noted above, one-on-

one interviews were conducted and combined with document analysis that allowed for a holistic 

picture to present itself of both university-wide internationalization and the rationales concerning 

internationalization.  This approach provided the necessary scope for corroborating findings by 

relying on multiple sources of evidence in seeking possible lines of convergence.  One-on-one 

interviews were limited to single 60-minute sessions for each participant holding a non-executive 

level position within the organization.  One-on-one interviews at the executive level were 

increased to 90-minute sessions.  

In addition, I was granted access to the university campus where I was able to conduct 

direct observations of campus initiatives to promote study abroad prior to summer recess during 

the month of August.  I was also invited as a participant observer to join Sophia’s Center for 

Global Discovery’s first team retreat held on campus whereat presentations were given covering 
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organizational strategy and program development for all university-wide internationalization 

efforts.    

Document analysis is no less an important feature of case study methodology.  

Documents can be used to both corroborate and augment evidence from other sources or 

highlight contradictions in the data collected from interviews.  Yin (2009) states:   

Because of their overall value, documents play an explicit role in any data collection in 

doing case studies.  Systematic searches for relevant documents are important in any data 

collection plan … there is little excuse for omitting a thorough review of documentary 

evidence. (p. 103) 

Since organizational internationalization is a complex phenomenon within the changing 

landscape of higher education both within Japan and globally, a survey of available documents 

pertaining to and surrounding internationalization was necessary for assessing whether a 

consistent message is being conveyed within the university community and to the public 

concerning internationalization and the Catholic character of Sophia University.  Access was 

also granted to several non-public internal documents covering internationalization strategy and 

administrative personnel charts related to the Center for Global Discovery and the Office of 

Global Education and Collaboration covered by this study’s findings.  Selections were made 

based on an assessment of content and pertinent usage in institution-wide internationalization 

efforts related to this study’s research questions.        

Data Collection Procedures 

Case studies are recognized for their data collection strategies, which can uncover 

evidence from many sources, including psychological testing, film footage and photographs, 

documentation, archival records, interviews, direct observation, participant-observation, and 
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physical artifacts.  Using multiple sources of evidence is an extremely important principle for 

conducting a valid, high-quality case study.  The rationale for the principle is that of 

triangulation whereby the strength of data collection is developed through strategically 

identifying converging lines of inquiry (Yin, 2009).  Berg (2009) notes that although 

triangulation was first introduced within the social sciences as a metaphor for “multiple 

operationalism,” “convergent validation,” or “lines of action,” the term is casually understood 

and employed by many researchers as referring to “the use of multiple data-gathering techniques 

to investigate the same phenomenon” (p. 6).  By collecting data from multiple sources through 

different techniques corroboration in drawing convincing and accurate conclusions from the 

researcher’s findings is more likely when analyzing the same fact or phenomenon (Yin, 2009).   

As noted, this single-case study was conducted by employing one-on-one interviews of either 60 

minute or 90 minute lengths with personnel covering four administrative levels of the 

organization.  In addition, a thorough study of documentation connected to internationalization at 

Sophia University was conducted as well as participant observation in an inaugural staff retreat 

for internationalization.  

All research data collected was organized, documented, and categorized in a case study 

working file consisting of case study notes, including interview results, observations, and 

document analysis, along with case study documents. 

 Lastly, in order to increase reliability, a chain of evidence was maintained in reference to 

the data for this case study.  Maintaining a chain of evidence aided in cross-referencing 

throughout the case and provided construct validity so as to establish any evidentiary processes 

(Yin, 2009).   
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Data Analysis Procedures 

 General analytic strategies.  Two general analytic procedures were used to guide the 

analysis of this case study.  The first procedure was my intent to rely upon a theoretical 

proposition as a strategy for orienting and focusing my research.  Yin (2009) explains that the 

theoretical orientation as a proposition aids in the data selection process as well as in organizing 

the entire case so that alternative explanations can be examined.  Refounding theory, developed 

by Gerald A. Arbuckle, SM, is a useful theoretical model that attempts to spell-out the facets 

needed for creative organizational change within Catholic ministries today as covered in Chapter 

2 of this study.  As a theoretical lens, refounding theory belongs to a social constructivist 

paradigm for understanding social phenomena.  I believe that this particular theoretical frame is 

especially beneficial since the case for this study is a Catholic Jesuit university in which the 

unique religious character of the institution that may be impacted by university-wide 

internationalization.  

Within this study, refounding theory was used as a critical lens to analyze whether the 

choices being made by executive leadership at Sophia University to strategically internationalize 

the campus are creative attempts to relate itself as a Catholic institution to a changing higher 

education market, or, conversely, to discover whether such actions are more conformist in 

nature, adapting to external values whereby the institution’s identity is normatively being 

adjusted to fit the values of the surrounding environment.   

 The second procedure is to employ a framework that would aid in developing a case 

description of the rationales supporting organizational change.  In order to provide this level of 

descriptive guidance, I chose a model proposed by leading researcher and specialist of 

internationalization in higher education, Jane Knight (2008), published in its entirety in Higher 
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Education in Turmoil: The Changing World of Internationalization.  Internationalization is a 

very complex subject and set of processes that is rapidly evolving within higher education 

around the world.  Catholic colleges and universities of all types are not resistant to the deep 

changes the forces of globalization engender.  Knight’s model is helpful for identifying and 

understanding the complex phenomenon of institution-wide internationalization efforts since the 

framework recognizes directional rationales arising on both the institutional and national levels.  

This bi-level organizing framework captures the reality of external and internal drivers for 

internationalization, which can emerge from changes in social conditions, market demographics, 

and governmental policies, as well as, from executive leadership strategies for financial, 

pedagogical, and brand differentiation reasons.  

Analytic techniques.  Pattern matching is a powerful technique for strengthening the 

internal validity of case study research.  Patterns can emerge from the process of querying at 

each of the five phases of analyzing qualitative research (a) compiling, (b) disassembling, (c) 

reassembling, (d) interpreting, and (e) concluding, which can occur in a non-linear fashion (Yin, 

2011).  Within the process of pattern matching, I attempted to use the technique of ‘explanation 

building’ to further analyze the case.  Although causal links may be complex and difficult to 

measure, building a narrative which supplies significant propositions for the phenomenon of 

internationalization at Sophia University provided critical insights into the reasoning behind the 

actions and why such actions are deemed consistent with Catholic Jesuit values and the mission 

of the institution (Yin, 2009).  Yin (2009) warns: 

Much analytic insight is demanded of the explanation builder. As the iterative process 

progresses, for instance, an investigator may slowly begin to drift away from the original 
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topic of interest.  Constant reference to the original purpose of the inquiry and the 

possible alternative explanations may help to reduce this potential problem. (p. 144)  

Keeping this in mind, I have performed a thorough investigation of this case guided by my 

research questions sensitive to the patterns that emerged from the data and the story the data had 

to tell. 
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CHAPTER IV 

FINDINGS 

Introduction 

The purpose of this qualitative case study is to examine the impact large-scale reform 

initiatives undertaken recently by the Japanese government to internationalize its higher 

education system are having on a major Catholic university in Japan.  The findings therefore 

focus on the organizational changes implemented by executive leaders to further the 

internationalization of Sophia University, the Jesuit university of Tokyo.  The penultimate goal 

summarily was to determine whether the strategy being employed for internationalization is one 

that is compatible with Catholic educational values and therefore could be considered viable by 

other Catholic institutions around the world.	  

Participants 

Eighteen individuals for a total of 20 interviews were conducted across four participant 

categories: senior leadership (A – F), administrative leaders (A – D), support administrators (A – 

E), and faculty (A – C).  Due to the practice, common within Japanese universities, of appointing 

faculty to senior leadership or administrative leadership posts while simultaneously fulfilling 

teaching appointments within respective departments, some interviewees bridge the leadership 

and faculty categories.  However, for the purpose of this study, the representative placement of 

these individuals is based upon the contribution they made in understanding the dynamics of 

organizational change under investigation.  Therefore, their administrative role took precedence 

over their faculty status in categorization.  In the case of participants who were interviewed 

twice, a numerical signature of 1 or 2 following the alphabetical key notes the first or second 

interview referenced, for example, Interview with a senior leader, F.2.         
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Research Question 1 

The first research question to be addressed by this study is: What organizational changes 

are being undertaken to become international and why; how are these changes situated within 

and negotiated by established, preexisting administrative structures and the organization’s self-

understanding of Catholic Jesuit mission from the standpoint of its leadership?  To answer this 

two-part question, which addresses organizational change at Sophia University, participant 

feedback was matched to known organizational developments as publicized by university media 

sources and official university documents.  In addition, participant feedback was also 

disassembled and coded through the creation of a data matrix and then reassembled according to 

emerging themes related to concepts contained within this study’s research questions.  The 

findings presented here are the result of this investigative process.   

Research Question 1, Part 1 

 To answer the first half of Research Question 1, which is twofold (that is, What 

organizational changes are practically being undertaken to become international and why?), 

Sophia’s Center for Global Discovery (guroubaru kyouiku sentaa) will be discussed.  The 

findings show that it is the principle organizational change underway for institution-wide 

internationalization at Sophia University around which other administrative changes are 

correlated.    

Center for Global Discovery  

Establishment.  Originally founded within the Faculty of Foreign Studies (FFS), the 

Center for Global Discovery (CGD) was re-launched by university leaders in April 2015 at the 

commencement of the Japanese academic year as an administrative unit independent of faculty 

oversight.  This organizational change is a groundbreaking development in internationalization at 
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Sophia University, made possible by the financial support provided by the Japanese government, 

which has helped to expand Sophia University’s resource base.    

 Having been selected by MEXT in 2009 as one of the elite Global 30 universities for the 

internationalization of higher education in Japan, Sophia won further recognition in 2012 from 

MEXT in the form of a four-year grant (Go Global Japan Project) for the development of global 

human resources.  It was at this time that CGD was first established through administrative 

resources partially in-place within the Faculty of Foreign Studies (FFS) as the academic unit best 

aligned towards the goals of furthering global competency among undergraduate students.  Since 

language acquisition is widely considered by the Japanese a fundamental skill for working 

internationally and cross-culturally (Breaden, 2015), FFS, which delivers the university’s 

language programs, was considered an ideal starting-point organizationally for the development 

of CGD.  With the receipt of further financial support by the government in September 2014 

under the umbrella of the 10-year Top Global project by MEXT, Sophia’s leaders moved to 

leverage CGD as the principle agency for university-wide internationalization by expanding both 

its administrative size and organizational scope.  

In the beginning, CGD was prepared for by being part of a department according to an 

administrator interviewed for this case (Interview with a support administrator, A).  This 

preparatory stage however naturally limited the mission of CGD in its relation to other academic 

units and university offices by the frame of reference of a single faculty and its dean.  As 

internationalization at Sophia gained administrative momentum, in part through continued 

governmental funding, the rebirth of CGD as an organizational unit independent of faculty 

control became the next strategic step towards more ambitious, long-term institutional change.    
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Purpose.  The reorganization of CGD was intended to bring the unit within the full 

administrative control of the Bureau of Academic Affairs and its director, who reports to the 

Vice President of Academic Affairs.  The Vice President for Academic Affairs works 

collaboratively with the President and the Vice President for Academic Exchange on the 

organizational revision of university structures to support internationalization.  The Vice 

President for Academic Exchange is a post created in 2005 to provide advocacy and leadership 

for international initiatives and as such is charged with the effective coordination of information 

and collaboration between administrative teams working on internationalization and building ties 

with foreign institutions.  

From the standpoint of university leadership, the purpose is that CGD should have two 

broad functions: to serve as the central administrative unit for global education at Sophia 

University and to foster future global leaders (Japan Society for the Promotion of Science, n.d.).  

These objectives are echoed in university media announcing the assistance provided to students 

by CGD in acquiring the basic competencies needed to become global citizens through its 

specialized general education course offerings and programs.  This academic support, once 

provisionally limited in scale under the direction of FFS to its students, is now offered to all 

undergraduate students regardless of degree program and department.  The official website for 

CGD (which is yet to appear in English as of this writing) states in translation: 

The Center for Global Discovery was first established in 2012 within the Faculty of 

Foreign Studies to strengthen global education at Sophia.  In 2015, it was developed into 

a center for all students as to provide a variety of international programs and overseas 

study opportunities. (Sophia University, 2015-b) [translated from the Japanese]  
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A senior leader directly involved with the development of CGD claims that “the aim of this 

center is to offer courses for all students for globalization.”  “A key point,” [is that] “it is 

independent from the faculties” (Interview with a senior leader, B).  Since CGD does not have to 

focus on specialized research or fit squarely within the frame of a single faculty or department, 

but rather can concentrate on providing general education courses for global competency and 

international programs to all students, its purpose is broadly academic.  Its new status as an 

independent center means that it can hire faculty and administrators to suit its distinct 

institutional mission without the oversight of a faculty dean.  

Characteristics of CGD.  At the time of this writing, CGD is headed by a director from 

the Faculty of Global Studies and a deputy director from the FFS both appointed by university 

executive leadership to head CGD’s steering committee charged with the implementation of 

CGD strategy, particularly the development of CGD courses and global activity programs for the 

entire student population.  In addition to their roles within CGD, the director and deputy director 

retain full faculty appointments, satisfying a requisite teaching load of four courses per academic 

term along with membership on several university committees and/or subcommittees, a point 

which will be returned to later in this study.    

Under the supervision of the director and deputy director, CGD is comprised of two 

groups of administrators identified organizationally as teams, each managed by a team leader.  

Each team focuses on different internationalization initiatives for the entire university and works 

in cooperation with three additional teams within the Office of Global Education and 

Collaboration (guroubaru kyouiku suishin shitsu) (OGEC) when needed.  All five teams across 

these two administrative units comprise the university’s central global operations under the 

supervision of the director of the Bureau of Academic Affairs (see Figure 1).  
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Figure 1. Ideal organizational design for the Center for Global Discovery. 

Findings for this study indicate that the boundary between these two administrative units is 

highly permeable giving rise to an ideal organizational design and an operational form (Bess & 

Dee, 2012).  The functioning of CGD’s teams are felt by administrators of both offices more as 

units within OGEC rather than as an independent entity reporting solely to the head of the 

Bureau of Academic Affairs.  The degree to which CGD is nested within OGEC organizationally 

may be dependent upon a practical consideration of a particular task or set of tasks being 

accomplished and the lines of communication needed to work effectively according to the 

responsibilities of each team leader and his or her staff.  This perception based on the expediency 

of work being done and the ideal design envisioned by leadership indicates that the appropriate 

level of differentiation has yet to be achieved between these two administrative subunits (see 

Figure 2). 
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Figure 2. Operational form for the Center for Global Discovery. 

In addition to the ideal organizational design and the operational form, a third form is 

identifiable in university communications, which I will refer to as the public relations model (see 

Figure 3).  This organizational form places CGD at the center of internationalization at Sophia 

University by marketing it as the administrative unit for all global initiatives.  

 

 

 

 

 

 

 

Figure 3. Public relations model for the Center for Global Discovery. 

As noted above, the message given to MEXT was that of the establishment of CGD as the central 

administrative unit for global education at Sophia.  Although managed cooperatively with OGEC 
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under the larger umbrella of the Bureau of Academic Affairs, the CGD homepage lists 10 

significant global initiatives as coming under its purview: 

• Student exchange (semester study abroad).  

• Short-term language programs. 

• Short-term study abroad programs. 

• Activity Learning Programs (global service learning).  

• Internships. 

• ASEAN international mobility programs.  

• Global Competency Program. 

• General education global courses. 

• Data Science program. 

• Short-term spring/summer session programs.  

(Sophia University, 2015-b) [translated from the Japanese]  

It is important to keep in mind that although CGD’s steering committee is working to further 

define the strategic role the unit will play in furthering internationalization given its budget, the 

center’s primary responsibilities are the development of a robust set of general education courses 

and activity programs for global competency, such as international service learning initiatives 

and a global leadership program.  In addition to these primary tasks, CGD teams also administer 

Sophia’s international summer session programs.  OGEC, along with affiliates of the Bureau of 

Academic Affairs, handle the administration of the remaining programs and activities at the time 

of this writing.   

 The public relations model is clearly meant to spotlight the commitment Sophia’s leaders 

have made towards advancing university-wide internationalization.  According to an executive 
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leader, Sophia receives support from MEXT for its internationalization programs through “three 

funding streams” provided by the government in the form of grant initiatives (Interview with an 

senior leader, F.2).  These three funding streams are Top Global that was preceded by Global 30, 

the Go Global Japan Project, and the Re-Inventing Japan Project.  Although these initiatives 

overlap in ways that expand the range of options available for universities to develop programs 

and enhance student mobility internationally, Top Global with its 10-year commitment of 

financial support of around ¥170 million annually is the principle source of both funding and 

national prestige for Sophia (Japan Times, 2015).  Consisting of 13 Type A universities, and 24 

Type B universities including Sophia, according to Sugimura (2015), “Type B universities are 

expected to be leading institutions for internationalization and are required to change their 

governance in order to promote their internationalization more speedily” (p. 89).  As a result of 

these directives, CGD has become the administrative unit by which executive leaders are 

demonstrating their will to make changes in university governance through the center’s ability to 

appoint new faculty as well as develop the institutional capacity for becoming a leading 

university for building global human resources.  CGD therefore has been brought to the center of 

attention by an effort in media communications to brand it as the image of globalization at 

Sophia both to the external public and internally to the university faculty and student 

communities.  

The attention CGD receives obscures the critical work being done by OGEC, which as 

will be discussed below, historically has managed international exchange.  For example, an 

administrator working on key student mobility programs remarked:  

The strategy team [referring to CGD] is working very hard. It is a good thing. But 

sometimes I envy them. Because they are, what should I say [switching to Japanese], they 



 78 

seem to be in the spotlight on stage (hanabanashi) while we are working back stage 

dealing with students and stuff like that … I have this image, like, as if there is a 

difference between white collar and blue collar.  [switching back to English] And also, 

the globalization does not exist without our job, but sometimes the administration 

executives feel the strategy is more important.  But we work everyday to help many 

students and we work really hard, they sometimes forget about us.  So it’s kind of 

frustrating. (Interview with an administrator, B) 

When viewed from an operational perspective, OGEC is the leading organizational force for 

internationalization at Sophia.  From an outside perspective however, CGD is being marketed as 

its face.    

Whichever organizational design prevails, by uncoupling CGD from the FFS, the office 

is now able to function through the direction of its senior administrators and executive leaders as 

a unit charged to work across all faculties and departments with the ability to hire its own 

professors, who need not be appointed under the guidelines governing research faculty, and 

create its own courses, which need not fit within existing degree programs. According to a senior 

leader, this grants the administration the flexibility and academic control to direct the 

internationalization process for the entire university as well as the ability to compete for foreign 

talent in a very competitive domestic and global market where professionals in international 

education with degrees from elite foreign institutions and work experience are highly sought 

after (Interview with an senior leader, B).  The added advantage alluded to by several 

interviewees is that administrative control speeds-up the change strategy by circumventing the 

innate conservatism of faculty members who wish to maintain the status quo in the hope of 

preserving their existing turf (Jung, 2009). 
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CGD General Education Courses for Global Competency.  Since the concern of this 

case study is to investigate the organizational reforms directed towards global human resource 

development and internationalization, an analysis of program initiatives falls outside of its scope. 

An overview of two developments however will be discussed due to their direct connection to 

organizational reform for internationalization.  

As touched upon above, an important strategy behind the creation of CGD and its current 

organizational design is the center’s ability to deliver what the administration understands to be 

general education courses for building global competency skills.  These courses are to be taught 

entirely in English and are aimed to address the needs of Sophia’s undergraduate student 

population in four ways.  First, CGD courses are seen as an academic compliment to the 

international service learning placements and internships offered by the center.  Secondly, CGD 

courses support Sophia’s Global Competency Program as an undergraduate certificate program 

created to build awareness of global issues.  In addition, CGD courses are envisioned as an 

option open to all undergraduate students, regardless of their degree track, complimenting 

specialized departmental course offerings required for degree completion.  Lastly, CGD courses 

are aimed to serve the undergraduate exchange student population, which has been increasing 

exponentially over the past ten years due to the expansion of Sophia’s overseas institutional 

partnerships, currently at 246.  (Concerning this final point, to date the academic needs of the 

exchange student population is of growing concern and are being met through courses offered by 

the Faculty of Liberal Arts, which has administered an English-taught curriculum to its students 

since 1945.)  The provision of English-taught courses on global topics for these four student 

constituencies through an independent center is a key strategic move on the part of leadership to 
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advance its objectives of globalizing Sophia University by circumventing what potentially could 

be a formidable administrative constraint, faculty resistance and control of curricula.    

 Global Competency Program.  A second important initiative connected to organizational 

reform is the Global Competency Program, open to all degree-seeking undergraduate students 

regardless of their departmental affiliation.  The program is intended to instill awareness of 

global issues as well as global skills in students as they seek to complete requirements within one 

of the four global competency tracks: (a) peace and development, (b) global business, (c) global 

media, and (d) global action.  Each track offers an academic experience that includes both 

requisite course work (including language training) and a field experience culminating in a 

certificate of completion at graduation.  

The significant factor surrounding the Global Competency Program for this case study is 

its development within the Bureau of Academic Affairs.  By creating a certificate program that 

spans the duration of a student’s entire undergraduate experience out of an administrative unit 

organized to manage the operational end of academics across all faculties and departments, 

leadership has signaled the centrality of internationalization to the advancement of the 

university’s mission and therefore its long-term strategic goals (Interview with an senior leader, 

F.2).  In the past, not unlike many universities, an international liaison office established to 

provide mainly exchange programs and study tours to students handled global initiatives at 

Sophia. This office stood apart from the central administrative unit handling university-wide 

academic matters.  A step towards a more centrally focused approach organizationally for 

institution-wide internationalization was to move Sophia’s International Liaison Office to the 

Bureau of Academic Affairs while changing its name to the more comprehensive sounding 

Office of Global Education and Collaboration mentioned above.  This change strengthened lines 
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of communication, which according to a senior leader was sorely needed, between parties 

involved in sensitive administrative matters connected to internationalization, such as credit 

transfer, while physically repositioning staff within the organization affecting work perceptions 

and culture (Interview with an senior leader, F.2).  Although OGEC does not officially 

administer the Global Competency Program, a student’s completion of the program is incumbent 

upon successfully fulfilling credit-bearing study abroad and/or global service requirements, 

which fall within its domain.  The close working relation between the Bureau of Academic 

Affairs and OGEC is critical strategically since the synergies created by the collaboration of 

these offices helps to encourage students to participate in study abroad and other global 

initiatives while seamlessly integrating global programs into the academic life of the university.  

Without this strong administrative connectivity, an initiative such as the Global Competency 

Program could not reach the mass of students across disciplines it hopes to capture.  The design 

of the program by the Bureau of Academic Affairs, which to repeat traditionally manages the 

operational end of academics across all faculties and departments, simultaneously required the 

reorganization of the former International Liaison Office given leadership’s cross-departmental 

ambition.             

Additionally, as has been discussed, by establishing CGD within the FFS and then 

repositioning it under the administrative governance of the Bureau of Academic Affairs, 

leadership set-up an administrative unit that could be tasked with its own academic agenda 

absent of a faculty’s or a department’s oversight or control.  The general education courses for 

global competency under development at CGD directly tie into the Global Competency Program 

as a cluster of courses that both thematically and content-specifically support each of the four 

global competency tracks.  By tightly coupling these three administrative units, the Bureau of 
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Academic Affairs, OGEC, and CGD, executive leaders have taken control of the direction in 

which the academic life of the university will progress in the years ahead.  

Grand Layout 2.0  

This planned change strategy reflects a commitment by the Sophia School Corporation 

and its Board of Trustees to develop a Top Global Sophia University as outlined in its 10-year 

plan, entitled Grand Layout 2.0 (Jyouchi Daigaku Gurando Reiauto 2.0).  Released on July 31, 

2013, Grand Layout 2.0 is a vision for the future of Sophia as a response to a rapidly changing 

domestic and international environment (Grand Layout 2.0, 2013).  Grand Layout 2.0 is also a 

follow-up, and in many ways, a continuation of  100-year anniversary Grand Layout for Renewal 

of Education, Research, and the Campus Facilities released on May 30, 2001 (Souritsu 100 

Syuunenn Jyouchi Daigaku Kyouiku, Kenkyuu, Kyanpasu Saikou).  This earlier plan was meant 

to reflect upon the contribution the university is making to the public good as it looked forward 

to its one-hundred-year anniversary in April 2013.  The text of Grand Layout for Renewal of 

Education, Research, and the Campus Facilities (2001) states: 

Now that we have entered the 21st century, Sophia must, on the one hand, respond to 

heightened expectations of society toward university education, and, on the other hand, 

resolutely face the increasingly critical scrutiny that Japanese society turns towards 

universities.  In a time which has been referred to as the onset of winter, the Sophia spirit 

is all the more required to create structures that are constantly evolving and, insofar as 

possible, to turn the rapidly changing, unclear university environment into an asset.  A 

university that contributes little to society and loses its characteristic flavor will wither 

and die. (p. 2)  
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This same sentiment is repeated and expanded upon in Grand Layout 2.0.  Given the role 

government has played in supporting the internationalization of Japanese higher education, the 

past ten-plus years have laid the foundation for the development of Japan’s pool of human 

capital, according to its supporters (Sugimura, 2015).  Still, Grand Layout 2.0 points beyond the 

provincial need for building a competitive workforce by a formulation for university 

internationalization that is in harmony with Sophia’s founding principles of global unity and 

peace.  

As we stand on the threshold of the 101 year since our founding, we see that the entire 

situation in Japan has greatly changed.  The birthrate is in decline while aging population 

is on the rise.  Globalization and ICT (Information/Communication Technology) 

development have brought changes to industrial structures.  On top of everything else 

Japan was recently struck by a human impact disaster of great magnitude, the Great East 

Japan Earthquake.  Within this rapidly changing situation, Sophia hopes to play a more 

active role in an effort to rise to the challenges of our future society and those of the 

world by helping to solve global problems of poverty, environment, education, and 

ethical commitment. (Grand Layout 2.0, 2013, p. 1). 

The steady progress made during the time between these two documents is captured by the 

further refinement and deepening awareness of the university’s Christian Jesuit mission of 

service to the greater good as it relates to internationalization.  In light of the demands 

globalization has brought for the transformation of Japanese society, Sophia’s future 

necessitates, according to its leaders, a renewed fidelity to it founding spirit of bringing the world 

together as the correct response to the issues facing the entire human community (Grand Layout 

2.0, 2013; Koso, 2010; Interview with an administrative leader, D). 
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Principles and Goals.  Although Grand Layout 2.0 takes into account operations for the 

entire Sophia School Corporation, which includes it satellite campuses and the Junior College 

Division, its content is helpful for ascertaining the principles and goals leadership has publicized 

for guiding the university towards its ideals.  Two broad principles of “Fostering the educational 

ideals of our founders” and “Striving to create a world-class university” (pp. 1-2) frame a set of 

goals which include, a desire to improve the organizational environment for greater conformity 

to its founding spirit, and international recognition as a top university.  A careful reading of the 

document shows that these principles and goals are derived from the Christian humanism that is 

the logical basis for its proposed course of action.  Since a full appreciation of Sophia’s founding 

mission of care for others in the service of truth, freedom, and justice carries with it an ethical 

responsibility for the world, the reform of the university community, including its organizational 

structures through internationalization, to meet this moral imperative is natural.  Further, by 

moving closer to its ideals of service as an organization through a high level of teaching and 

influential research in the various areas of culture, politics, and economy, the future status of the 

university is believed to improve both at home and abroad.  Sophia’s school motto, Men and 

Women for Others, with Others is complimented by a newly coined slogan, Sophia – Bringing 

the World Together, established to strengthen university identity (Grand Layout 2.0).  

Throughout Grand Layout 2.0, the progress to be made toward greater institution-wide 

internationalization is tied to the belief that the university as a higher education organization will 

function best the more adaptive it is the needs of the world.   

Promoting Globalization.  Section II.B of Grand Layout 2.0 touches upon academic 

planning for the promotion of globalization within the organization.  Seven key targets are 

influencing the change strategy evolving currently at Sophia:  
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1. Increasing the number of students studying abroad. 	  

2. Increasing the number of incoming international students.	  

3. Increasing the number of foreign faculty and the number of Japanese professors with 

degrees from abroad. 	  

4. Increasing the use of English as a medium of instruction. 	  

5. Strengthening of Sophia’s network of Jesuit and Catholic institutions both domestically 

and internationally, along with their affiliates.	  

6. Further promotion of cooperative ties to industrial and international service 

organizations.	  

7. Promoting international collaboration for research. (Grand Layout 2.0, p. 10-11) 	  

These targets with their respective quotas necessitate the centralization of power in many 

university organizations.  If equilibrium or stasis within an organization is an aberration and 

change is the normal state of a healthy system, then it follows that leaders are obliged “to focus 

energy in structures and activities charged expressly with the function or responsibility for 

managing change” (Bess and Dee, 2012, p. 799).  Planned change therefore is an attempt by 

leaders and decision makers to maintain an effective balance between stability and the adaptation 

needed for an organization to survive, compete, and succeed.  Sophia’s social context, rapidly 

being transformed by globalization and information/communication technologies according to its 

leaders, is bringing with it threats as well as new opportunities.  To meet these challenges greater 

control by university administration it is argued is needed to steer the organization towards the 

correct response and communicate that response to all.  Language possesses the capacity to 

shape reality as a fundamental and highly symbolic aspect of culture (Manning, 2013).  Given 

the present environmental circumstances in which the university must operate with increasingly 
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permeable boundaries, the risk of a breakdown in operations and communications is real.  By 

moving to reform the governance of the university by strengthening the administrative and 

supervisory functions of the Board of Trustees and the university President, as stated in Grand 

Layout 2.0, a unified message and strategic plan can be implemented for the promotion of 

globalization across the institution.                    

Research Question 1, Part 2 

The second half of Research Question 1 asks: How are these measures [undertaken to 

become international] situated within and negotiated by established, preexisting administrative 

structures and the organization’s self-understanding of Catholic Jesuit mission from the 

standpoint of its leadership?  Also twofold, the focus here is on the underlying impacts of 

organizational change due to internationalization efforts and to what extent the course of change 

is being influenced by the religious identity of the institution.  

Office of Global Education and Collaboration 

The most significant organizational change currently underway has been the creation of 

CGD and its relation with OGEC, both administrative units within the Bureau of Academic 

Affairs.  According to a senior OGEC administrator, the director of OGEC is suppose to oversee 

all teams working on internationalization which includes those within CGD.  However, due to 

the diversity of projects, the evolving directives of CGD, and the number of executive and 

administrative leaders involved, the operational management of international initiatives is 

currently flexible to the extent that administrative staff and faculty working on strategy and 

program development are collaborating as a single large office.  The permeability of boundaries, 

as was noted above, has made it possible to brand CGD as the first sector for internationalization 

at Sophia even though its operational position relative to OGEC is weaker (Communication with 
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an administrative leader, C, 1).  Consequently, OGEC remains a critical administrative bridge for 

CGD possessing stronger organizational differentiation within the larger administrative system 

since its central tasks, which include student mobility, have a longer history of operation at 

Sophia than the initiatives CGD was created to direct.  

As noted briefly above, OGEC is the present name for what was primarily the 

International Liaison Office (kokusai suishin shitsu), which up until April 2014, had a more 

narrowly focused, but centrally important, set of responsibilities limited to providing short-term 

and traditional study abroad opportunities to undergraduate students.  As observed by Jung 

(2009), “student mobility at Sophia is the principle internationalization dimension for students 

and it is the policy with the longest history” (p. 172).  By moving the International Liaison 

Office to the Bureau of Academic Affairs (occupying the same office space within the 1st floor 

of the central administrative building on Sophia’s main campus in Yotsuya) while 

simultaneously combining it with three other groups handling different facets of the university’s 

internationalization, leadership moved to tighten-up control of its activities by bringing them 

under direction of a central administrative division.  Along with the organizational revision, the 

office’s name was changed to reflect its newly expanded function.  This was the first step to 

integrate internationalization within the entire academic life of the university.  According to a 

support administrator involved with internationalization,  

The Bureau of Academic Affairs is in charge of academic programs, so if our office 

belongs to the Bureau of Academic Affairs, I think we could make the best use of 

international relationships into Sophia’s academic programs. (Interview with a support 

administrative, A)   



 88 

This reasoning shared by executive leaders and many administrators interviewed for this study 

highlights the perceived need to go beyond the ad hoc development of programs to meet 

governmental grant requirements attached to the receipt of funding or the development of 

connections to foreign institutions made by individual faculty in the course of their research.  

The expanded functionality of OGEC includes an important level of oversight of CGD as 

a new administrative unit, the mission of which, at least on paper, overlaps substantially for the 

time being with OGEC.  Since OGEC was created by merging offices or administrative teams 

working on internationalization together to form a single administrative unit, it continues to 

retain a significant degree of operational control over everything international happening at the 

university.  Taking into account oversight of CGD, its five teams include, at the time of this 

writing, incoming and outgoing teams for study abroad as well as a grant writing team, a summer 

sessions program team, and a fifth team handling new activity learning and internship programs 

and course development.  Although CGD comprises only the latter two teams in its day-to-day 

operations, which during the course of this study has merged into a single team that occupies 

space a floor removed from OGEC on the basement level of the central administrative building, 

it relies upon assistance from OGEC in three key ways: designing programs that can fit within 

the parameters of the governmental grants Sophia has received for internationalization through 

OGEC; matching its programs and courses to fit within the framework of the Global 

Competency Program administered by the Bureau of Academic Affairs; and collaboratively 

uncovering synergies between OGEC’s roster of 246 partner institutions around the world and 

the development of activity learning and internship programs for global competency.     
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Center for Language Education and Research  

The inspiration for CGD as an independent center within the university seems to have 

come from Sophia’s Center for Language Education and Research (CLER) according to a senior 

leader (Interview with a senior leader, B).  As an office closely affiliated with the FFS and 

launched three years prior to the creation of CGD, CLER also possesses the administrative 

power to hire its own teaching staff and develop its own programs for the needs of the entire 

university.  The aim of CLER according to its university webpage is to assist students through 

the acquisition of language skills “to play an active role in a culturally diverse globalized world” 

(Sophia University, 2015-e).  By providing academic training in more than 20 languages, 

(English, German, French, Spanish, Russian, Portuguese, Chinese, Korean, Italian, Japanese as a 

second language, Indonesian, Pilipino, Arabic, Thai, Persian, Cambodian, Burmese, Turkish, 

Vietnamese, Swahili, and Hindi), CLER is an ideal supporting unit for building programs and 

global partnerships that focus on providing assistance to countries and populations most 

vulnerable to the impacts of globalization.  What was needed organizationally was a robust 

administrative structure that could handle the work of designing and implementing initiatives 

that align synergistically with resources from CLER and other departments.  

In creating CGD (and OGEC), the organizational support was put in place which allowed 

leadership to move forward strategically in interpreting government directives to globalize 

higher education in a manner that supports Sophia’s institutional mission.  Due to the strong 

commitment the university has made historically to language education and the liberal arts, the 

administration is encouraging students to consider training for work in international 

humanitarian and development organizations rather than opting for the more traditional industry 

choices in business (Interview with an senior leader, B; Sophia University, 2015).  CLER 
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together with CGD are seen as complimentary components of a single academic base supporting 

the development of global education at Sophia.    

Faculty of Foreign Studies 

 The Faculty of Foreign Studies (FFS) was established in 1958 to meet the “critical 

demand for human resources with strong foreign language skills” in the postwar era (Tani, 

2015).  Japan, lacking in many natural resources, is dependent on foreign trade.  In the aftermath 

of World War II, individuals were needed who could participate in the reconstruction and 

modernization of the country through international diplomacy and business enterprise.  Once 

again, during the current period of globalization, the development of global human resources is 

being pursued with intense focus across the government, education, and business sectors of 

Japan.  

As globalization continues to transform our world, society has a pressing need for 

capable, globally oriented individuals who can bring to their chosen field an 

understanding and appreciation of global diversity and regional identity, while 

maintaining a firm grounding in their own culture. Needless to say, such individuals will 

require a high level of multilingual proficiency. (Faculty of Foreign Studies Sophia 

University, 2015-b)  

FFS is playing an vital role at Sophia in the development of global human resources by its 

provision of language and culture training through a unique curriculum structured to advance 

students towards competency in a foreign language of choice, along with advanced studies in 

Japanese and English.  In addition, FFS students also complete a systematic program of study 

and research in one of nine specialized fields, including linguistics, international politics, and 

area studies” (Faculty of Foreign Studies Sophia University, 2015-b).  With language 



 91 

! !
!
!
!
!
!
!
!
!
!
!
!

!
!

!
!

!

!
!

Language Expertise 

Relationship 
Building 

Comm. 
from Japan 

Area  
Under-

standing 

Global 
Perspective 

Self 

Global 
Harmony 

Others 

3 Skills   ×   3 Abilities 

competency as the foundation for a global approach to education, FFS differentiates itself from 

other faculties at Sophia, particularly the Faculty of Global Studies established in 2014.  

However, both faculties share many commonalities including their dependence upon the courses 

and programs offered by the CGD and OGEC that support the Sophia Initiative for Education 

and Discovery. 

Sophia Initiative for Education and Discovery.  The Sophia Initiative for Education 

and Discovery (SIED) managed by FFS is a prescription for helping students realized their full 

potential as global citizens through the development of what is marketed as 3 Skills and 3 

Abilities (see Figure 4).  The 3 Skills and 3 Abilities approach appears to be a more fully formed 

conceptualization of the 3 Languages & 3 Perspectives initiative for building global human 

resources which, according to proposals sent to MEXT, is to be the aim of multiple programs 

offered by CGD for students throughout the university in the future.  

 

 

 

 

 

 

 

 
 

 
Figure 4. Sophia Initiative for Education and Discovery 3 Skills x 3 Abilities. Adapted from 
“About SIED,” by Sophia University, 2015-a. 
 



 92 

Currently, SIED is organizationally handled within FFS for two reasons: first, the 

competencies expected to be mastered are compatible with the curriculum trajectory of 

undergraduate FFS students and, secondly, the launch of CGD as an administrative unit tasked 

with developing institution-wide internationalization through courses and programs fitted to all 

faculties is still in its early stages of development.  However, SIED as a renewed commitment to 

global education is a vision of institution-wide undergraduate education based on the ideals of 

Christian humanism that has organizationally begun to take shape through the resources being 

allocated for its further development.  According to Hiroyuki Tani, Dean of FFS, 

The SIED program will energize the Faculty of Foreign Studies by providing an avenue 

for our students to expand their horizons while pursuing an education that is relevant to 

their needs. We also expect the program to enhance cooperation between faculties, 

thereby benefiting students from other majors, as well. (Tani, n.d.)  

Based on the conviction that cooperation and harmony among people can only occur 

within the complex assessment of both the needs of oneself and others which arise from a deep 

understanding of language and culture as well as domestic, regional, and global interests, 

Sophia’s leaders are grappling organizationally to discover strategies for a deeper institutional 

reform and programs that touch all students across Sophia’s nine faculties and 29 departments.  

SIED is an attempt to leverage Sophia’s strong tradition of language education as a platform for 

cross-cultural training.  As such, the program is aimed to provide skills that Japanese students 

can draw upon for navigating diversity professionally in their careers as well as the formation of 

consciousness that will lead many to commit themselves to a life of service in the spirit of Jesuit 

education. 

 



 93 

Faculty of Liberal Arts 

The Faculty of Liberal Arts (FLA) traces its establishment back to the creation of 

Sophia’s International Division; a branch of the university offering an English-taught curriculum 

since 1945.  As the only Faculty within the university that offers a full, four-year undergraduate 

curriculum entirely in English, FLA has played an important role in Sophia’s public perception 

as an international university and internally in servicing both incoming international exchange 

students and Sophia students with English taught courses from its curriculum.  In more recent 

years however, FLA has also been employed as a lever by executive leaders for increasing 

diversity at Sophia’s main campus in Yotsuya and as a model for university-wide 

internationalization.  In 2006, FLA assumed its current name and was reorganized to provide “an 

enhanced liberal arts curriculum encompassing the humanities, social studies, and economics” 

(Sophia University, 2015-d).  More importantly, it was relocated to the Yotsuya campus where it 

began decades earlier.  The intervening years had seen it grow in sophistication and prestige as 

the Faculty of Comparative Culture offering the only comprehensive university program in Japan 

taught solely in English that was fully accredited by the Japanese Ministry of Education (Sophia 

University, 2015-d).  Its separate location in Ichigaya and its progressive English-taught 

curriculum however became an English-speaking terrarium; a world apart from central university 

activities and the mainly Japanese students located just a subway stop away.  An administrative 

leader who spent many years at the Ichigaya campus remarked:  

When I moved to that campus, it was something like a gaikoku [foreign country] … More 

than half of the faculty were of foreign nationality … It was something different from the 

main campus … quite different … I realized that it is a very international environment 

and a very international education … The dean and some of the very enthusiastic faculty 
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members were striving to make a division, the department a truly international one. 

(Interview with an administrative leader, C)  

In fact, the environment was so different at that time that this administrator, somewhat 

humorously, recalled being directed to speak to no one from the main campus about “what is 

going on” in Ichigaya.  This administrator continued,  

The whole world was international in that small campus.” … The people in this campus 

[Yotsuya] tend to say that we became very internationalized, more global, because of the 

international students coming in from the States and European countries.  [Before] They 

rarely saw them on campus. (Interview with an administrative leader, C) 

This sentiment is shared by many long-time administrators who experienced first-hand the 

cultural shift brought about by the organizational change.  Another long-time support 

administrator relates, 

Our campus [Yotsuya] is getting more global.  About ten years ago, it [the Faculty of 

Liberal Arts] was in Ichigaya … kind of isolated place … so Ichigaya was English world 

and Yotsuya was Japanese world.  In 2006, they moved and mixed in Yotsuya.  

Naturally, students mingled … our campus environment is becoming global. (Interview 

with a support administrator, D) 

Lastly, an administrative leader at FLA stated: 

They moved us here in 2006 and one of the purposes is to really to create an international 

environment here in Yotsuya campus and I think it is slowly making an impact.  And 

more FLA students are actually becoming members of clubs and activities here at 

Yotsuya and they mingle with other students in the cafeteria so that, I think, in that sense 

the atmosphere and the mindset is changing. (Interview with an administrative leader, D)  
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In addition to bringing a greater diversity to the main university campus in Yotsuya, the move by 

FLA it seems was to provide a model for the larger university community in the effort to create a 

more global curriculum across all departments.  Several administrators and faculty members 

directly called attention to this aspect of the relocation of FLA in 2006, which had been 

discussed according to a senior administrator as far back as the early 80’s when university 

reform in Japan was beginning to be revisited by government officials and educators (Interview 

with an administrative leader, C).  According to a support administrator, “For the Global 30, we 

have to make course in English.  And then they are trying hard. But it is not easy.  But FLA is a 

leading model” (Interview with a support administrator, D).  A faculty administrator at FLA 

corroborated this assessment in an explanation of FLA’s role in the organizational change 

underway:  

In general I think that [internationalization] is a good direction to go … from our faculty 

viewpoint and I think this whole trend is really doesn’t mean much because we have been 

doing the globalized, international education already and we have a long tradition in 

doing that and so I don’t think this whole, you know, university thing is going to affect us 

much and the faculty members here are not really concerned with participating in it.  But 

we can provide model for that plan.  In that sense, we are willing to cooperate with the 

university to globalize the whole academic environment. (Interview with an 

administrative leader, D) 

In these three ways, providing English taught courses for incoming international exchange 

students, acting as a means for diversifying the home campus, and forming a model for a fully 

globalized Sophia, FLA is an important asset that has allowed leadership to stay ahead of its 

competition by making possible the rapid diversification of the main university campus while 
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working to meet more fully all of its obligations to MEXT for the funding it has received in the 

form of internationalization grants.  

Faculty of Global Studies 

 The last organizational unit to be mentioned is the Faculty of Global Studies (FGS) 

launched in 2014 to commemorate the 100-year anniversary of Sophia University.  More than 

half of its professors were selected out of FFS to start the new academic unit that would 

compliment and engage in healthy competition with FFS.  While the basic goals of FGS and FFS 

are similar, the two faculties differ in their approach to academic training (Faculty of Foreign 

Studies Sophia University, 2015-a).  FGS students begin by cultivating an understanding of the 

world and their chosen regional area of focus over which they will apply language learning to 

compliment and deepen their studies.  In FFS, students approach area studies through mastery of 

foreign languages.  Nonetheless, administrative and faculty leaders envision a close partnership 

as both work to develop global human resources academically from two discreet angles.  

According to a senior leader, the 3 Languages and 3 Perspectives an earlier conceptualization of 

the 3 Skills and 3 Abilities approach as a strategy for developing global competencies is aimed to 

be realized by FGS, while SIED remains administered through FFS (Interview with a senior 

leader, F.2).  In this manner, the nurturing role of CGD coupled to CLER in providing programs 

and courses for FGS and FFS students advancing through undergraduate tracks designed around 

the idea of building global human capital is the same.  FGS being just past its 100-year 

anniversary however is still within the early stages of its founding. Its identity as a fully-fledged 

faculty is yet to emerge. 
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Human Resources Center for International Cooperation 

 As of July 23, 2015, the Sophia University Human Resources Center for International 

Cooperation has been officially established and made public to the university community.  

Sophia’s long history of graduate placement in international cooperation, peacekeeping, and 

development organizations is well recognized in Japan and is one of the university’s major 

marketing strengths.  According to university leaders, the aim of the center is to develop the next 

generation of graduates who embody the Jesuit spirit of Men and Women for Others, with 

Others.  As noted above, university leaders are interpreting government supported 

internationalization programs in a manner consistent with Sophia’s history and religious values 

by focusing on initiatives that orient students towards humanitarian work.  Currently, the 

Center’s cooperative partnerships include the United Nations World Food Programme, the 

United Nations Development Programme, the UN Refugee Agency, the Food and Agriculture 

Organization of the United Nations, the Asian Development Bank, the African Development 

Bank, the Japan International Cooperation Agency. 

Global Education Map  

 To summarize, organizational support for the development of global human resources 

through internationalization is being created by CLER and CGD working in cooperation under 

the Bureau of Academic Affairs with OGEC.  These two centers are seen as the base and public 

profile of the university to which resource allocation is being made in an effort to established 

global academic courses, programs, and training to compliment the specialist education offered 

to undergraduates through Sophia’s nine faculties and 29 departments.  With Sophia’s expanding 

international hubs, 246 overseas partner schools, and its network of humanitarian organizations 

through the newly established Human Resources Center for International Cooperation, an 
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evolving strategic vision is being carried out step-by-step as university leaders grapple with the 

transitional challenges of organizational reform (see Figure 5). 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 5. Sophia University Global Education Map.  Adapted from “Systemization for global 
cultural education and global education center: Conception, strategy, log frame, and work 
schedule,” by Y. Hirosato, 2015. Sophia University, Tokyo.  
  
Organizational Integration and Conflict 

 Organizational changes apart from their intended enhancement of the global character of 

the university have been accompanied by conflict, that is, instability and discontinuity among 

system components resulting in part from new administrative units lacking full integration within 

the organization.  These conflicts, which can be seen as a normal corollary to the dynamics of 

change and growth (Berrien, 1968), possess the capacity for undermining gains that have been 

achieved impeding further progress.  In addition, instability and discontinuity, along with a lack 

of differentiation versus integration, if ignored, can facilitate a process of failures whereby 
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tensions between administrative units are not balanced but rather initiate a drift towards unit 

disorder and disintegrating.  Bess and Dee (2008) write, “Adaptive organizations continually 

restructure themselves to retain and enhance their vitality and energy.  Dynamic equilibrium 

brings the system into a new balance with the environment, but it also requires a redistribution of 

the energies within the system” (p. 107).  A university progressing towards substantial changes 

to its administrative system either by the reform of existing subunits or the creation of new units 

must achieve an optimal level of internal latency and integration of all administrative subunits.  

Constant uncertainty and chaos work to undermine performance, breakdown trust, and erode 

solidarity across the organization.  When this occurs, the process of organizational change meant 

to bring about vitality and capture new creative energy faces collapse as formerly differentiated 

functions within the system become increasingly random in their activities.     

 As the drive towards a greater degree of institution-wide internationalization increases at 

Sophia, executive leaders are facing a substantial amount of uncertainty as to the future success 

of their endeavors.  Findings indicate that conflict brought about by the creation of CGD and 

OGEC as administrative subunits are connected to issues of leadership, internal communications, 

and operational design—interrelated aspects of organizational administration critical to 

institutional performance.  

Leadership.  Frequently, one often hears that poor institutional performance is tied to 

poor leadership whether at the executive level or in managing project teams.  Although Sophia’s 

leadership at each level has demonstrated a high degree of courage in adapting to daunting social 

changes, faithfulness to the institution’s history and values, and success in winning government 

support for its internationalization vision, improvement is needed in leadership for optimizing 
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the enormous potential of a talented and dedicated staff when it comes to controlling internal 

decision making and reporting at the subunit level of its internationalization efforts.  

 Several key members of CGD and OGEC have expressed concern in the area of 

leadership with regard to decision-making and reporting structure.  Taking CGD as our primary 

organizational development for internationalization at Sophia, the re-launch of CGD has 

generated some confusion in its operations given the number of executive and administrative 

leaders involved in its activities.  Since not only the work which CGD staff have been tasked to 

accomplish but also the development of the center itself is growing and evolving as it is still in a 

formation stage, the number of individuals holding authority for decision-making has increased 

from the center’s beginnings within the FFS.  There is a loose coalition of persons selecting 

organizational goals with respect to university-wide internationalization that are intersecting at 

CGD given its strategic role in moving the institution into greater compliance with governmental 

grant requirements awarded to transform Sophia into one of Japan’s top global universities.  As 

of this writing, there are seven leaders directly acting upon operations at CGD.  According to a 

lead support administrator:  

One of the challenges is shijiketou (reporting structure), shiji means who is superior … 

We have many different bosses … I have consult the boss depending on the nature of my 

challenge … I am wondering everyday and I don’t know other institution, and other 

companies and universities are all the same, I think we should make something about, we 

can do something about this confusion.  But I don’t know the good way.  But everyone is 

so busy … at Sophia as you go up they are getting busier and busier.  Is that natural? 

(Interview with a support administrator, D) 
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The complexity and volume of work involved coupled with the ambitious scope of change 

necessitates participation from many individuals and constituencies from within (and sometimes 

from outside) the organization.  This increased complexity and workload has yet to be managed 

effectively.  The issues can involve either input from select individuals that may or may not be 

clearly identifiable to staff, since the activities of CGD are new to the university and are coupled 

to the OGEC and the Bureau of Academic Affairs, or may require the collective input from 

several executive leaders and directors since the areas of influence for a particular assignment or 

task overlap or are of strategic importance.  When asked about the reporting structure of day-to-

day responsibilities concerning key internationalization programs, another support administrator 

involved said:  

I work with [X-san] so we usually discuss things with each other and we would go to [Y-

san]. It depends on the matter.  [Y-san] would go to [Z-san].  But it, that’s where it kinda 

gets a bit messy because some issues we report [ up to others]. (Interview with a support 

administrator, E) 

As decisions increase in importance or require the collaborative involvement of other leaders 

given the novelty of the work disorder arises according to several interviewees.  The 

continuation of this state of operations may be due to the uncertainty felt by many leaders in 

attempting to implement change while trying to mitigate large workloads against time constraints. 

As Scott (1987) points-out, “Many decision situations are fraught with ambiguity.  We act and, at 

least sometimes, elicit a response from the environment, but whether the response is to our 

actions or completely independent of them is often difficult to determine” (p. 107).  The 

involvement of senior leaders in the backend operations of internationalization, particularly with 

respect to CGD, is certainly an attempt to collaborate on actions of strategic importance to the 
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university.  Their novelty requires careful attention and a step-by-step uncovering of the best 

approach to any given situation.  Moreover, the lack of clarity regarding outcomes, natural given 

the complexity of universities and the limitations of human cognition to make accurate 

predictions within changing systems, can increase tension among inexperienced administrative 

staff grappling with directives that often require further action.  According to an administrative 

leader: 

We don’t know where we are going and what we are suppose to be doing.  But then we 

are told that you have to figure that out.  And then, so there is a lot of confusion, actually, 

especially.  I think you know with the jijinzai [global human resource development 

program] it was pretty clear and we still have some things we need to do.  Monkasho 

[MEXT] has set some goals and we have to reach them and we are figuring out how to do 

that. So we have a lot of work to do still here.  But now that the zengakkusoushiki, 

university-wide one [Top Global ].  For me this is a complete confusion. (Interview with 

an administrative leader, A) 

The activity of CGD as a subunit could be significantly impaired should these conditions persist. 

Understanding and managing exchanges across subunit interfaces is a critical component of 

higher education leadership (Bess & Dee, 2012).  

Communications.  The number of leaders directly involved in the development of CGD 

is partly due to the size advantage that Sophia has as a mid-size institution over its competitors in 

other areas of university operations.  A manageable size organizationally that allows for a greater 

degree of communication across all levels and departments has its drawbacks however when it 

comes to sufficiently controlling information and inputs so as to reduce confusion among 

administrative staff.  Communication difficulties related to leadership can be compounded when 
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a subunit lacks a balance between integration and differentiation in its relation to other 

organizational units.  If the boundary of CGD as a subunit is too permeable allowing for 

indiscriminate inputs, productivity is curtailed.  Efforts to address problems or improve 

performance are likely to suffer due to a level of openness arising from executive access and 

cooperative linkages with other offices that is less than optimal.  A non-optimal level of 

openness results in information overload and can lead to confusion, emotional strain, poor 

judgment, and decelerate growth in both personnel and the office as a whole.  There is evidence 

that staff at CGD and OGEC have begun to grapple with the stress of information excess.  An 

administrator voiced fatigue by saying, “sometimes its really confusing because it is a huge 

office and there is so much information … It’s really confusing sometimes (Interview with a 

support administrator, B).  The volume of information that staff must process is also leading to 

distraction and frustration given the amount of filtering necessary to accomplish work.  

According to an executive leader however, the merging of various administrative units to form 

both offices was directly intended to eliminate internal communication barriers that were 

becoming problematic for implementing the university’s evolving international strategy 

(Interview with a senior leader, F.2).  Some units were overbounded in their operations leading 

to practical administrative issues when handling the growing number of study abroad students 

and programs.  The elimination of these barriers by the reorganization of CGD and OGEC has 

opened boundaries, but a critical balance is yet to be found between these subunits and the larger 

administrative system.  Related to these problems is the current practice, common within 

Japanese organizations, of staff rotation and the regulations governing faculty and programs of 

traditional university departments (gakubu) within which CGD staff must operate.  The former 

undermines the creation of a professional knowledge base upon which staff can draw for future 
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decisions.  The latter frustrates the efficient handling of international projects that often require 

special attention given the needs of overseas partners.  In both cases, questions must be funneled 

up to senior management for the appropriate course of action or to override internal regulations 

enforced by other administrative units or departments.     

Operational design.  The indefiniteness of CGD’s design in its relation to OGEC and the 

Bureau of Academic Affairs as covered under the subsection Organizational Characteristics of 

CGD above is a final contributing factor to the stress experienced by administrative staff.  As 

noted by Bess and Dee (2012), a formal organizational chart may not necessarily reflect the 

operative structure of an organization.  It was noted above that ideal, operational, and public 

relations designs can be identified which place CGD in a state of structural uncertainty as a 

component of the larger administrative system.  It is unclear however what pattern will persist 

over time and how the flow of activities and the quality of communications will change should 

stability be achieved.  The future specialization of CGD and its differentiation from OGEC and 

other working groups within the Bureau of Academic Affairs and other departments will no 

doubt give rise to new problems.  However, the survival of CGD as a center and the quality of its 

contribution to developing global human resources depends upon it reaching a state of dynamic 

equilibrium whereby it is optimally bounded to the whole.  

The leadership and communication issues the office is facing which correlate in part to 

CGD’s design appears to be compounded by the office’s lack of a full-time director and deputy 

director who do not hold faculty responsibilities.  According to an administrative leader, a clear 

mandate is needed for CGD that would help it to internally understand its role and develop an 

internal public relations strategy to communicate the scope of its activity to other facets of the 

organization (Interview with an administrative leader, B.1).  The lack of a full-time professional 
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director to oversee all daily aspects of CGD’s operations and develop a communications strategy 

keeps the boundaries between CGD, OGEC, and executive leaders un-optimally open.  This 

current aspect of its operational design, making use of faculty members required to fulfill 

departmental obligations for administrative leadership, seems to be inadvertently fostering the 

continued lack of differentiation the office needs to achieve a dynamic homeostatic state.   

Research Question 2 

Research Question 2: What is the rationale for the international strategy being employed 

according to executive management and how can the institution attend to any for-profit, market-

driven rationales that could undermine stated Catholic Jesuit values with respect to its 

internationalization objectives?  This question deals with the coupling of Sophia University as a 

mission-driven Catholic institution to its larger social, political, and economic environment 

through the rationales dictating organizational change.  According to Knight (2008), “Rationales 

are the driving force why a country, sector, or institution wants to address and invest in 

internationalization” (p. 24).  By examining the reasoning for the course of action taken by 

Sophia’s leaders, the meaning of internationalization for the university can be brought to light.  

Along with this meaning, consistency in terms of institutional values can be determined, thereby 

demonstrating that the path taken if compatible might be chosen by leaders of other Jesuit and 

Catholic institutions looking to internationalize their campuses on a scale that matches their 

resources.  

The data collection for this case study uncovered the following motivations that will be 

discussed below according to Knight’s framework which recognize four traditional groups of 

rationales and two new analytical levels of emerging importance.  Since many motivations can 

traverse categories, a focus on those appearing of primary importance in the data will be retained.  
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At the same time, the four key insights that guide refounding thinking according to Arbuckle 

(2013) will be covered.  The integration of faith and culture of a Jesuit university requires 

navigating both the mission and the business of the organization.  This dynamic process of 

interaction with contemporary issues in the competitive context of a university that is driven by a 

religiously inspired mission calls for the creative refounding of the institution, not simply 

renewal, as a shield against dissolution into the uniformity of secular culture (Arbuckle, 2013). 

National Level 

 At the national level, global human resource development is the single, most important 

rationale given for the internationalization of higher education in Japan.  Closely intertwined, the 

building of strategic alliances through a greater openness of the country and its universities is 

also part of the narrative on globalization heard by those in Japan who view the current 

competitive reality of the nation with alarm (Sugimura, 2015).  In a region where many countries 

are experiencing growth, Japan’s competitiveness is believed to be weakening.  The political and 

economic discourse often ascribes deficiencies in foreign language proficiency, particularly 

English, and intercultural communication skills among Japanese workers and students as cause 

of the decline.  “The high degree of international engagement of Japanese firms has consistently 

been juxtaposed with the unavailability of human resources required to facilitate that engagement 

(Breaden, 2015, p. 97).  

A reform agenda that seeks to incentivize financially the nation’s top universities to 

globalize their campuses and devise strategies for greater human capital development belongs to 

the categories of political and economic rationales that launched Sophia in the direction of 

institution-wide internationalization.  According to a key administrative member involved in the 

university’s internationalization projects, there was “kinda no-option for us [Sophia] not to get 
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these grants” since the “global image” of the university domestically was naturally in-line with 

the expectations of MEXT (Interview with an administrative leader, A).  As has been explained, 

the reform of the university system in Japan has a long history of discussion and the relocation of 

FLA was broached years earlier, at least in part, as a potential strategy for diversifying Sophia’s 

main campus, which over decades, lost much of its international character.  However, it seems to 

have taken the most recent wave of financially supported actions in the form of grant projects 

since 2009, beginning with Global 30, to galvanize change at a scale that could make a 

difference.  The effort to rebuild Japan’s competitive advantage and international reputation 

through education is seen as requiring long-term funding given the precarious finances faced by 

many universities in their operations.  Maintaining a commitment to internationalization in the 

form of fiscal support provided the means necessary for leaders at Sophia to ramp-up 

administrative measures, including hiring additional faculty and staff, to move in the direction 

the government has been pushing.  The strong commitment backed by the rhetoric of reform also 

helped to change in part the external social environment important for countering the resistance 

exhibited by those university faculty and administrators who would argue against the necessity 

of change (Interview with a faculty member, A).  From this perspective, the government reforms 

can be viewed as advantageous in a number of ways for Sophia because the strong measures 

have provided executive management with a set of conditions favoring a revisiting and 

expansion of Sophia’s global mission and identity.  A senior faculty member explained:  

It is true that the university over time sees itself as this international, global university 

and therefore this is an opportunity for it to expand that with the help of government 

money and social backing.  But it’s also opportunistic in the negative sense that, we 

didn’t have this policy, just as the government didn’t have a long-term policy idea, we 
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didn’t have five or 10 years ago a long-term policy [that] we’re going to go this way for 

the next ten years.  It’s the fact that the government offered this money, not only offered, 

but kind of pushed not only Sophia but several other universities that are kind of in the 

same kind of category.  This is your chance, now do it. (Interview with a faculty member, 

A)     

Although opportunistically grasped as a rationale emerging on the national level rather than a 

motivation solely of internal agency, the university’s present involvement in institution-wide 

internationalization is a process of organizational change that connects organically to Sophia’s 

founding spirit.  “It is a good opportunity to strengthen our Catholic identity” (Interview with a 

senior leader, E).  In this sense it is a fortuitous political tailwind that is allowing Sophia, which 

historically has developed programs recognized for their global quality, to place an even greater 

emphasis on expanding its international character.  

 Economic growth and competiveness, together with security and national identity 

concerns, may be leading the public discourse on globalizing the country’s universities and the 

entire higher education system.  The socially constructed nature of a university however 

necessitates change in the form of positive adaptive response to its environment.  This is 

Arbuckle’s first key insight for refounding theory (Arbuckle, 2013).  By participating in many of 

the internationalization programs crafted by MEXT, such as Top Global , Sophia’s leaders are 

working to establish a more mutually beneficial relationship that addresses rising social needs.  

At the same time, although the path to a greater university-wide internationalization calls for 

strong leadership and vision, the guidelines for many of the grant projects are open to 

interpretation allowing for their creative adaptation to suite the unique character of the 

university, a point that will be discussed below.  This openness allows for a reasonable amount 
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of diversity and dissent internally within the organization, essential according to Arbuckle for 

examining alternative responses to change.  These two refounding principles are matched by 

rationales at the institutional level which exhibit the qualities and engagement required for 

constructing and maintaining the religious identity of Sophia in order to preserve the values 

inherent in its mission.     

Institutional Level 

 Although national level rationales may be driving historic top-down changes in Japan for 

many of its universities, it is fair to say in the case of Sophia that a bottom-up approach to 

internationalization has always been to varying degrees in its 200-year history a part of the 

organization’s character.  Moreover, income generation, strategic partnership alliance, and the 

production of knowledge may be motivations that have a place in the decision-making process 

when it comes to internationalization.  Branding and meeting international standards of quality 

along with student development for global competencies according to interviewees are the 

rationales that seem to be of greatest concern in the current process of change.  The university’s 

reputation as international within Japan has played an important role in its image and market 

share.  And clearly these rationales have always occupied the attention of Sophia’s leaders as 

they do at most elite and aspirant universities.  However, the larger domestic context of 

university reform has brought them into sharp relief.     

Branding.  Since its establishment Sophia has had a reputation for providing an 

international education within Japan derived from the strength of its global Jesuit network and 

pedagogical tradition, a fact pointed out by many who were interviewed for this case study.  

Nevertheless, the most recent wave of educational reforms has done much to draw attention 

internally to the inconsistencies that have arisen between the university’s pioneering history, 
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which helped to create its global public image, versus the present reality of its campus and many 

of its programs.  The focus that has been placed on the global quality of Japan’s higher education 

institutions and the competition incited for funding attached to international program 

development has brought about a race by many universities to internationalize.  Sophia, starting 

with a distinguished track record in this regard, finds itself working on two fronts in the effort to 

maintain its brand.  First, in the words of one long-time staff member:  

[Sophia] started as a small European-style university.  That is our origin.  However, it 

was not as global as it is said, until now. But from other universities they see Sophia as a 

very international university and everyone said so.  But in reality it is not perfectly global 

as realized. And now, but for some reason we had a good reputation as one of the 

pioneers of international education.  Now we have to make reputation and reality match. 

(Interview with a support administrator, D)           

The rise in the number of universities involved in government-funded projects to internationalize 

has exponentially increased.  Top Global provides funding for a total of thirty-seven universities 

alone, many of whom are Sophia’s direct competitors in the private higher education market.  

The provision of government funding for internationalization has meant a careful examination of 

all universities involved in the reform projects.  Meeting statistical benchmarks for number of 

international students on campus, home students participating in study abroad, and participation 

numbers for international initiatives are only a few of the more prominent factors that university 

leaders are using to assess the global quality of their operations in the face of government 

evaluations.  This situation has led to greater awareness on the part of Sophia’s leaders and 

administrators of the university’s global character as they strive to figure out where the 

university stands against the competition.  Another long-time administrator echoes a sentiment 
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felt by many directly witnessing the changes the university is undergoing in its drive to become 

more consciously international: “Maybe we did not have to think about internationalization or 

globalization because [Sophia] was originally globalized. But now we have to be more conscious 

about things global” (Interview with a support administrator, B).   

The increase in competition to be a global university has meant a loss of distinction for 

Sophia’s brand.  Whereas in the past the university relied upon its reputation for being a global 

school, now the market is crowded with universities claiming to be global.  The focus on this 

first front is to reinforce Sophia’s public image as a private university with an international 

reputation by closing the gap between perception and reality.  Diversifying the home campus, 

taking in more exchange students, increasing partnerships, and encouraging more students to 

study overseas is helping to shore-up concerns.  However, Sophia is also working to further 

distinguish its brand of global education in an increasingly crowded market by drawing upon its 

Christian humanist tradition and values.  A board member has this to say: 

Usually people like Todai or Waseda, Keio, and if you are interested in foreign, 

international matters, they come to Sophia University because its reputation; the 

reputation of Sophia Unviersity is language and also international, globalization.  This is 

our identity, globalization, because all universities are talking about it, so we are losing 

our identity.  But we need to stress our own, Sophia’s globalization. (Interview with a 

senior leader, E)  

 The second front in branding on which Sophia’s leadership is working is a further 

differentiation of image with respect to internationalization.  Matched to the university’s 

Christian humanist motto, Men and Women for Others with Others, leadership has come up with 

an international marketing vision stressing global unity through service: Sophia—Bringing the 
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World Together.  This slogan now prominently frames Sophia’s new international university 

brochure written entirely in English.  Further, programs and courses are being designed to 

leverage its connections with development and peacekeeping organizations and projects that 

expose undergraduate students to humanitarian work as mentioned above.  Since many students 

at Sophia come from financially supportive homes, faculty and administrative leadership 

recognize the opportunity to make an impact in students’ lives through participation in global 

programs that bring attention to privilege and responsibility in the world (Interview with an 

administrative leader, A).  In this way, the pioneering mission of the university to bring the 

world together envisioned by its founders in the early 20th century along with its Jesuit ideals of 

social justice are guiding the development of its image towards a globalized campus that strives 

to focus students upon the challenges faced by people everywhere.  The choice to engage in 

institution-wide internationalization may have been a path pushed upon Sophia by the changes in 

its domestic environment.  However, by adopting a manner of internationalization that maintains 

continuity with the university’s core identity as contained within its founding narrative, Sophia’s 

leaders have, according to the principles of refounding theory, chosen to support the preservation 

of the religious values of the institution as a faith-based organization differentiating Sophia from 

its non-faith-based competitors.  This process of organizational change is one according to 

Arbuckle (2013) where a Church organization is actively engaged in the world, producing a 

vibrant identity that enhances its relevance to contemporary society.  

Quality Enhancement and Student Development.  The unique repositioning of its 

reputation as a global university to one that is globally focused on the current issues most 

consequential for the well-being of human communities is a path that both challenges students’ 

framework of values and strives to make a real contribution to the quality of education students 
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receive.  These two additional institutional rationales—quality enhancement for international 

standards and student development—dovetail with Sophia’s branding strategy.  University 

leaders believe that the quality of Sophia’s reputation internationally will be enhanced as it 

focuses on student development by a brand of global education that through its graduates fosters 

the improvement of life for all people.  A support administrator expressed: “Of course we expect 

our graduates to play a big role in society [business and economic matters].  But at the same time 

we want them to keep in mind human wellness and harmonization also has to be remembered” 

(Interview with a support administrator, A).  In order to develop this level of mindful 

commitment to goals that go beyond private consumption to personal fulfillment on a deeper 

level, university leaders believe students need to receive an education that trains them to 

communicate across cultures while keeping in mind and better understanding Japan; a belief 

conceptualized by SIED (Interview with a senior leader, A).  A focus on student development as 

a rationale for further internationalization efforts also matches the limitations and the constraints 

the university faces in terms of research capability.  Since the approximate number of students at 

Sophia is just over 13,000, the university as a private institution is not in a position to advance its 

brand through cutting-edge research in the sciences (scientific knowledge production).  The Type 

B funding allocation for participating in Top Global nicely correlates with the capacity of Sophia 

to strike a balance between teaching and its ability to support faculty research in the humanities 

since the primary aim of Type B funding is build “leading institutions for internationalization” 

(Sugimura, 2015, p. 89).  According to an executive leader, this is the ideal model for Jesuit 

education and it’s Sophia’s distinct advantage as a smaller university in Japan’s domestic higher 

education market where students, and anxious parents, face competitive entrance exams and 

attrition at the larger elite research schools (Interview with an senior leader, A).  
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Conclusion 

The 20 interviews conducted for this case study and participatory observation of CGD’s 

first staff retreat along with the documents gathered provided a wealth of information concerning 

internationalization at Sophia University.  Findings relevant to the strategy and motivations of 

university leaders were presented that highlight the major organizational changes underway and 

the compatibility of said changes to the values and religious identity of the institution.  
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CHAPTER V 

FINAL CONSIDERATIONS  

To assist the reader, this chapter restates the research problem and reviews the 

methodology used in this study.  A summary of the results is presented followed by a discussion 

of their implications for future research.  

Statement of the Problem 

 The purpose of this case study has been to examine the impact large-scale reform 

initiatives undertaken recently by the Japanese government to internationalize its higher 

education system are having on a major, Catholic university in Japan: Sophia University, the 

Jesuit university of Tokyo.  Given the paucity of information pertaining to an administrative, 

micro-level perspective in the literature on Japanese higher education reform and 

internationalization, it is not surprising to find that no attempt has been made to assess the state 

of Japanese Catholic higher education within the current reform agenda.  Given that all eighteen 

of the nation’s Catholic tertiary institutions (Japan Association of Catholic Universities, 2015) 

are within the private higher education sector, and that according to UNESCO (2012), the private 

university system within Japan captures approximately 75.4 % of the undergraduate and graduate 

markets compared to the national university system, understanding internationalization reforms 

as they impact private higher education is of prime importance for predicting reform outcomes.  

Moreover, when looking at more traditional vocational and specialized professional training 

either through two-year or four-year programs as are typically found at higher vocational 

colleges (senmon gakkō) and junior colleges (tanki daigaku), UNESCO ISCED 5B types, as high 

as 92.0 % of Japan’s higher education market is captured by private institutions (UNESCO, 2012, 

p. 175).  My aim was to investigate the scope of organizational change for internationalization 
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and the extent to which design and strategy choices are being informed by the institution’s 

Catholic identity.  In this regard, I considered whether the distinctiveness of Catholic religious 

values as expressed within the institution’s mission and history are guiding efforts in the 

internationalization process.  In addition, I conjectured that the process of internationalization 

although externally driven by changes in national higher education policy and economic 

conditions is a positive development for the university; a development that can elicit the 

university to be substantially more open and global in scope as a Catholic educational institution 

and as a Catholic organization founded to serve society. 

 This case study was guided by the following research questions:  

• What measures are practically being undertaken to become international and why; how 

are these measures situated within and negotiated by established, preexisting 

administrative structures and the organization’s self-understanding of Catholic Jesuit 

mission from the standpoint of its leadership? 

• What is the rationale for the international strategy being employed according to executive 

management and how can the institution attend to any for-profit, market-driven rationales 

that could undermine stated Catholic Jesuit values with respect to its internationalization 

objectives? 

Each question above is multipart and will be discussed summarily in accordance with the 

conclusions that have emerged from the findings. 

Review of Methodology 

 A qualitative single case methodology was used to conduct this study given the rarity and 

specificity attributable to its context.  Since qualitative research seeks to examine the social 

reality of individuals and groups in an effort to bring to light the sense made by inhabitants of a 
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particular social reality, a single-case of holistic design helped to elucidate the global nature of 

the institution through its internationalization efforts at this unique historical juncture (Yin, 

2009).  Eighteen individuals for a total of 20 one-on-one interviews were conducted across four 

participant categories: senior leadership (chancellor, president, vice presidents, and board 

members), administrative leaders (directors, deputy directors, deans), support administrators 

(senior team leaders and junior staff), and faculty.  Due to the practice, common within Japanese 

universities, of appointing faculty to senior leadership or administrative leadership posts while 

simultaneously fulfilling teaching appointments as faculty members within respective 

departments, some interviewees bridge the leadership and faculty categories.  However, for the 

purpose of this study, the representative placement of these individuals is based upon the 

contribution they made in understanding the dynamics of organizational change under 

investigation.  Therefore, their administrative role took precedence over their faculty status in 

categorization.  Each senior leader and administrative leader was interviewed either once or 

twice based on availability over a three-month period of time from June through August 2015.   

Appropriate faculty and administrative support staff for internationalization were approached for 

single 60-minute one-on-one interviews during this same period.  Participant feedback was 

matched to known organizational developments as publicized by university media sources and 

official university documents.  In addition, participant feedback was also disassembled and 

coded through the creation of a data matrix and then reassembled according to emerging themes 

related to concepts contained within this study’s research questions.  The findings are the result 

of this investigative process.   
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Summary of the Results  

 The findings for this case study uncovered the following three important conclusions for 

Sophia University.  First, leadership has publicly set a course for organizational change in an 

effort to promote internationalization throughout the university that aligns with government 

reform initiatives for the globalization of Japanese higher education.  Secondly, recent 

organizational changes to the administrative system for university-wide internationalization have 

not reached a stage of optimal differentiation of new units required for peak performance of the 

organization in this area.  Thirdly, although national rationales for internationalization in Japan 

have forced the university to be responsive to perceived social needs, institutional rationales have 

emerged in planning change through which the university is demonstrating a new fidelity to its 

Catholic Jesuit identity and mission.  

 The first conclusion results from a vision outlined within Sophia University’s Grand 

Layout 2.0 strategic plan published in July 2013.  Leadership goals are clearly spelled-out for the 

promotion of university-wide internationalization as a response to the changing needs of both 

Japanese society and the world for globally competent citizens.  As a consequence of this vision, 

which was initially touched upon in the University’s 100-year anniversary Grand Layout for the 

Renewal of Education, Research, and Campus Facilities, Japanese governmental grants for the 

globalization of the nation’s higher education institutions were vigorously pursued in an effort to 

establish funding streams to support organizational reform.  Beginning in 2009, a series of 

publicly high-profile grants were awarded to Sophia which leadership has used to both profile 

the university image as global and to enact a series of organizational changes aimed at 

developing administrative support for the creation of educational courses and programs for 

global competency.  Promotional branding has been devised that positions Sophia within the 
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circle of elite universities recognized by MEXT as a top global university and that is faithful to 

its Christian humanist tradition of forming men and women for others, with others.  

Organizationally, university leaders have moved to restructure the entire range of international 

initiatives being pursued by the creation of the OGEC and the CGD placing these units under the 

oversight of the Bureau of Academic Affairs.  CGD, being the principle organizational change 

underway for institution-wide internationalization around which other administrative changes are 

correlated, is purposed with two broad functions: to serve as the central administrative unit for 

global education at Sophia University and to foster future global leaders through its general 

education courses for global competency.  Together with CLER, which administers Sophia’s 

foreign language programs and SIED, these two centers are the academic foundation and public 

profile of the university to which resource allocation is being made in an effort to established 

courses, programs, and training for global human resource development.  A major objective of 

the academic initiatives and training these two centers provide is to compliment the specialist 

education offered to undergraduates through Sophia’s nine faculties and 29 departments.  

 In the second instance, recent organizational changes, which have launched the university 

on the path to providing greater academic training for global competency skills among its 

students, have not struck a balance between differentiation and integration of new administrative 

units.  Findings support drawing the conclusion that the consolidation of prior administrative 

units by the creation of OGEC and CGD have been accompanied by a level of boundary 

permeability, whereby specialization and expertise is yet to be established, and by conflicts 

related to issues in leadership, communications, and organizational design.  The direct 

involvement of seven leaders working to strategically move university-wide internationalization 

forward through these offices together with the complexity and volume of work, the ambitious 
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scope of change, and reliance on staffing appointments through internal rotation management 

policies and faculty professors in critical roles is curtailing the development of clear reporting 

structures, an optimal level of openness and cooperative linkage with other offices, and clear 

mandates for optimal performance and growth.  

 Lastly, rationales for planning organizational change reflect both national and 

institutional levels of concerns.  Although global human resource development and openness of 

Japan’s universities are government supported drivers responsible for Sophia’s leaders setting a 

course for university reform, the institutional rationales of international reputation and quality 

standards along with servicing the needs of undergraduate students in today’s global market are 

pressing leadership to reflect upon the institution’s mission and history in crafting a globalized 

campus that is consistent with its founding spirit.  As a Catholic, faith-based institution whose 

identity flows from its unique disposition of values in serving society, leaders are being moved to 

socially reconstruct the identity of Sophia University by a process of self-engaging-with-context 

and an examination of alternative responses which has led it to a refounding of its missionary 

impulse (Arbuckle, 2013), “to realize the dream and intentions of Francis Xavier in the 

contemporary world” (Koso, 2010, p. 105). 

Discussion of the Results 

 The emergence of new organizational units within a university can require a resource 

base unavailable at the start.  New administrative offices and departments are launched, often 

reactively than proactively, with an objective to build as one goes along, which can lead to strain 

on the organization.  Change initiatives however can also be advanced which erroneously 

assume, according to educational planner Kaufman (1995), that the educational objectives are 

“known, clear, and shared” (p. 3).  Success in achieving the outcomes educators envision for the 
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world’s future requires a level of strategic planning that correctly distinguishes between means 

and ends, linking activities and resources to precise objectives at the societal, organizational, and 

individual levels (Kaufman, 2005, p. 17).  Further, for a Catholic, faith-based organization, it is 

imperative to maintain continuity in values and identity across the changing life span of an 

institutional narrative.  Arbuckle (2013) reminds us that if a Church organization is to maintain a 

relevant ministry in the world, it must engage periodically in a process of refounding to meet the 

evolving needs of society in faithfulness to its core mission.  Identifying the rationales for 

university internationalization is to be clear on the intentions that ultimately drive planned 

change towards its terminus and therefore is critical to strategic planning and organizational 

change (Knight, 2008).  

The Dynamics of Organizational Reform for Internationalization 

The establishment of the CGD was identified as the single most important organizational 

change for the development of global human resources and the internationalization of Sophia 

University.  The intent for CGD  is that it should function as an independent academic unit 

controlled by the administration and charged to work for the globalization of the nine faculties 

and 29 departments of the university.  It was further noted that the administrative boundary 

differentiating CGD’s from OGEC is highly permeable resulting in three distinguishable 

organizational designs for these administrative units under the Bureau of Academic Affairs and 

university leadership.  The current state of operations of these main bodies for the 

internationalization of Sophia University has led to a lack of clarity in CGD’s identity which is 

impacting its ability to internally promote its operations, unify its staff, and brand its role within 

the larger university system—a critical step towards achieving buy-in and support from 

university faculties and departments.  
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According to Kaufman (1995), “A system approach views education as the sum of the 

independent parts working together and individually to achieve a common purpose.  A change in 

any part changes all others” (pp. 5-6).  The degree of integration and coupling of organizational 

units, which can determine the amount of adaptation to environmental changes or constraint by 

administrative units, however, depends upon a host of context-specific factors.  It is worth 

quoting sociologist and organizational specialist Scott (1987) at length on this point:   

Obviously some organizations effect tighter coupling among departments than others, 

and within a given organization we will see variation in the degree of coupling.  In 

general, we would expect to observe tighter coupling between units within a technical 

core linked by serial or reciprocal interdependence than between core units and those 

operating on the boundaries.  Nevertheless, two words of caution merit emphasis.  First, 

the extent of the interdependence, coordination, or coupling between any two 

organizational subunits is a matter for empirical determination, not assumption.  Second, 

whether looser or tighter coordination or coupling is adaptative for the organization 

depends on the specific circumstances confronted, and is also a matter for investigation, 

not prejudgment. (p. 254)       

The findings indicate that in the case of CGD its organizational design is acutely undifferentiated 

with respect to the office’s primary goal of developing, marketing, and administering a set of 

general education courses in support of the university’s global competency program, 

international service learning and internship programs, undergraduate exchange program, and 

specialized degree tracks.  The main reason being for this assessment is that the senior 

administrative personnel and leadership of both CGD and OGEC overlap in ways which hinder 

CGD from developing an administrative structure that would help it clarify its mission thereby 
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differentiating its work and reporting structure from OGEC.  The structuring of activities and the 

concentration of authority between these offices due in part to the size of the university 

organization and the newness of reform is still within its early stages.  It is hoped that in time 

growth in program activities and student participation numbers will lead to increase structural 

differentiation and a more mature organizational bridging of these two important administrative 

units for university-wide internationalization.  The lack of a full-time, non-faculty, administrative 

director who has a professional background in international program development and power to 

strategically plan a framework for assessing needs, opportunities, and maintenance requirements 

for CGD is considered a key deficit worth addressing before program activities and initiatives are 

expanded.       

Strategic Leadership  

The importance of internationalization for Sophia, since it occupies a coveted place 

within the government reform programs launched to reshape Japan’s higher education system for 

the competitive repositioning of the nation’s economy, means that a high level of attention by 

senior leadership is being paid to this area of university operations.  The attention afforded 

international program development by senior leadership, and the creation of CGD in particular, 

is aggravating working conditions in that communications in reporting structure and information 

sharing lack clear lines of separation.  From an organizational perspective, a formal hierarchical 

structure in reporting and communications, according to Scott (1987), can support the efficient 

coordination of information and decision-making, so long as tasks are non-complex and clear. 

Complexity and ambiguity, however, introduce a need for free interactions by participants in 

search of solutions (Scott, 1987).  As noted in the findings for this study, the newness of some of 

the work being done for university-wide internationalization together with the increased scope of 
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the programs and initiatives has necessitated participation by many senior leaders.  Further, these 

leaders are ultimately responsible to Sophia’s board of directors and the Japanese government for 

the success or failure of the internationalization strategy being pursued and therefore have a 

vested interest in directly overseeing and controlling operations.  It is this set of circumstances 

along with the undifferentiated state of CGD mentioned above that has led to a critical threshold 

to be passed in globalizing the university.   

Senior leadership can take the initiative in controlling the flow of information to subunits 

and staff as well as establishing reporting channels that are transparent by focusing first on ends, 

not means.  Following Kaufman (1995), a strategic objective for CGD, as well as for 

internationalization of the university as a whole, should clearly state: “(a) what performance is to 

be demonstrated, (b) who or what will demonstrate that performance, (c) under what conditions 

will the performance be observed, and (d) what criteria will be used to determine success” (p. 

49).  Once these questions have been prepared and answered, senior leadership can move 

forward, in-line with what was previously said above concerning the differentiation and 

integration of CGD, in securing a full-time, non-faculty appointed director for CGD whose 

primary role would be strategic leadership of the center.  It would be this person’s responsibility 

to collaboratively set and pursue a clear agenda, which would range from program development 

to CGD marketing and communications, as well as judiciously disseminating information and 

guiding cooperation for problem-solving and the center’s growth.   

Grace and Globalization in Catholic Jesuit Higher Education 

The situated-ness of Catholic organizations calls for an ever-changing dynamic 

refounding of identity through a “process of self-engaging-with-context” (Arbuckle, 2013, p. 2).  

The context of the globalization of Japan’s universities through government subsidies 
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competitively awarded has introduced both unease and new energy into the nation’s higher 

education sector.  Sophia University as the sole Catholic institution to be recognized and 

accepted within Top Global by MEXT stands in a critically representative space for Catholic 

education in Japan.  The manner in which it both globalizes its campus and programs in-line with 

governmental reform ambitions and discharges its mission as a Catholic faith-based organization 

will display how well its leadership succeeds in staying true to its Jesuit heritage.  In addition, its 

path can be of significant aid for other Catholic schools within Japan and around the world that 

are searching for a model of globalization institutionally consistent with the values of the 

Catholic faith and Christian humanism.  

 The strategic decision by university leaders to creatively interpret government reform 

projects in a way that suites the university’s history and reputation for providing strong graduate 

placement in international cooperation, peacekeeping, and development organizations has led to 

a form of university-wide internationalization that orients students towards humanitarian 

concerns and career considerations in these areas.  In this regard, the political tailwind provided 

by aggressive governmental reform policies together with an increase in competition by local 

universities to established global images for themselves in the eyes of the public has incentivized 

Sophia’s leaders to address the gulf that had opened-up between the university’s reputation based 

upon its unconventional and progressive educational history in Japan and the current 

domestically homogeneous reality of its main campus and the majority of its programs.  

According to Arbuckle (2013), “Refounding is the process whereby people relive the founding 

mythology of a group and are so inspired by the experience that they imaginatively and 

creatively search for thoroughly new ways to relate it to contemporary life” (p. 26).  By 

leveraging rationales for internationalization arising on the national level, Sophia’s leadership 
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carefully revisited both what made it unique among its peers institutionally and what was non-

negotiable in its identity.  Findings indicate that Sophia’s leadership is demonstrating a high 

degree of courage in adapting to daunting social changes to its external environment while 

remaining faithful to the institution’s history and values as a Catholic Jesuit school by 

recognizing that its missionary impulse of bridging continents and cultures through a focus on 

changing hearts and minds is still valid for today.  An example for other Catholic colleges and 

universities looking for a compatible design in globalizing their operations and programs, 

Sophia’s choice for a humanitarian lens both preserves the Catholic educational vision while 

giving new life to the practice of its faith-based values in recognizing where in society—and the 

world—is God’s compassionate grace needed the most.    

Closing Remarks on Catholic Education and Suggestions for Further Study 

The increasingly overlapping presence of cultures due to globalization is by no means 

necessarily negative, eroding cultural identity and social cohesion.  Although many urban 

societies are becoming ever more multicultural in make-up, and some evidence for ever-greater 

cultural uniformity resulting in the westernization of the world can be found in the pop-cultures 

of many countries, including Japan, differences between groups remains strong and is often 

accented by new influences from afar.  According to the Congregation for Catholic Education’s 

(CCE) 2013 document, Educating to Intercultural Dialogue in Catholic Schools; Living in 

Harmony for a Civilization of Love, the worldwide connectivity of people today and their 

movements among one another can be a great resource for mutual enrichment and peace (CCE, 

2013, Intro.).  The encounter however between cultures is always an encounter between people 

and therefore a challenge of discovery and growth for societies to affirm a global vision of 

harmony through recognizing the intercultural aspect of life.   
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The intercultural aspect of life is deeply rooted in the Catholic educational vision and its 

intellectual tradition, which is open to all areas of human endeavor and culture (Elias and Nolan, 

2009).  Receiving students into its learning institutions from diverse religious and cultural 

backgrounds, the Church seeks to fulfill a universal mission based on the heritage of Christianity 

that is extended to all.  The challenge today however according to CCE is a “courageous and 

innovative fidelity” (para. 22-24) to its pedagogical vision that in many respects is threatened by 

a multiculturalism based on relativism and cultural eclecticism or a leveling of cultural 

difference based on the indiscriminate acceptance of certain styles thinking and acting.   

Challenging, as it may be however, the new opportunities that do exist due to the ever-greater 

increase in interaction between peoples of different backgrounds means an opening to not only 

diversity and the many identities it represents but also to self-awareness and transcendence. 

 According to Catholic teaching, men and women live truly human lives because of 

culture, and cannot exist apart from culture, which determines the communicative and social 

dimensions of life (CCE, 2013, para. 30).  The profoundly dynamic nature of culture emerging 

out of human creativity and growth demands dialogue as an intrinsic facet of its openness.  

Moreover, the ability to create culture as a living relationship with the world around us reflects 

the divine communion of God in whose image humanity is created.  As essentially relational, 

therefore, men and women do not exist in isolation, but rather as persons living upon vertical and 

horizontal axes of engagement with God and the world.  Living these dimensions of encounter 

authentically requires a going out from oneself to enhance one’s identity (CCE, para. 38).  With 

this view in mind, CCE reminds us that, “interdependency and globalization among peoples and 

cultures must be centered on the human person” (para. 38) as a transcendent potentiality.  It is 
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only the human person that can recognize and further the development of the unity of the world 

as relational beings called to realize the profound potential of lives lived based on love.  

 The paradigm offered for Catholic institutions of learning by the Congregation is based 

on the conviction that students are educated to live authentically human lives insofar as they 

learn to give themselves over continually to an expanding horizon of awareness in regard for 

others.  Self-transcendence is an expansion that “has as its chief aim the going-beyond one’s 

present state in accordance with the transcendental imperatives: be attentive, be intelligent, be 

reasonable, be responsible, develop and, if necessary, change” (Tracy, 1975, p.96).  Fostering a 

culture of dialogue and mutual transformation for the greater civic good of community 

pedagogically requires that we teach students to have the courage to “discover the multicultural 

nature of one’s own situation,” to “overcome prejudices by living and working in harmony,” and  

to “educate oneself ‘by means of the other’ to a global vision and sense of citizenship” (CCE, 

2013, Intro.).  

In this educational process, the search for peaceful and enriching co-existence must be 

anchored in the broadest understanding of the human being.  This must be marked by a 

continual search for self-transcendence, seen not just as a psychological and cultural 

effort to supersede all forms of egocentrism and enthnocentrism, but also as spiritual and 

religious fervour, in harmony with an understanding of integral and transcendent 

development, of both the individual and society. (CCE, para. 45) 

This sense of the educational act is that of a willingness to promote intercultural relationships, 

and therefore sine qua non the globalization of Catholic universities, because such encounters are 

fundamentally part of what it is to be human beings free to love.  Looked at in this way, “gift” 

and “reciprocity” are interdependent aspects of teaching and learning within which professors 
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and administrators become proactively engaged as those whose vocation it is “to be the first in 

love” (CCE, para. 47).  The goal and ideal accordingly in Catholic education should be for 

schools and their educators, including all staff, to become ever more credible witnesses to 

intercultural respect and dialogue in the eyes of its young.  With this goal in sight, the 

globalization of a Catholic higher education institution such as Sophia University is a positive 

ambition that can contribute to a true catholicity and service to the world.  

Suggestions for Further Study 

 This study is a concerted attempt to address a deficit within the current literature on 

internationalization within higher education and Catholic higher education in Japan.  As noted 

within this study’s introduction, no serious attempts have been made by researchers to venture 

into a consideration of internationalization in Japanese Catholic higher education from the 

perspective of organizational reform.  The uniqueness of this study lay within its contribution to 

this area of research and its future appropriation by Catholic educators considering planned 

change strategies for university globalization.  The scope of this study however precluded a 

consideration of human resource related topics surrounding the development of multicultural 

student affairs, cross-cultural assimilation training for faculty and staff, understandings held by 

administrators concerning working within a racially or culturally diverse environment, and the 

establishment of administrative policies that recognize diversity in the workplace; all important 

topics of consideration for effective institution-wide internationalization and organizational 

reform.  

 Sophia University is moving in the direction of establishing recruiting policies to address 

areas of need for professors and administrators from outside of Japan who not only possess 

communicative ability in English but also professional credentials in subject areas related to 
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globalization and international development for teaching positions as well as administrative 

international affairs in higher education.  Given the values and norms governing interpersonal 

relations within Japan’s social system and the cognitive processes conditioned by culture that 

orient persons within their respective social worlds, these considerations alone could be strongly 

suggestive of the opinion that conflict is unavoidable should greater diversity be introduced to 

the university community.  Social psychologist Nisbett (2013), in his provocative study of the 

cultural differences in human cognition between East and West, writes: 

Japan has had a capitalist economy for more than one hundred years and capitalism can 

be expected to promote values of independence, freedom, and rationalism.  Yet there are 

numberless signs that Japan has changed little in many social respects and we find large 

differences between the way Japanese and Westerners perceive the world and think about 

it. (p. 223)  

Divergence and a clash between cultures however may not be entirely predictable in some 

circumstances.  Social practices and changes in states of social orientation can and do occur 

among individuals, altering the way people perceive and think (Nisbett, p. 226).  It may be 

possible that a Japanese university environment on its way to becoming truly diversified 

culturally and racially could albeit with great strategic effort over time see lines of difference in 

thought processes and behaviors between people lessen.  Research into these areas of 

administrative reform and organizational change would be of benefit to many Catholic educators 

and university leaders, both within and outside of Japan.  As the Church struggles to promote the 

intercultural development of its schools, a foundation for a greater peace between cultures 

through education is, with great hope, being laid.  
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Closing Reflection on Catholic Higher Education 

For experience taught the founder of the Jesuits what it had taught Plato before him and 

Max Weber and John Dewey afterwards: that all substantial or permanent changes in a 

culture result from institutions.  Even the prophetic voice will perish unless it reaches 

institutional embodiment.  And the most telling or influential institutions are educational. 

(Buckley, 1998, p. 63)  
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Michael Richard Polito 
Center for Catholic School Leadership 

Fordham University  
113 West 60th Street, Room 1119F 

New York, NY 10023 
Phone (Japan): 046-857-1356 & Email: mpolito6@fordham.edu 

 
April   , 2015 
 
Dear : 
 
I would like to interview you for my doctoral dissertation research project, “Global Human Resource 
Development and Internationalization: A Case Study of Organizational Reform within Japanese Catholic 
Higher Education.”  
 
Given the recent policy reform initiatives by the Japanese government, internationalization within higher 
education in Japan has become an important aspect of university operations. Carefully selected top 
universities, including Sophia University, have been chosen to receive government funding to lead 
university reform in Japan through internationalization. Moreover, university internationalization has 
been increasing globally at private and public, secular and Catholic institutions.  
 
I believe that it is important to study and present internationalization in Japan from a Catholic university’s 
unique perspective so as to provide knowledge of how Catholic universities around the world can tailor 
their internationalization efforts to their unique cultural setting and religious mission. Since Sophia 
University has been actively promoting internationalization and is the largest and oldest Catholic higher 
education institution in Japan, and has been selected as a Type-B institution for government funding for 
internationalization, it is a unique case for the study of internationalization in Japanese Catholic higher 
education.  
 
The purpose of this study is to examine the impact that large-scale reform initiatives undertaken recently 
by the Japanese government mandating the internationalization of higher education are having on a major, 
Catholic university in Japan. Since this is a single case study, the research involves conducting one-on-
one interviews. Your participation in an interview is voluntary and no individual names will be used in 
my dissertation. I have been working with a team of two Fordham University faculty members and one 
Tokyo University faculty member on my doctoral dissertation committee.   
 
Each interview will be approximately 60 to 90 minutes in length. I would like to schedule a first interview 
with you during the month of June 2015 while I am in residence in Japan in Yokosuka, Kanagawa. A 
follow-up interview may be requested as well during this time based on your availability. Interviews will 
be conducted in English. Should you wish to conduct an interview in Japanese, an appropriate interpreter 
will be secured from the university community. If you are available to be interviewed during this time, 
please e-mail me at politomchjp@gmail.com. Please let me know when and where you will be available 
to meet with me. Thank you for your time.  
 
Sincerely,  
 
Michael Polito 
Graduate Student 
Educational Leadership, Administration, and Policy 
Graduate School of Education 
Fordham University, New York 
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平成２７年	 月	 日 
 
上智大学 
教授・准教授・課長	 各位 

フォーダム大学教育学大学院 
教育政策研究科 

ポリート	 マイケル	  
 
 

大学における組織的国際化に関する研究へのご協力のお願い 
 
謹啓 時下ますますご清栄のこととお喜び申し上げます。 
	 さて、昨今の日本の高等教育機関における国際化への取り組みは、各大学の運営にお

いて非常に重要な課題と位置づけられるようになってまいりました。上智大学を含む日

本の大学の国際化を牽引するトップ大学が、政府による国際化推進事業に採択され、公

立または私立、宗教的または非宗教的な大学を問わず、日本の大学のグローバル化はま

すます進んでおります。 
	 特に、文部科学省のスーパーグローバル大学創成支援事業に採択され、日本のカトリ

ック大学としてその長い歴史を持ち、古くから積極的に国際化に取り組んでいる上智大

学は、その中でも非常にユニークな事例であると私は考えております。 
	 私は、世界中のカトリック大学がその宗教的なミッションと独自のカルチャーを背景

にどのように大学の国際化に取り組んでいるのかを提示するため、日本のカトリック大

学の国際化について研究し、その内容を示していくことが非常に重要だと考えておりま

す。 
	 そこで私が現在取り組んでいる博士論文「グローバル人材の育成と国際化：日本のカ

トリック高等教育機関における組織改革のケーススタディ」の研究に上智大学を事例と

して取り上げ、国際化推進事業が与える日本のカトリック高等教育機関への影響につい

て研究をしたいと考えております。上智大学の国際化プログラムに携わる方々に是非と

も対面式インタビューにお応えくださいますようお願い申し上げる所存です。 
	 このインタビューの承諾は任意であり、博士論文に個人のお名前が挙がることは一切

ございません。本研究の実施に関しては、博士論文審査委員会（フォーダム大学教授二

名、東京大学教授一名）の指導をいただき、フォーダム大学の研究審査機関の承認を受

けております。また、正式に上智大学より研究実施の承諾をいただきました。 
	 インタビューの実施は平成２７年６月中に順次行う予定で、その後必要に応じてフォ

ローアップのインタビューを行いたいと考えております。インタビューの所要時間は６

０分から９０分です。インタビューは英語で行われますが、日本語の通訳者が必要な場

合はお申し出ください。大変恐縮ではございますがインタビューに応じてくださる方は、

politomchjp@gmail.com まで、６月中のご都合の良い日時をお知らせくださいますよう、
お願い申し上げます。ご多忙中とは存じますが、本研究の趣旨をご理解いただき、より

多くの方々にご協力いただけましたら幸甚です。何卒よろしくお願い申し上げます。 
謹白 
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GLOBAL HUMAN RESOURCE DEVELOPMENT AND INTERNATIONALIZATION: 
A CASE STUDY OF ORGANIZATIONAL REFORM  

WITHIN JAPANESE CATHOLIC HIGHER EDUCATION 
 

Informed Consent 
 
You are invited to participate in a research study about internationalization and 
organizational reform within Catholic Jesuit higher education in Japan. You were selected as a 
potential participant because you either work on internationalization strategy, policy, or 
programming and/or work within a department or center managing international initiatives.  
 
The goal of this research study is to better understand the motives and rationales for 
internationalization and the outcomes anticipated as benefiting students and faculty. 
Additionally, the study will examine whether the internationalization efforts are consistent with 
the Catholic Jesuit values and mission of the university.  
 
Specifically, this study aims to answer the following research questions:  
 

• What measures are practically being undertaken to become ‘international’ and why; 
how are these measures situated within and negotiated by established, preexisting 
administrative structures and the organization’s self-understanding of Catholic Jesuit 
mission from the standpoint of its leadership? 

• What is the rationale for the international strategy being employed according to 
executive management and how can the institution attend to any for-profit, market-
driven rationales that could undermine stated Catholic Jesuit values with respect to 
its internationalization objectives? 

• How is working within a culturally diverse environment understood by 
administrators and staff and are plans being made to provide cross-cultural 
assimilation training and establish administrative policies that recognize diversity 
where needed?    

 
This study is being conducted by Michael Richard Polito, a graduate student at the Graduate 
School of Education, Fordham University, New York, USA.  
 
There are 2 qualifications to participate in this study: (1) you must currently be employed at 
the university that is the site for this case study; (2) you must be actively involved through your 
job responsibilities in the internationalization efforts at the site university for this case study.  
 
Participation in this study is voluntary.  If you agree to participate in this study, you would be 
interviewed for about internationalization of your university. An interview will be one-on-one 
and either 60 or 90 minutes in length. If you are in an executive-level management position, you 
will be asked to participate in two 90-minute interviews on two separate occasions. Interviews 
will be tape-recorded with your permission and conducted in English unless expressed otherwise 
whereby arrangements will be made for an interpretor to assist in conducting the interview in 
Japanese.  The interview includes questions about internationalization and organizational 
management, university mission and values, and cultural diversity in the workplace.  
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Participating in this study may not benefit you directly, but it will help us learn about 
internationalization within Catholic higher education in Japan.  If you decide to participate, you 
may skip any questions you don’t want to answer and you may end the interview at any time and 
withdraw from the study. Your decision whether or not to participate in this study will not affect 
your current or future relations with Fordham University.  
 
There is no compensation for participating in this study.  
 
The information you will share with us if you participate in this study will be kept 
completely confidential to the full extent of the law. Your information will be assigned a code 
number that is unique to this study. The list connecting your name to this number will be kept in 
a locked file at my home residence and only the Study Director and the researcher (myself) will 
be able to see the list or the interview you participated in.  No one at Sophia University will be 
able to see your interview or even know whether you participated in this study. When the study 
is completed and the data have been analyzed, the list linking participant’s names to study 
numbers will be destroyed. Study findings will be presented only in summary form and your 
name would not be used in any report. 
 
If you have any questions about this study, please contact the researcher conducting this 
study: Michael Richard Polito. You may ask any questions prior to being interviewed and should 
you have questions later, you are encouraged to contact him at: 2-9-13 Akiya, Yokosuka, 
Kanagawa, 240-0105; phone number: 046-857-1356; email: mpolito6@fordham.edu. His Study 
Director is Dr. Gerald Cattaro. His contact information is as follows: phone number, 718-817-
6430; email address, cattaro@fordham.edu 
 
If you have questions about your rights as a research participant, please contact Michele 
Kuchera, IRB Manager, Fordham University Institutional Review Board (718-817-0876 or 
IRB@Fordham.edu). 
 
By participating in this study, the informed consent is applied. 
 
YOU WILL BE GIVEN A COPY OF THIS FORM WHETHER OR NOT YOU AGREE 
TO PARTICIPATE. 
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同意書  
 

 
このたび本研究にご協力いただくにあたり、研究の目的、方法、対象者などの詳細につ

いて、以下をご一読ください。本研究にご協力いただくことでこの同意書の内容に同意

されたことになります。ご質問などがございましたら、本研究への参加に同意くださる

前に研究者までお問い合わせください。本研究の趣旨をご理解いただきご協力ください

ますようよろしくお願い申し上げます。 
 
１、研究題目  
グローバル人材の育成と国際化：日本のカトリック高等教育機関における組織改革のケ

ーススタディ 
 
２、研究の趣旨  
本研究は、日本のカトリック高等教育機関における組織改革、国際化についての調査を

目的とします。大学が国際化を計るその動機と理論的根拠、国際化が学生・教員にあた

える利益、さらに大学の国際化への取り組みがカトリックイエズス会の価値または使命

と調和するものであるかを調査するものです。具体的に述べれば、以下の問いに答える

ものです。 
 
• 大学経営者の観点から、大学の「国際化」のために具体的にはどのような取り組み
を行うのか、またなぜそれを行うのか。そしてその取り組みを、これまで国際化に

取り組んできた既存の運営組織にどのように取り入れていくのか。またその取り組

みは、自身の大学が考えるカトリックイエズス会のミッションとどのように調和す

るものなのか。 
 
• 大学が国際化することの本義は何か。また社会が考える大学国際化の有益性と需要
が、自身が考えるカトリック大学の国際化の使命との間に矛盾があったとき、それ

をどのように調和させるのか。 
 
• 大学国際化の運営組織の管理職またはスタッフとして、多文化の環境の中で業務を
行うことについてどのように考えるか。またそのような環境の中で、相互文化の理

解、調和のために行われるトレーニングや組織運営の施策に取り組んでいるか。 
 
３、研究者の情報  
本研究は、アメリカ・ニューヨークにあるフォーダム大学教育学大学院に所属するポリ

ート・マイケルにより行われます。 
 
４、研究対象者  
本研究の対象者は、１）本研究が実施される時点において、ケーススタディの事例とし

て取り上げられる上智大学に雇用されている方で、２）上智大学の国際化プログラムや

政策策定に携わる方、また国際化に関する部門やセンターの業務に携わる方です。 
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５、研究方法  
本研究に同意くださった方には、上智大学の国際化に関するインタビューにお応えいた

だきます。インタビューは一対一の対面式で６０〜９０分間で行われます。経営管理職

の方には各９０分のインタビューを２回実施させていただきます。インタビューは英語

で行われます。（日本語の通訳者が必要な場合はお申し出ください。）インタビューで

は、国際化・組織運営・大学の使命と価値・職場における文化の多様性についての質問

をさせていただきます。 
 
６、研究参加の任意性と撤回の自由  
本研究への参加は、日本のカトリック高等教育機関の国際化についての学びを深める手助けとなるもの

であり、必ずしもご協力いただいた参加者の方々の直接的な便益となるものではありません。この研究

への参加は任意で、参加の可否の判断によってフォーダム大学との今後の関係に影響を及ぼすものでは

ありません。インタビューでは回答したくない質問は回答を拒否することができ、またいつでもインタ

ビューを終わらせることができます。 
 
７、個人情報の保護  
この研究で得た情報は法の及ぶ限りにおいて機密に取り扱われます。インタビューで得

た回答は番号で管理され、回答された方の氏名とその番号は研究者により施錠された場

所で保管されます。またその情報は研究者本人と研究アドバイザーのみが閲覧すること

ができ、上智大学に所属する方々がインタビューの回答内容を見ること、また他者がイ

ンタビューに参加したかどうかを知ることはできません。情報の分析が完了し研究が終

了した時点で、回答者の氏名と関連する管理番号のリストは破棄されます。研究で得た

情報は要約されて開示され、回答者の氏名が論文で公表されることは一切ありません。 
 
８、報酬・費用負担に関する事項  
この研究への協力に対する報酬、また発生する費用についての弁済はありません。 
 
９、問い合わせ先  
この研究についてのお問い合わせは、本研究の研究者ポリート・マイケル（Michael 
Polito)までご連絡ください。連絡先は、住所:神奈川県横須賀市秋谷 2-9-13、電話:046-
857-1356、Email:	 politomchjp@gmail.com です。 
また本研究の研究アドバイザーは、カターロ・ジェラルド博士（Dr.	 Gerald	 Cattaro）

です。カターロ博士の連絡先は、電話:718-817-6430、Email:	 cattaro@fordham.edu です。 
なお、研究協力者としての権利について質問がある場合には、フォーダム大学・施設内

倫理委員会の責任者であるクチェラ・ミッシェル（Michele Kuchera,	 IRB	 Manager,	 
Fordham	 University	 Institutional	 Review	 Board）まで、電話:	 718-817-0876	 または
Email:	 IRB@Fordham.edu	 宛にご連絡ください。	 
 
貴殿の記録としてこの同意書のコピーをお渡し致します。 
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APPENDIX B 
 

IRB MANAGER 
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