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In this issue: 

 

We just can’t get enough of Tracey 

Tokuhama-Espinosa, and she joins us again, 

giving superb advice on how to structure an 

effective online course. Amanda Gillis-

Furutaka follows up with complete coverage 

of Tracey’s suggestions. Tim Murphey and 

Curtis Kelly, with the help of some friends, 

start the Think Tank off by reminiscing on the 

changes they made as teachers, and identifying 

the single most important need of their 

learners. CALL expert Louise Ohashi shares 

her findings on how learners and teachers are 

adapting to Emergency Remote Teaching, and then we hear from teachers themselves, who 

share some surprisingly useful online teaching tips. Glenn Magee reflects on how our own 

difficulties help us understand those of our learners, while suggesting ways we can reduce the 

emotional burden. 

 

In the PLUS section, Amanda comes back to inform us why meeting apps are not very brain 

compatible and why they can cause Zoom Fatigue. Then, we end with a touching story from 

Candace Lake-Ejim about one of her learners. 
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Online Learning 

 

 
How to Get the Most out of Zoom Classroom 
Sessions 
 

Amanda Gillis-Furutaka savors all the sweet spots of the timely lead-in video lecture by 

Tracey Tokuhama-Espinosa. The revolution has begun. 

 

 

 

 

 

 

The Need to Socialize while Social Isolating: 
Group Surfing on Virtual Waves 

 
Tim Murphey’s conversation with Curtis Kelly about online teaching unexpectedly turns 
into a larger social event, mirroring something our learners need as well, socializing. 
 
 
 
 
 

Emergency Remote Teaching: An Educational 
and Emotional Shift 
  
 
CALL expert Louise Ohashi explores the shift from classroom teaching to Emergency 
Remote Teaching and tells us how both teachers and learners are experiencing the 
change. 
 

  

(click on titles) 
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Online Teaching Tips 
 
We offer a crowd-sourced list of Emergency Remote Teaching tricks that have 
value to both veterans and newcomers. Too bad you didn’t have this a few weeks 
ago. 

 

Changing Behaviors 
 
 
Glenn Magee looks at the difficulties we face as online teachers. That becomes 
the jump-off point to help us understand the difficulties our learners face, and 
ways we can reduce their emotional load. 
 
 

 

 

 

“Zoom Fatigue” is Taxing the Brain. Here's 
Why that Happens 
 
 
Amanda Gillis-Furutaka started the issue off by examining a great approach to 
synchronous online learning. She comes back again to close it off with a look at how 
meeting apps tax the brain.  
 
 

The Reward for Planting Seeds 
 
But how could we finish without a story? Candace Lake-Ejim tells us about an 
event in her class in which a hesitant Saudi suddenly became the authority, 
something that might have changed his life, but certainly did Candace’s. 

 

 

Call for Contributions  
 
Think Tank Staff 
 

 

  

https://www.facebook.com/groups/1074713895973941/?resurrect_cookie=1#_=_
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About the Lead-in Video 

Online Learning 
 

Amanda Gillis-Furutaka  

 

 

How to Get the Most out of Zoom Classroom 
Sessions 
 

 

Never a Better Time to Be An Educator - Tracey Tokuhama- Espinosa 

 

We have a lot to be thankful for regarding the technology that allows us to meet 

online, especially during a pandemic such as the one we are currently experiencing. 

Even before the current crisis, online meetings had brought people from all fields 

and continents together, enabling human connections to flourish by linking 

workrooms, meeting rooms, classrooms, and living rooms. These days, chatting, 

singing, and sharing in other ways by using a video platform can alleviate the sense 

of isolation that lockdown has brought to so many. At the same time, teachers and 

students are feeling exhausted by these early weeks of sudden enforced (but 

necessary) distance learning. Is it the stress of having to learn how to use new 

technology? Is it the challenge and time-consuming work of converting classroom-

based active learning materials into lessons that can be taught remotely to large and 

small classes of students? Or is this fatigue related to the way the brain processes 

information presented on screens and the large number of hours that now need to be 

spent operating via a screen? Our video and article selections for this issue discuss 

both sides of these issues. We hope they provide a balanced perspective, and some 

answers, as well as an appreciation of just how much we still don’t know. 

The intro video is by pioneer Mind, Brain, and Education expert Tracey Tokuhama-

Espinosa. She has been working with Harvard University to develop an online course 

in Mind, Brain, and Education science which is taught once a week for two hours. 

https://media.oregonstate.edu/media/0_p19anans
https://media.oregonstate.edu/media/0_p19anans
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(See our video and article on her course in the Professional Development Think 

Tank). She explains the benefits of learning in this virtual classroom, and how this 

style of education can actually suit the way the brain learns. The video itself is a 

master class in how to use the technology to manage your screen to hold and direct 

the attention of your online audience. For example, everything she says is subtitled at 

the bottom of the screen, allowing us to both listen and read (which I personally find 

increases my focus). The main part of the screen is taken up with her slides and she 

uses a cursor and other means to highlight the points she is making. Meanwhile, for 

those who like to maximize input through body language and other non-verbal cues, 

we can see Tracey as she speaks in a small screen inset on the left part of the screen. 

She is not simply a disembodied voice. 

The aims of the Harvard online course are to train educators in how the brain learns 

and how to use this information in the classroom, including the online classroom. 

Harvard has been among the vanguard of tertiary level institutions offering online 

asynchronous and synchronous learning options to students from around the world. 

(For more on this situation, listen to the Freakonomics Radio podcast in which 

Stephen Dubner interviews three US university presidents.)  

In this lecture for Oregon State University, Tracey shares information on how to use 

some common online tools to maximize participation and learning outcomes. First, 

she tells us that in a large Zoom session where the participants can view each other 

on screen (gallery mode), the students’ sense of anonymity is increased and they feel 

less inhibited and more willing to share their opinions than they would if they were 

all sitting together in a large classroom. What I think she is saying is that they sense 

safety in their invisibility as part of a large virtual crowd. They are able to hide in 

plain sight among people they will never actually meet in person. A second benefit of 

such Zoom sessions is the way they facilitate social contagion by allowing the 

participants to see the faces of everyone else. 

 

Tracey points out how the use of breakout rooms enables small groups to discuss 

topics privately and generate ideas, then return to the whole group to share their 

results. The difference between doing this in a virtual as opposed to a real classroom 

https://www.dropbox.com/s/6gh88kldl4l4a26/4%20MindBrained%20Think%20Tank%20V6i4%20Prof%20Dev%20April%202020.pdf?dl=0
https://www.dropbox.com/s/6gh88kldl4l4a26/4%20MindBrained%20Think%20Tank%20V6i4%20Prof%20Dev%20April%202020.pdf?dl=0
https://freakonomics.com/podcast/covid-19-college/)
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setting is the time saved. Moving students into and out of groups can be done in 

seconds online. Time saving can clearly be beneficial, but I have a question about this 

for those who have taken or taught long online sessions. Are the breaks for physical 

movement that we know to be vital to good brain function factored into these online 

lessons? I suspect that one reason why long Zoom sessions can be draining is that 

people remain seated and stationary for far too long. 

Tracey recommends using the chat function to take attendance, as well as keep 

everyone involved in the session. She does this by putting out a question for everyone 

to respond to (e.g. “What is something you want to know about the brain?”). She 

then integrates the responses into the lesson. An additional benefit of the chat 

function is that it allows students to ask questions as they arise and not have to wait 

until the end of the class. Tracey has the luxury of assistant teachers who, as co-

hosts, answer the students’ questions immediately, enabling the students to focus on 

the next part of the lesson. I imagine that these questions and comments can provide 

useful feedback to the teacher about the course content and delivery, too. 

The use of frequent, low-stakes, online quizzes is also highly beneficial to learning, 

because they enhance memory. For the Harvard course, students can take the quiz 

associated with each lesson as many times as they want, allowing them to see for 

themselves their increase in understanding and knowledge. Other suggestions are 

the use of discussion boards to create a sense of community, the “3-2-1” reflection 

papers (3 things that were new information; 2 things that you will research more and 

share; 1 thing that you will change about your current teaching practice), creating e-

portfolios, and providing resources through a system called “bundles,” in which all 

the relevant research papers on one brain topic are listed together. Hearing about 

such systems left me feeling that we are still in the dark ages when it comes to 

organizing online learning at my own institution, where the most serious concern 

was not the quality of online materials the teachers could conjure up in a matter of 

days or weeks, but whether the university server would crash under the strain or not. 

This is not the only contrast with our 

current situation that occurred to 

me. The students taking the Harvard 

course have chosen to study online 

and are prepared for the flipped 

classroom approach in which the 

bulk of the learning is done before 

class and then applied in the Zoom 

sessions. This is far from the 

expectations of Japanese university 

students. Nevertheless, now is a 

good chance to change mindsets.  

One further difference is that the 
Harvard students live all over the 
world and may feel comfortably anonymous because they are unlikely to ever meet in 
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person. For our students, however, we can assume that online learning is a 
temporary situation and that they will be meeting each other in a classroom in the 
near future. This may be an inhibiting factor for some. Moreover, in my own limited 
(three weeks) experience of distance teaching, I am finding that many students 
prefer not to have to meet online and are happy to be assigned work that they can do 
in their own time. Which brings us to the other side of the issue: is the human brain 
ready for and adapted to online meetings?  

This is a question that is addressed elsewhere in this issue, including my review of 

Julia Sklar’s National Geographic article, Zoom Fatigue is Taxing the Brain. Here's 

Why that Happens in the PLUS section of this magazine. You can also see Julia in 

the Lite lead-in video as well, Video Calls Making you Feel Exhausted? It Could be 

"Zoom Fatigue," a news broadcast that touches on her work. 

 
 
Amanda Gillis-Furutaka, a digital non-native, is currently experiencing multiple steep learning curves. While 
enjoying gaining new skills in planning, preparing, and delivery online lessons, she is eagerly awaiting the day she 
can return to her natural environment of a classroom.  

 

 

Quarantine Maths Class Disaster 

 

 

https://www.nationalgeographic.com/science/2020/04/coronavirus-zoom-fatigue-is-taxing-the-brain-here-is-why-that-happens/
https://www.youtube.com/watch?v=S_ALzM2Bmb4
https://www.youtube.com/watch?v=BSxM6_zEw2k&feature=youtu.be&fbclid=IwAR1638XvwFVpzA4yEAItZSMFkH0Kss4VXpqeMJU43Cem9dAW2N20iHfOQd8
https://www.youtube.com/watch?v=BSxM6_zEw2k&feature=youtu.be&fbclid=IwAR1638XvwFVpzA4yEAItZSMFkH0Kss4VXpqeMJU43Cem9dAW2N20iHfOQd8
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Think Tank:  
Online Learning 
 

Tim Murphey & Curtis Kelly   

 

The Need to Socialize while Social Isolating:  
Group Surfing on Virtual Waves 

 

(Ed. note: This starts as a discussion about online teaching between Curtis and Tim, but ends 

up like a Zoom meeting on paper…well, virtual paper. Jon Kabat-Zinn was right: “You can’t 

stop the waves, but you can learn to surf.”) 

 

Curtis: Hi, Tim. How are you doing during this period of isolation? As for me, 

I’m teaching all my regular uni classes online, which takes about twice as much 

work, but I save on transportation time. How about you? 

Tim: I’m isolated but learning to appreciate small things: the near 

constant sound of a basketball and laughter from kids in the park 

outside my 6th floor apartment; the community loudspeaker 

broadcasts at noon and 5 pm every day. But you are asking about our 

online classes methinks: I’m a non-techie, and so my learning curve is 

going up big time. The best tool (among many) so far, that I am getting 

used to, is Zoom. And I am fascinated about how the group dynamics 

are different with it, a bit like the African benches. 

Curtis: Really! I’m using Zoom, too. It is amazing how this rather peripheral 

piece of software was suddenly thrown to the center of the educational ring. I 

used it with an American online class last year, so I’m fairly proficient. (I made 

some mini-manuals for teachers and held some Zoom training sessions. To my 

surprise, over 60 took part.)  

Tim: Curtis, I think you saved me a few times early on this spring with your 

videos and materials you recommended, and with the online Zooming we did 

together. I semi-retired last March which means, ironically, I’m teaching 

part-time at four universities and working nearly twice as much. Each 

university was asking that I use a different software app originally and I 

wasted hours going over them all. Finally, I convinced them that Zoom was 

the best and easiest and so I am using it, in conjunction with other things, 

Google Drive, regular emails, etc.  

http://www.bbc.com/future/story/20181015-how-one-bench-and-a-team-of-grandmothers-can-beat-depression
https://www.dropbox.com/s/96uvsopa0rn8csg/Mini%20Manual%20-%20Zoom%20Tutorial%20for%20Online%20Classes%20May%2013.pdf?dl=0
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Curtis: Four universities with different apps; learning one is hard enough, but 

a whole slew of them? I suppose that is why most schools tell teachers what 

apps to use, so that the students don’t get overloaded with a bunch of different 

ones. By the way, I’ve noticed all my colleagues think online classes aren’t as 

good as face to face classes. I not sure I agree. I like what Jal Mehta has to say 

in this article: 

“At a fundamental level, we need to begin by recognizing that learning at home is 

just a different proposition than learning at school. We should not be trying to 

'implement' school learning at home. Rather, we should be taking advantage of 

our new circumstances, and draw on the strengths that come with learning at 

home.” 

But what do you think? 

Tim: I have done two weeks, mainly using Zoom, and I like it pretty much. I 

think I am seeing some advantages over conventional classrooms. My 

strategy has been to get the students to view videos and read docs before the 

class and then let them discuss them in breakout rooms, partly because I was 

afraid of doing screen shares at first. But now I am getting used to these 

Zoom functions. Also, old fashioned Tim is getting students just to email me 

their notes and stories after class, rather than upload them into the school’s 

LMS (learning management system). And those seem to be perfect moments 

for teacher-student, one-on-one interventions if there are misunderstandings 

or specific needs.  

 
Curtis: Zoom has some problems, but the breakout rooms are great, I agree. We 

often forget that learners in their teens and early twenties have this driving 

need to socialize. Since lockdown and self-isolation have taken socializing 

opportunities away from them, that makes the need stronger. I can see their joy 

when I put them in breakout rooms with other students, students they usually 

don’t know, who they can interact and make friends with. I once did a survey 

http://transcendeducation.org/playlist-blog/distance-learning?j=3291465&sfmc_sub=638405363&l=84250_HTML&u=188603719&mid=7303351&jb=235
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asking college women why they came to 

school. Every single one of them wrote 

that the primary reason was “to meet my 

friends!” So, in a way, we are providing 

some other “service” than just English 

instruction. This intrigues me. 

Tim: You are absolutely right, Curtis… In fact…  

Curtis: Wait! Before we go on to something else. I really need your ideas. You 

are an expert in learner agency and psychology. How does this need to socialize 

fit into the larger theory? I gotta know! 

Tim: Okay, settle down. I know you are excited, but I was just about to get 

into that. Their need to socialize has to do with something the Lifespan and 

Developmental psychologists call “Moral development,” a term coined by 

Kohlberg.  

Curtis: Moral Development? You mean becoming religious? Not my thing. 

Tim: No, not religion. It is a part of an 

increasing need, a primary need in fact, for 

teens and early twentiers to develop their 

own code of ethics, figuring out what is right 

or wrong themselves, a moral code that was 

previously prescribed by their families and 

society at large. Taking control of their own 

rudder is part of their genetic need to 

develop the autonomy and agency they need 

to sail away from that safe port of family. 

This search for autonomy parallels Seligman’s PERMA (2018) and Victor 

Frankl’s (1946) search for “meaning” as well. 

Curtis: Yeah, that makes sense. Those young folks are building themselves so 

that they can break away. That explains why talking to friends and meeting 

other youth is so important for them. They share stories and talk about the 

things they love and hate, what they want to do someday, how they are 

entering the adult world (which often involves alcohol or sex) and that sharing 

helps them forge their own identities. 

Tim: Exactly, moral development. I think Western observers sometimes miss 

this powerful need for independence in Japanese youth, which is obscured by 

what they see as dependence and groupism, but if you look at what young 

Japanese read and watch, there is always this theme of being independent 

from authority and doing right, even if it is done as a group. And I think we 

can say this need to socialize, is probably universal, but probably stronger in 

 We often forget that 
learners in their teens and 
early twenties have this 
driving need to socialize.  

https://courses.lumenlearning.com/teachereducationx92x1/chapter/kohlbergs-stages-of-moral-development/
https://www.tandfonline.com/doi/abs/10.1080/17439760.2018.1437466
https://en.wikipedia.org/wiki/Man%27s_Search_for_Meaning
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adolescence (which we all know lasts from 10 until you die) because being 

adult makes less sense when you start to be one. And that is how dialogic 

pedagogies (Freire, 1970) are so important to facilitate effective relationships 

(the R in PERMA and a huge part of Self-Determination Theory (Ryan, 

Patrick, Deci, & Williams, 2008) . 

Curtis: Wow, Tim. I think that turns the way we think about online classes on 

its head. Its role is not just for “teaching” or “information delivery,” as most of 

my university colleagues see it; it is for social, mental, and moral development. 

I wonder how many teachers miss that point and are just feeding students 

videos to write reports on.  

 

Tim: Yes, but don’t be too critical. Most of your colleagues are teaching 

subject matter courses, like Asian Economics. They don’t have the amazing 

flexibility we have in teaching English, where language can be a conduit for 

virtually any topic. And, then too, if the video writing assignment stretches 

their analytical and critical thinking skills, isn’t that also helping students 

learn how to navigate the outside world? 

Curtis: Yes, indeed, and I know many of them are using Zoom and Microsoft 

Teams as well. That kind of platform serves the development of autonomy in 

another way as well. In the traditional classroom, everyone is looking at the 

teacher, and just seeing the backs of each 

others’ heads. Those online meeting apps 

make the classroom circular, with every 

face, including the teacher’s, looking into 

every other. Zoom democratizes. Then 

too, people tend to look at themselves 

more than at the camera or the others. 

Maybe that is a part of the 

democratization too. 

Tim: Yes, Zoom democratizes. We can see that with another thing they can 

do in these online apps: engage in written chats during the lecture, pointing 

interesting things out to each other and the teacher. 

https://libcom.org/files/Paulo%20Freire,%20Myra%20Bergman%20Ramos,%20Donaldo%20Macedo%20-%20Pedagogy%20of%20the%20Oppressed,%2030th%20Anniversary%20Edition%20(2000,%20Bloomsbury%20Academic).pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.460.1417&rep=rep1&type=pdf
https://www.nytimes.com/2020/04/29/sunday-review/zoom-video-conference.html
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Curtis: Well, Tim, getting back to this huge disruption in our lives and 

livelihood, everything I’ve seen so far is about how debilitating it is, kind of 

gloomy. Most of the mails in my online teachers’ mailing group are about 

problems people have getting things to work right. It was kind of a downer.  

Then, just today, the wonderful Gerry Yokota, a cognitive linguist herself, wrote 

this to our group: 

 

Dear Friends, 

Sounds like a few of us have hit some rough bumps this week. May I humbly suggest that we 

also share some bright spots to cheer each other on? Here's my bright spot this week.  

 

During their stand up and stretch break, Gerry 

played “No Pata Pata," a Covid-19 version of the 

song "Pata Pata," which means "Touch Touch" in 

Xhosa. It's sung by UN Goodwill Ambassador 

Angelique Kidjo. Her students really got into it, 

dancing and twirling their towels.  

 

Tim: What a wonderful idea! How we set the frame makes a huge difference 

in the attitudes we bring into our jobs… 

Curtis: And we know from social contagion theory that we, the teachers, are the 

most powerful influence on how students perceive the classes. So, let’s follow 

Gerry’s lead, twirl some towels, and share some of the good stuff we’ve found. 

Tim: yes, in fact… 

Marc: Excuse me guys. I just heard what you’ve been 

talking about, and I have got to tell you about this 

wonderful online app I have fallen in love with: FlipGrid. 

It fits what you are talking about perfectly, but one 

advantage it gives is that it allows the interaction to be 

asynchronous. You set an assignment on this free 

Microsoft website, such as “introduce yourself,” and 

students video record themselves directly onto the site, 

using their cellphone or computer cameras. The 

interaction comes when students watch each other’s 

videos and record replies in the same way. Amazing, fun, 

cute, and what a great way for them to bond! 

Curtis: How cool, Marc! Bonding on FlipGrid! Perhaps we have a cognitive bias 

built into our basic teaching model; we need more socially caring ways to bond. 

https://youtu.be/0xprciOSg4c
https://youtu.be/0xprciOSg4c
https://onlinelibrary.wiley.com/doi/full/10.1111/mbe.12178
https://info.flipgrid.com/
https://www.youtube.com/watch?v=0xprciOSg4c&feature=youtu.be
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Tim: In the last six months I have been reading about the biopsychosocial 

model that was actually first proposed back in the 1960s as a reaction against 

the overuse of the bio-medical model used by doctors. Apparently, most 

doctors were trained to believe that if you were not well, that there was 

simply something wrong with your body, and they did not care much about 

the effects of “bedside manner” or being social. I must say I think the medical 

profession has come a long, long way since then. A few years ago, the surgeon 

who was going to give me a new hip spent 15 minutes with me selecting some 

music I would like when I was being put to sleep temporarily for the 

operation. He had a great bedside manner! Teachers need a bedside manner! 

Our psychologies and biologies are connected to our sociologies and our 

overall well-being. Of course, today we could expand on this and call it 

“NeuroBioPsychoSocial.” 

Curtis: NeuroBio….Bio…Explain more. 

Tim: First let me start at the other end with how our 

biologies affect our BioPsychoSocial. Marc, you are 

always telling us that we should get students up and 

moving every 20 minutes to stimulate blood flow. 

That is even more important in these times of 

sitting-for-hours-looking at-the-internet. Switching 

between a sit-down and a stand-up computer option 

can get your blood moving and save you from 

backaches.  

Above, we already mentioned the importance of 

psychosocial friend making. Another challenge, I 

make for myself is to try to make people smile with 

a compliment when I meet them. Nowadays, when 

we are all masked, it is hard to see, but you can see it in their eyes. Tell the 

clerk at the grocery store that you really like her hair, headband, or mask! Be 

brave! And do it as the last thing before you leave so they don’t have to 

respond to you. I do it regularly in elevators, just before I get out (not when I 

get in). I call it a “hit and run” compliment.  

Getting psychological by getting interpersonal: I like to ask for individual, old 

fashioned emails from students about how they liked the class and if they 

had any questions. I usually ask for a copy of their notes, which should 

include the names of their breakout room partners (my way to make sure 

they write each others’ names down and learn them), what they talked about, 

and any stories they’d like to tell. 

Curtis: Stories? There’s my cup of tea!  

https://www.academia.edu/3752653/Friends_and_Classroom_Identity_Formation
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Tim: You know that I also do songlets a lot to get students to think positively. 

But I often get them to tell their own personal mistake stories in the breakout 

rooms, and their embarrassment and regret stories. Research shows that 

when you show vulnerability you bond better with others (Brené Brown, 

2010).  

Curtis: So, Tim, you opened the box when you mentioned music and stories, and 

that lets me pull out something I do every class. This is far easier to do in an 

online class than a face-to-face one and works wonderfully. I start the class 

with a music video and end it with a story video. 

I’ve noticed students get to class early and attendance is usually 100%, so a few 

minutes before class starts (I don’t use the 

waiting room function) I show an 

interesting video in the Zoom screen share, 

usually a music video that I think will 

intrigue them. 

Yesterday was Luna Lee’s Smells like Teen 

Spirit (but since they are young, I had to 

play the original Nirvana video as well).  

 

 

 

And last week was Wuauquikuna’s 

Panflute Halleluiah. 

 

 

As Gerry pointed out, this sets the mood and stimulates students’ curiosity, and 

it also gives me time to take attendance.  

I end the class with a video too, but with 

a touching story instead of music video. 

Yesterday, I used this one-minute 

YouTube video (they should be 3 min. or 

less) of a Chinese man who ran into a 

police station and left boxes of masks. 

 

There are also some touching corona stories in John Krazinsky’s “Some Good 

News” and I love the Thai insurance company stories like these two. Click on 

these examples to take a look. 

 

 

 

 

https://www.goodreads.com/book/show/7015403-the-gifts-of-imperfection
https://www.goodreads.com/book/show/7015403-the-gifts-of-imperfection
https://www.youtube.com/watch?v=exvlW9fSEwc
https://www.youtube.com/watch?v=exvlW9fSEwc
https://www.youtube.com/watch?v=hTWKbfoikeg
https://www.youtube.com/watch?v=Cxr8Qyd2t1E
https://www.youtube.com/watch?v=Cxr8Qyd2t1E
https://www.youtube.com/watch?v=V14W8A73XW0
https://www.youtube.com/watch?v=F5pgG1M_h_U
https://www.youtube.com/watch?v=F5pgG1M_h_U
https://www.youtube.com/watch?v=632CHpeHYZE
https://www.youtube.com/watch?v=V14W8A73XW0
https://www.youtube.com/watch?v=9-B7SIVseO0&t=55s
https://www.youtube.com/watch?v=F5pgG1M_h_U
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And this one is SOOO inspiring: 

 

 

 

 

You know, my students love the music at the start and touching video at the 

end. It makes everyone start in a good mood, and finish with a residue of 

emotions. It is so nice to see their smiles when we say goodbye. “Hit and run” 

videos?  

So, in this time of difficulties, when online class prep takes forever and wifi 

connections break down, having some “good things” is like medicine for the 

soul. 

Marc: Wow. I feel like we are all on the same track. I have a choice selection of starting 

music videos, too. In fact, in one of my books… 

Robert Murphy: Hi Guys.  

Tim, Curtis, Marc: Whaaaat? Robert, where did you come from? 

Robert: I’ve been here the whole time listening in the 

background. After all, this is one of our original FAB Four 

parties, isn’t it? Anyway, I’d like to glean a couple points 

from all you’ve said. Here we go. 

1. Our classes are social events: We might even let the social aspect take center stage. 

Socializing plays an important role in helping students achieve independence from their 

parents. After all, becoming adult means becoming autonomous. We should not 

downplay the role we play in creating opportunities to share ideas. 

2. Enhance interaction: Zoom Breakout rooms, Flipgrid, and similar apps that encourage 

students to interact and satisfy that glaring need in their isolated lives… the need to 

socialize, which is deeper than “just having fun.” It is the main conduit towards 

developing moral and social skills. Likewise, try to be understanding when students go 

off topic in breakout rooms; it might be cathartic for them. 

3. Be sensitive: Inevitably, some students will drop their connection. It may not be their 

fault, so keep in mind how terrible they may feel for being shut out of the social 

experience. Try to make a connection in some other way—don’t let them fall through 

the cracks. 

https://www.eltandhappiness.com/songs-for-distance-teaching.html
https://www.eltandhappiness.com/songs-for-distance-teaching.html
https://www.youtube.com/watch?v=PnDgZuGIhHs&t=6s
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4. Be positive. 2020 will go down in history for most as a tragedy. But, for us, let’s make 

it the year we grew collectively, as educators and students. 

Gerry: A year when, in the face of great adversity, we refined our vision of all the 

possibilities waiting to be discovered in our classrooms--the potential in our students 

and within ourselves. 

Curtis: There you go! As this meeting shows, 2020 is also the year when we 

liberated learning from the tyranny of proximity. 

Tim: Surf ’s up!  
 

 
 
 

Tim Murphey is a part-time (semi-retired, as of 2019) professor at KUIS (RILAE), Wayo Women’s University 
Graduate School, Nagoya University of Foreign Studies Graduate School, and Aoyama University. He has an M.A. 
in TESOL from the University of Florida, a Ph.D. in Applied Linguistics from the University of Neuchatel, 
Switzerland. mitsmail1@gmail.com 
 
 
Curtis Kelly (E.D.D.), the first coordinator of the JALT Mind, Brain, and Education SIG, is a Professor of English 
at Kansai University in Japan. He is the producer of the Think Tanks, has written over 30 books and 100 articles, 
and given over 400 presentations. His life mission, and what drew him to brain studies, is “to relieve the suffering 
of the classroom.” 
 
Gerry Yokota, as of March 2020, is Professor Emerita at Osaka University. She continues to teach part-time in 
the International College there and at Kansai University. She is a cognitive linguist specializing in the use of 
metaphor in intercultural communication, with a focus on the representation of gender. 
 
Marc Helgesen, Miyagi Gakuin, Sendai, is author of English Teaching and the Science of Happiness (ABAX), the 
English Firsthand series (Pearson) and many other books and articles. Websites: www.ELTandHappiness.com, 
www.HelgesenHandouts.weebly.com. His main interests are positive psychology in ELT, brain science in ELT 
and BBQ (not necessarily in ELT). 
 
Robert Murphy received his Ph.D. in Applied Linguistics from the University of Nottingham and M.A TESOL 
from the University of Birmingham (UK). He researches Teacher Education and authors neuroELT-based 
textbooks. He is co-founder of the FAB neuroELT conferences, stemming from studies in Mind, Brain, and 
Education (Harvard Graduate School of Education). murphy@kitakyu-u.ac.jp 

mailto:mitsmail1@gmail.com
http://abax.co.jp/product.php?id=200&catid=14
https://www.pearson.com/english/catalogue/general-english/english-firsthand.html
http://www.eltandhappiness.com/
http://www.helgesenhandouts.weebly.com/
mailto:murphy@kitakyu-u.ac.jp
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Think Tank:  
Online Learning 
 

 
Louise Ohashi  

 

 

 
Emergency Remote Teaching: An Educational 
and Emotional Shift 

If you are reading this article, chances are you are one among many who are teaching 

or learning online this year. For some of you, embarking on a journey into online 

education will be a new experience; for all of you, it will be the first time to do so 

under the extraordinary conditions that arise when the education system is upended 

by a global pandemic. Teachers and students have been thrown into a period of 

disruption. Courses designed for classrooms have hurriedly been adapted for online 

delivery in an attempt to keep education accessible in a time when we need to 

enforce strict physical distancing measures. Therefore, what we are dealing with now 

is not “online education” in the traditional sense, but “emergency remote teaching.”  

Emergency remote teaching (ERT) has been defined as “a temporary shift of 

instructional delivery to an alternate delivery mode due to crisis circumstances,” in 

which the primary objective “is not to re-create a robust educational ecosystem but 

rather to provide temporary access to instruction and instructional supports in a 

manner that is quick to set up and is reliably available during an emergency or crisis” 

(Hodges, Moore, Lockee, Trust, & Bond, 2020). As is typical in emergencies, there is 

pressure to act quickly, without proper resources or adequate consideration of the 

ideal way to handle the situation, and people who would not normally be involved 

are being drawn in. Under such circumstances, many people, including teachers and 

students, are being challenged in new ways and facing a period of emotional 

vulnerability. This article looks at the emotional impact of emergency remote 

teaching and offers a glimpse into the silver lining of the ERT storm cloud. 

https://er.educause.edu/articles/2020/3/the-difference-between-emergency-remote-teaching-and-online-learning
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Emergency Remote Teaching and Emotions 

Due to the COVID-19 pandemic, people have been faced with increased instability in 

important areas of their lives, which can create intense pressure. Some fear for their 

health, while others have lost the means to support themselves or their families. 

Teachers and students are not impervious to these problems and face the additional 

pressure of having to keep functioning within an educational system that was 

designed for face-to-face classes.  

In this difficult period, we need to understand that teachers and students are dealing 

with courses against a background that makes full engagement much more difficult 

than usual.  

 

Did you ever imagine your bedroom or living room would be your classroom? I 

prepare for and teach 12 lessons a week in my bedroom; my “office” and “classroom” 

are at the foot of my bed. Now, many teachers and students are interacting from their 

homes—private spaces that were never meant for this—with some participating 

under exceptionally trying circumstances. For example, there are many parents with 

children around during their lessons who are multitasking as caregivers while 

actively participating online. There are a lot of teachers and students without optimal 

devices or stable internet access who must deal with unpredictable connections. 

Furthermore, many teachers and students are grappling with a steep learning curve 

as they strive to gain the knowledge and skills required for online education.  

In the months since ERT began, I have seen an avalanche of messages from teachers 

in Japan expressing a full range of emotions over the changes that were thrust upon 

them. There are a number of Facebook groups in which teachers are reaching out to 

each other. One example is JALTCALL, which has traditionally been an avenue to 

discuss computer and mobile assisted language learning (CALL/MALL). Another one 

is Online Teaching Japan, which was created after the COVID-19 outbreak “for 

teachers to have a place where we can share ideas, technology and best practices for 

teaching online” and “help each other become the best we can in this ever changing 

https://www.facebook.com/groups/jaltcall/
https://www.facebook.com/groups/603548090241536/
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world” (as noted in the group description). On the negative side, teachers tell how 

their new working environment has caused pressure and frustration as they try to 

learn how to use new technologies or deal with their institutions prohibiting them 

from using the technologies they would prefer to use. A lack of guidance and effective 

communication from employers has left many teachers feeling unsupported and 

unsettled. They also tell of their concerns over how to bring their classes to life on 

small screens and their irritation at spending much more time than usual on 

preparation and administration. 

There are many stories of physical 

and mental exhaustion. On the 

other side of the coin, though, I 

am reading an increasing number 

of posts expressing positive 

emotions, with “victory posts” 

about over-coming the new 

obstacles that the pandemic has 

put before us all. Many teachers 

are finding ways to adapt to ERT’s 

obstacles and have seen hidden benefits to this new teaching mode. For example, 

teachers who have always done paper-based quizzes and spent countless hours 

grading them are discovering the joy of using online quizzes that do the grading for 

them. Others are raving about a whole host of new tools that they have discovered, 

such as FlipGrid, which is a great interactive tool for speaking and listening tasks. 

These new treasure troves of tools and skills are energizing some teachers. 

Furthermore, some teachers have mentioned that attendance rates in their classes 

are higher than previous years, with students turning up on time even for 9 a.m. 

classes. And, of course, many are pleased to be avoiding their long commute on 

crowded trains. Now that the initial shock has passed, the stories that include 

expressions of positive emotions like thankful, excited and even happy are on the 

rise. 

And what about students? I did an 

informal survey before classes began so 

that I would understand the types of 

devices and internet access my students 

had at home. As I was also interested in 

their emotional state, I decided to ask 

about their feelings about taking the 

courses that I was teaching online. In one 

question, they were asked to look at a list 

of eight feelings and choose whichever 

ones applied. Here’s the list in the order it 

was asked: at ease, disappointed, excited, 

happy, negative, nervous, positive, 

scared. Care to take a guess on how that 

https://info.flipgrid.com/
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list was ordered when responses were tallied? If you guessed that the resounding 

“winner” in the emotional stakes was nervous, then you are right. In all six classes I 

surveyed, nervousness was the most commonly chosen emotion. This was followed 

by feeling scared, which came second in five classes and third in the sixth class. And 

the next one? Yes, another hard one to face – disappointed. So where are the 

brighter emotions? Excited and positive were chosen by less than a fifth of students 

in most classes, at ease by even fewer, and happy came in right at the bottom, 

chosen by zero students in half of the classes and by one or two students in the 

others. On the bright side, negative was rarely chosen, so it seemed to me that 

students were not outright against taking online classes. However, due to the much 

higher proportion of negative emotions, I sensed they may be feeling fragile; not 

weak, but in need of extra support and care. 

 

On the surface, this looks bleak, but reading through the comments showed me that 

my students wanted to overcome the obstacles they faced. I read that they were 

nervous about their lack of familiarity with online learning and worried about how 

they would study English in this new environment but also, that they would do their 

best. They wrote about looking forward to meeting me and making friends with their 

classmates. They were nervous, scared, and disappointed but they were not giving 

up—their comments showed me they were going to try to face this challenge and 

improve their English skills with the new friends and teacher who waited for them 

behind their screens. As an educator, I decided to set up opportunities for them to 

connect with me and each other right from the outset, as I wanted to foster the social 

networks that would help them through their nervousness, fear, and disappointment 

and lead them to a space in which they felt more at ease, excited, and happy. I shared 

a link for my self-introduction video. I also set up activities for students through 

discussion forums in Moodle (the learning management system in one of my 

workplaces) and walls on Padlet (a tool for collaborative tasks) so students could get 

to know each other. Some groups were given access to them early and told they could 

start before lessons began if they felt like it. I was surprised how many students took 

that opportunity and I was really pleased to see some friendships starting to blossom 

https://moodle.org/
https://padlet.com/
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online even before the first class. And now, in the second week of classes, I have 

already seen much evidence of a shift towards positive emotions. Students are 

voluntarily reaching out to each other and me in this new online world we share, and 

I am learning much more about them than I would normally know after so few 

lessons. Usually I would be struggling to remember the names of all of my new 

students but Zoom told me who they were on day one and reminds me every lesson! 

In addition, their hand-written self-introductions now have vibrant replacements, 

with eye-catching photographs and links to things they want to share, like their 

favourite songs. I feel like I have been able to connect with my students as 

individuals faster than ever before, and the rapport that I worried would be difficult 

to build online is there. I still hear students sounding nervous when they get stuck 

trying to navigate their way to materials I’ve 

asked them to open online or when they face 

other tech issues, but when I see their smiles 

and laughter on my computer screen, read 

their positive messages, see them turning up 

for Zoom classes and doing the 

asynchronous tasks they are assigned—I 

have hope for this new system. 

 

Sharing Practical and Emotional Support within the Teaching Community 

“Social distancing” is a term that is echoing 

around the globe but, of course, this only needs 

to be physical. Social connection is more 

important than ever, and many teachers have 

been quick to bridge distances by supporting 

each other online. For example, numerous new and pre-existing groups on Facebook 

(like JALTCALL and Online Teaching Japan, mentioned above, and Japan University 

EFL Lesson Support Group) have been flooded with posts that ask about and share 

information on educational tools, and many educators have generously given their 

time to make instructional videos and host workshops. Groups like these are not only 

goldmines of advice and teaching support, they also offer a space for teachers to 

share their emotional journeys. I have read numerous posts about the highs and lows 

that teachers are experiencing. There are so many stories and they all have replies 

from people who have shown support, for example by offering empathy and 

suggestions or sharing a laugh at a funny situation. There are stories from teachers 

who are stressed because they have to learn to operate an inordinate number of new 

tools that they have to use at multiple institutions. There are stories from teachers 

who are faced with Zoom rooms full of students with their cameras and microphones 

switched off and feel like they are talking into an abyss. There are stories from 

stressed-out parents, like one who had to save her computer from a full cup of coffee 

that her child knocked over during the first lesson of the day then had to tend to that 

child’s nose bleed during the final lesson of that day—ah, that one was mine…! The 

Social connection 
is more important 
than ever.  

https://www.facebook.com/groups/jaltcall/
https://www.facebook.com/groups/603548090241536/
https://www.facebook.com/groups/617419068806445/
https://www.facebook.com/groups/617419068806445/
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emotional support teachers can give each other when they face tough times like these 

is invaluable. And, of course, there are the victory stories I mentioned above, those 

“aha” moments when teachers have made a breakthrough, and stories from teachers 

who are enjoying teaching online. When these are shared, hope spreads, so they are 

every bit as important as the calls for help. 

The Final Word 

At this point in time adapting to emergency remote teaching is still posing major 

challenges, in different ways and for different reasons for each person, but it is our 

reality, so let us embrace it. ERT is clearly far from ideal, but teachers and students 

who have sufficient practical and emotional support are not only surviving but in 

some ways also thriving, so let’s reach out for help when we need it and offer it to 

others when we can. We are stronger together. The challenges are daunting, but even 

in these dire circumstances, teachers are discovering benefits to online teaching.  

When systems face disruption, it can be tough at first, but we often find new and 

better paths. Therefore, I’ll end by suggesting that when COVID-19 is behind us, we 

should reflect on our hard-won new skill sets and experiences and carry the best 

parts forward with us.  

 

Louise Ohashi has been using digital technology as an educational tool for many years, both to teach (English) 
and learn (Japanese, French, and Italian). Despite this, teaching online in the current pandemic has presented 
many new challenges for her, as a teacher, a mother and an individual. Twitter: @ohashilou 

 

 

What Will College Look Like in the Fall  
(and Beyond)?  Podcast Episode 418 

 
Stephen Dubner interviews three US university presidents on the administrative challenges 
they face, which are not so different than those faced in every other pandemic country.  

https://chtbl.com/track/288D49/traffic.omny.fm/d/clips/aaea4e69-af51-495e-afc9-a9760146922b/14a43378-edb2-49be-8511-ab0d000a7030/e4acbb27-0ffb-4579-bd34-abbb001adcc4/audio.mp3
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Think Tank:  
Online Learning 

 
The Crowd  

 

 

Online Teaching Tips 
collected from Think Tank readers, May 2020 
 

Editors: We asked our readers to give us some online teaching tips and, in a couple days, we were deluged. 

We’ll show you a few staff picks, some favorites excluded, but you can see the full, X-rated version here. 

It includes tips from more teachers with these great monikers! 

AL G - Can you hear me? Joe Suzuki-Parker — Dancin’ in the rain 

Cindy - Scared in commuting train  Glenn Magee - Stand-up Lecturer 

Bruno Jactat – Surfing on the digital waves Tim Murphey - Singing Neanderthal  

Michael Lin - Would Love to be your Robot Jeffrey Martin, Zoomin' in Tokyo 

Monica Behrend - University of South Australia  Ray Franklin 

Julia Daley -a writing teacher with even more grading to do now  

 

1) If using Zoom, enable "Join before 

host" in your Meeting Settings (and do 

not enable “Waiting Room”) so that 

students can log on earlier and talk to 

each other. That way you don't have to 

feverishly multi-task as the class begins 

or keep an eye on who might be waiting 

to enter later.  

2) Have an ongoing class Google Doc that all students have open during class as a 

common reference point. This contains your class plan, tasks you'll do in class, 

links to any other documents or PDFs you'll use in class, and directions for 

homework. Having a common desktop document makes communication much 

easier and class tasks more focused.  

Paul Wadden, Juntendo University, co-editor of Teaching English at 

Japanese Universities: A New Handbook 

 

Pedagogy before technology. When changing platforms, nothing changes in terms 

of pedagogy. When moving online, start from your pedagogical and methodological 

roots and build out from there. Some of the specific techniques and tools may 

change when online, but the core goals and methods do not. 

Aaron Spooner - MY English School 

https://www.dropbox.com/s/9th14n5sg161obj/Director%27s%20Cut%20Online%20Teaching%20Tips.docx?dl=0
https://www.taylorfrancis.com/books/e/9781315147239
https://www.taylorfrancis.com/books/e/9781315147239
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If you make videos of your lecture materials for your students to view 

asynchronously (and you should!), keep them short and lively. Break longer 

subjects up into manageable chunks whenever possible! This is both easier on you 

(no need to lecture at length) and the students — they can make sure they’ve got 

each point before moving on.  

David K. Groff - Aspiring media guru 

 

Build a sense of community by creating homework buddy groups. In groups of 2-3, 

have students exchange contact information during class (Zoom breakout rooms), 

and have them think of ways they can check on each other during the semester.  

Levy Solomon, ESL and Yoga Instructor - Teaching you what's down, 

dog. (And down dog) 

 

 

For people teaching kids: Sometimes you might want a bigger view that the 

head/shoulders view of a typical laptop. For example, if you are teaching a song 

that has body actions. Seria (the 100 yen shop) sell a "wide angle lens" for smart 

phone. It works on laptops as well. And if Seria has it, I assume other similar shops 

(100 yen, dollar shops) have it or will soon. It is too small to fit easily on big 

desktops.  

Marc 

 

 

With class sizes of 30-50 students, giving customized and meaningful feedback to 

each student each week on their homework becomes a daunting (and stressful!) 

task. An alternative method is to read students' homework while having open a 

blank PowerPoint (PPT) slide(s). As you go through students' assignments 

copy/paste exemplar responses (either good or bad) into the PPT slide. The next 

class, just show it to your students at as a brief review of the homework.  

Jason Gold - Streamlined Large-Class Feedback Guy  

 

 In Zoom, to find out which unmuted student has a noisy dog barking in the 

background, look at the flashing mic levels at the top of the “participants” list.  

Curtis Kelly –Zoom fatigued in a good way 

 

 

https://www.seria-group.com/
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For Zoom meetings that use a lot of breakout room activities and discussions, I've 

found it useful to create a separate document that the students can reference. All of 

the discussion questions and activity instructions are divided up by color, so all I 

have to do is say, "Work on the green discussion questions, or look at the blue 

instructions." This has saved me a lot of time going from breakout room to 

breakout room checking to see if Ss know what to do! 

Tim Ellsworth - Senzai Do-or-die! 

 

 

Getting students to use paper notebooks for online classes 

With everything suddenly shifted online, our students may get burnt out from 

constantly looking at screens and typing on their devices. To give them a break 

from their machines, I've decided to give them some assignments that they can do 

in their real paper notebooks. 

Andrew Tweed - Lecturer and Coordinator of the Self-Access Center, 

Soka University, Tokyo, Japan 

 

 

Exposure to the blue light from your computer screen or mobile devices before bed 

can negatively impact the quality of your sleep. If you can't avoid your tech, 

consider buying a pair of blue-light-blocking glasses. Also, many devices have 

settings that can reduce the amount of blue light emitted (iOS>>Night Shift; 

Google Pixel>>Night Light; Samsung Galaxy>>Blue Light Filter).  

 

Tom Gorham - light sleeper 

 

 

If you're using Zoom breakout rooms, type discussion questions or short 

instructions into a document before class, then copy and paste into the broadcast 

message to all rooms box. That way you don't have to worry about students 

forgetting what they should be doing. 

 

Caroline - just needs an “e” before the “o” and “n” after 
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Every week I send a “File Request” link from Dropbox to my students. This is an 

incredibly simple way of collecting papers (or student videos in another course) 

from students. Here’s a mini-manual. 

James Dunn 

 

 

In Zoom, forget the microphones now and then in favor of the chat box. Then 

everyone participates all at once. Unfinished sentences work great: "I would like to 

travel one day to ... because... 

Kevin McCaughey – Belgrading in Belgrade 

 

I adapted an idea I got from C about giving students a pass-fail grade on their first 

try and then giving them a chance to improve later. I didn't want to give graded 

assignments the first month or so, not being sure if the students were all at the 

same starting line, so I did this for the first three weeks and then had them submit 

a mini-portfolio of their revised work at the end of the month.  

Gerry the Coal Mine Canary 

 

As is pointed out in many places in this Think Tank, human beings are extremely 

sensitive to facial signals and voice inflections. Teachers, too. That makes it 

virtually impossible for us not to be biased in favor of students broadcasting at HD 

quality as compared to students who are fuzzy and sound-impaired because of 

poor connections. I noticed this when one of my students in China, with a horrible 

Zoom connection every week, sent me a clear video of her speech that hit me in a 

drastically different way. Know this bias. And expect it to be a factor in any 

subjective evaluation you do. 

Think Tank Team – Amazed by how much we learned in this issue. 

 

Remote Teaching Tips 

British Council – Hey! No one asked our permission! 

  

 

The rest of the Tips here  and Kelly’s Famous Zoom Mini-Manual for ELT  

& Bruno Jactat’s Etiquette Checklist in Japanese 

  

https://www.dropbox.com/s/ru28gjidsd3lk0s/Mini%20Manual%20-%20Paper%20submission%20Dropbox.pdf?dl=0
https://www.teachingenglish.org.uk/sites/teacheng/files/Zoom-top-tips.pdf
https://www.dropbox.com/s/9th14n5sg161obj/Director%27s%20Cut%20Online%20Teaching%20Tips.docx?dl=0
https://www.dropbox.com/s/96uvsopa0rn8csg/Mini%20Manual%20-%20Zoom%20Tutorial%20for%20Online%20Classes%20May%2013.pdf?dl=0
https://www.dropbox.com/s/7kj2d7uwiy000z0/Bruno%27s%20checklist.docx?dl=0
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Think Tank:  

Online Learning 
 

Glenn Magee  

 

 

 

Changing Behaviors 

My Facebook feed is full of stories from teachers who are experiencing fatigue they 

attribute to long sessions in front of the computer. Covid-19 has upended many 

people’s way of living and daily routines, including my own. So, what is so tiring 

about this new way of living for teachers and the students we teach? 

One thing is I have to focus my attention more. In a face-to-

face classroom, when I am teaching, I know what I am going to 

teach and so my attention is often relaxed. Online, it is a 

different situation altogether. I am watching two screens now. 

Watching one screen on Google MEET to make sure I am still 

smiling and energetic, then occasionally flipping the screen into 

presentation mode to show something to students. I am also 

watching the chat window for students’ questions or 

comments. On another screen, I have my email open in case 

students are trying to contact me with problems like getting into the MEET. The 

problem is that this kind of multitasking does not work. I am rapidly switching 

between a number of different things and this is, well, exhausting! 

I am not a Zoom user. Our university uses Google Classroom and GSuite. In my 

online interactions there is no tiled screen of faces staring back at me. Students are 

online as a list of names in a sidebar on my screen. I tell them to mute their 

microphones and turn off their video, but mine are both on. This means I can’t see 

anyone and so I have to imagine that people are out there listening to me and that I 

am not an upturned iPhone face down on a desk while the other person is watching 

anime or playing computer games. I have this feeling of intense pressure to perform. 

To summon up that natural classroom energy and deliver it to a silent, faceless 

audience. It is a weird experience. So, I look at myself on screen and perform to 

myself. That seems even weirder. But I think at some point I’ll get used to it. 

Other friends report lag, problems with time delays with video chat which seems to 

be another dimension that tires us out. In short, becoming more self-conscious 

combined with technological delays drains our energy, according to professor 

Marissa Shuffler at Clemson University in the US. 

https://hbr.org/2010/12/you-cant-multi-task-so-stop-tr
https://www.bbc.com/worklife/article/20200421-why-zoom-video-chats-are-so-exhausting
https://www.bbc.com/worklife/article/20200421-why-zoom-video-chats-are-so-exhausting
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There are many websites where we can get advice on 

managing our self-consciousness and its resultant 

physical and psychological stressors. Examples range 

from how to sit properly for online learning to how to 

manage digital eye strain using blue screens. Using blue 

light glasses and reducing screen time might even 

reduce sleep problems.  

And, if I am feeling this tired and burned out, how are 

students feeling? Especially, students whose only 

connection to the Internet is the five-and-a-half-inch 

screen of their smartphone. They might be staring at 

those devices for over six hours a day. After the first 

week, I felt this is where I needed to focus my attention, because if I was feeling 

burned-out and so, probably, were my students.  

Yet, students I teach seem fine with joining online sessions using Google MEET and 

studying at their own pace. Most of our classes are asynchronous. This means that 

students can work at their own pace and do not have to be online for 90 minutes 

each class. The idea is to reduce the drain on student and teacher energy, so we are 

not all glued to our screens for 8 hours, or more, a day. The sudden shift to online 

learning means my classes are a lot less structured than face-to-face classes at the 

moment. 

In a face-to-face class, students come in, are set work, complete tests, and generally 

follow a set schedule. Right now, my students have the opportunity to study at their 

own pace. Our established routines have changed from clearly defined days to less 

defined days where we have a greater degree of choice in how and when to study. 

With seemingly all the time in the world, some students might struggle with 

organizing their time and may make poor decisions when left to study at their own 

pace. My concern is that the same kind of poor decision-making and procrastination 

I see in face-to-face classroom settings might be amplified in a self-study 

environment.  

The reason I think this is that for teenagers and young adults, the adolescent years 

are ubiquitously marked by an increase in decision-making in general. Often this 

period is marked by greater independence due to living away from home and 

becoming more financially self-sufficient. This year we can include greater decision-

making connected to how and when to study. As decision-making responsibility 

increases, there are concomitant increases in risky behavior. Binging on online 

games, alcohol, and anime shows are oft-cited examples of where self-regulatory 

behaviors fail and impact students’ lives negatively. Potentially, the more free-time 

they have, the more self-regulatory behaviors might be challenging for some of our 

students.  

https://elearningindustry.com/8-tips-improve-body-posture-for-elearning
https://teachandgo.com/blog/blue-light-glasses/
https://teachandgo.com/blog/blue-light-glasses/
https://neurosciencenews.com/sleep-teen-screen-time-14038/
https://neurosciencenews.com/sleep-teen-screen-time-14038/
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Sarah-Jane Blakemore, author of Inventing Ourselves, thinks that we can all benefit 

from understanding the adolescent brain better. And, for me, this understanding is 

changing the way I think about this stage in my university students' lives. 

Blakemore’s book introduces two areas of the brain that researchers think we should 

be aware of in terms of how they function during what often seems a negatively 

marked period in life. That is not to say this information is irrelevant to everyone 

else; it is just a more prominent feature of many adolescents' lives.  

The first area, known as the limbic system, exhibits, among other things,  acute 

sensitivity to the rewarding feeling of risk-taking. This means that during 

adolescence, young people experience heightened emotions, including an increased 

sense of thrill from making risky decisions. The compelling pull of an anime binge 

instead of working on assignments is unlike anything adult brains can experience. 

The second area of the brain we should be aware of is the prefrontal cortex. During 

adolescence, this area of the brain, which is associated with decision-making and 

inhibition, is still immature when compared to adult brains. Getting a kick out of 

taking risks and having generally less well-rounded decision-making and inhibitory 

skills are natural states that most, if not all, adolescents go through.  

 

There are more than a few ways we 

can help students become better at 

decision-making through course 

design. But, right now, I’m focused 

on the tendency for procrastination 

until the night before, or sometimes 

hours before, a test to do any study. 

Although my solution to this is not 

exclusive to online teaching, it became a lot easier with Google Classroom and online 

teaching. 

Less-well rounded decision-

making and inhibitory skills are 

natural states that most, if not all, 

adolescents go through. 

https://www.amazon.co.jp/s?k=9781473527256
https://www.ted.com/talks/sarah_jayne_blakemore_the_mysterious_workings_of_the_adolescent_brain?language=en
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If we only test infrequently then there is likely to be little change in student 

behaviors. However, frequent testing can help to change them. The Testing Effect is a 

finding from cognitive psychology that fits very well with my online learning 

situation. Imagine being a student assigned a test that is due in a week’s time. If you 

are like many students I have taught, you will probably not study until the night 

before or even a few hours before taking that test. Now imagine that you are allowed 

to take a test more than once. Each time you take the test you are allowed to increase 

your score and, when the due date is reached, your best score is recorded. Would you 

change your behavior? 

My students have reacted surprisingly well to this. The tests are not particularly 

difficult, but there has been a noticeable shift in submission behavior. About half of 

the students in a class are now submitting their test assignments early in the week 

because they want a chance to get better scores. They do not receive any answers, 

only a grade.  

Frequent testing or retrieval activities where students are repeatedly having to recall 

or restudy information can not only help students to achieve better scores but move 

them toward mastery experiences in learning. Connections in the brain strengthen 

and that helps move information from short-term memory, where it is usually 

quickly forgotten, to long-term memory. I should add a caveat here that the content 

of the test matters. If it is simply a multiple-choice test, then it is possible that some 

students will just change their choices until they hit the right combination. Online 

learning systems like Future Learn, Coursera, and even the Google Educators Level 1 

exam all follow this pattern. That is not to say multiple-choice questions have no 

value. We just need a variety of closed- and open-ended questions for students. 

 

Google Classroom keeps a record of all my interactions with students, even sending 

summaries of some interactions by email when students take action on my 

https://en.wikipedia.org/wiki/Testing_effect
https://www.scientificamerican.com/article/researchers-find-that-frequent-tests-can-boost-learning/
https://www.scientificamerican.com/article/researchers-find-that-frequent-tests-can-boost-learning/
https://www.futurelearn.com/
https://www.coursera.org/
https://teachercenter.withgoogle.com/certification_level1
https://teachercenter.withgoogle.com/certification_level1
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comments in Google Documents. I am having more frequent, interesting 

conversations with students about how to learn than I did in a face-to-face 

classroom. Despite the first few weeks feeling overwhelming, I have found that 

working online and letting the computer do what it does best, accumulating lots of 

information for me in one place, is bringing new possibilities, such as delivering 

automatic (timely) feedback for students as a motivational tool and affording 

students more choice about their studies. For me personally, it is giving me a lot 

more time to focus on individual students' study habits and to dialog with them to 

find the best way I can support them as a teacher. 

 
 
Glenn Magee is a lecturer at Gifu Shotoku Gakuen University. He is researching student well-being and 
metacognition. 
 

 

 

A Message from our co-producer this month:  

JALT CALL SIG (Computer-Assisted Language  

Learning Special Interest Group) 

 

The CALL SIG is for educators and researchers who share an interest in digital 

technology and language learning. We hold a major conference every year in 

early/mid-June plus workshops at various times throughout the year. Conference 

details are available at https://conference.jaltcall.org. We also publish refereed 

journal articles through The JALT CALL Journal. The journal is published three 

times per year and is available online at https://journal.jaltcall.org.  

 
You can keep up to date with the CALL SIG’s activities by visiting our homepage, 

https://jaltcall.org, or following us on social media: @jaltcall on Twitter and on 

Facebook at https://www.facebook.com/groups/jaltcall/. For information about 

hosting a CALL SIG speaker for professional development, please contact the SIG 

Coordinator, Ryan Barnes at sig-coordinator@jaltcall.org.  

  

https://www.edutopia.org/blog/assessment-choice-and-learning-brain-glenn-whitman
https://conference.jaltcall.org/
https://journal.jaltcall.org/
https://jaltcall.org/
https://www.facebook.com/groups/jaltcall/
mailto:sig-coordinator@jaltcall.org
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Plus: Review 
 

 
 
 

Amanda Gillis-Furutaka  
 

 

“Zoom Fatigue” is Taxing the Brain. Here's Why 
that Happens 

Video calls seemed an elegant solution to remote work, but they wear on 

the psyche in complicated ways. Article here 

National Geographic, April 24, 2020. 

 

The Lite lead-in video, a short news 

item (Video Calls Making you Feel 

Exhausted? It Could be "Zoom 

Fatigue") introduces the work of Julia 

Sklar, who writes for National 

Geographic. Many of the contributors 

to this magazine, and no doubt many 

of our readers, are talking about how 

tiring it is to work and teach online. In 

her article, Sklar tells us why, 

regardless of what platform we use, 

virtual interactions can be very tough 

on the brain. One explanation is that 

we have to sit at attention with our 

eyes trained on the camera, trying not to let our eyes wander to look at all the other 

faces staring out at us from the screen gallery. Moreover, these disembodied faces are 

mostly silent because they’re muted, or they’re just trying not to make a noise in case 

their small window frame accidentally lights up, putting them in the spotlight. A 

second explanation is that the gallery view requires the brain to process many people 

simultaneously and this means that no one person, not even the speaker, comes 

through meaningfully.  

Julia Sklar also says that group video conversations can be less collaborative than 

when conducted in the physical presence of others because we are unable to observe 

the behavior of all the participants we would otherwise monitor through our 

peripheral vision. The brain subconsciously seeks out non-verbal cues during 

https://www.nationalgeographic.com/science/2020/04/coronavirus-zoom-fatigue-is-taxing-the-brain-here-is-why-that-happens/
https://www.youtube.com/watch?v=S_ALzM2Bmb4
https://www.youtube.com/watch?v=S_ALzM2Bmb4
https://www.youtube.com/watch?v=S_ALzM2Bmb4
https://juliasklar.com/about-me/
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communication but is frustrated by their absence in a Zoom meeting and grows 

weary with the split in attention that Zoom meetings demand.  

 

Julia elaborates on the reasons why many of us find it hard to adapt to online 

meeting platforms. The main issue for her is that humans communicate even when 

they’re not talking. During a person-to-person conversation, the brain focuses on the 

words being spoken while simultaneously obtaining additional meaning from many 

non-verbal cues, such as whether our interlocutor is facing us or turned away, or if 

that person appears restless or distracted during the conversation, and when they 

inhale quickly signaling that they are about to interrupt. These cues provide a holistic 

picture of what is being communicated and allow us to respond appropriately. We 

evolved as social animals and understanding these cues comes naturally to most of 

us, enabling us to establish emotional intimacy. However, a typical video call 

impedes these innate abilities because a person can be seen only from the shoulders 

up. Hand gestures and other body language are not visible. And if the video quality is 

poor, minute facial expressions cannot be read either. We have to focus all our 

attention on the words spoken. It is unsurprising that we feel drained when deprived 

of these non-verbal cues. 

By contrast, the recent shift to video calls has benefited people who have neurological 

difficulty with in-person exchanges, such as those with autism, who can become 

overwhelmed by multiple people talking at the same time. People with autism also 

tend to have difficulty understanding when it is their turn to speak in live 

conversations. It is thought that the frequent time lag between speakers on video 

calls may actually help some autistic people because during online meetings it is 

clear whose turn it is to talk.  
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To conclude on an upbeat note, Julia suggests that it is possible that Zoom fatigue 

will abate once people become more accustomed to this communication mode. We 

need to remember that we can turn off our camera and our microphone if we feel 

self-conscious or a need for privacy. And, if a meeting can be done by phone, try 

standing and/or walking at the same time, to stimulate blood circulation, improve 

creativity, and reduce stress. My own final suggestion is to switch off those screens as 

soon as you have finished and seek out a place with trees, or grass, or water to rest 

your weary eyes. 

 

 

Amanda Gillis-Furutaka is not a digital native and is full of admiration for those who have mastered the 
wizardry of modern technology. While she appreciates all that can be accomplished through online meetings 
and lessons, she will be very glad to return to her natural habitat of a classroom. 
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Plus: Teacher Story 
 

 
 

Candace Lake-Ejim 
 

 

The Reward for Planting Seeds 

What makes a student memorable? As an instructor, I’m not supposed to have 

favorites, but I have to admit that I do. Typically, these favorites were my troubled, 

unprepared, or lazy students. They became my favorites because I worked with them 

closely, counseled them, and got to know them as people, not just a warm body 

sitting in my classroom.  

One of my most memorable students, Ali, attended an 

intensive English program (IEP) in Arkansas in the 

United States. This program focused on academic skills 

and taught classes split by skills such as reading, writing, 

grammar, and speaking. Ali was repeating his level’s 

reading course. He struggled a lot, even the second time 

through. Because he was a Saudi student, many of the 

instructors didn’t have much faith in him. He was 

assumed to be a loser, a waste of time, and impossible 

because of their experiences with other Saudis. 

Unfortunately, compared to the students from other 

countries, our Saudi students did not come with the 

same academic preparation, work ethic, conversation 

skills, or global knowledge that our Panamanian, Iraqi, 

Brazilian, Rwandan, Ukrainian, or other students did. 

Many of our Saudi students never finished the program. 

Yet, despite his struggles, Ali did work hard. He always 

did his homework, asked questions, went to tutoring, 

and spoke English at every opportunity.  

The semester he was my student in the English reading class, we focused on 

intensive and extensive reading. As extensive reading, we read The Alchemist as a 

class. My students were having trouble understanding the context and cultures in the 

book. I happened to have 5 Saudi students and 5 

Panamanian students in my class. One day, I 

completely threw away my lesson plan and asked my 

students to create two groups based on religion 

(Muslim and Catholic). My instructions were to work 

https://www.amazon.co.uk/Alchemist-Fable-about-Following-Dream/dp/0061233846
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as a group and list the 5 most important facts that someone should know about your 

religion. Later, we wrote them on the board to compare the similarities and discuss 

the differences.  

A Panamanian student asked if she could ask me a 

question about Islam. I took a moment, and then 

stated that we had 5 experts in the class who 

would probably be happy to answer questions. I 

asked my Muslim group of Saudi students if they 

would be willing to answer some questions, and 

Ali lit up. I never knew he was a devout Muslim 

before that day, but he was thrilled to discuss and 

explain something he knew well.  

My Panamanian asked her question, and my 

Saudis answered. This one question turned into an 

entire discussion that lasted most of the class 

period. I didn’t have to chime in or get the 

conversation back on track. The students took the 

class discussion and started to apply it to the 

reading. That was what I had been hoping to do, 

and they did it on their own. By giving them a safe 

environment to explore and discuss the topics we 

did, they achieved more than I could have planned 

myself.  

That day Ali changed. He continued to work hard 

on his own, but he also started to reach out to his 

classmates and ask for help from the high 

performers. He started to grow his circle of friends 

and improved exponentially academically. I had 

never seen a turn-around like his before.  

About two and a half years ago, he reached out to see how I was doing and where I 

was working. He told me that he still remembered that reading class. Those words 

made me feel warm and wonderful inside. Almost a year after that contact, he 

reached out again and I found, that this once hesitant student had graduated from an 

American university with a Ph.D.  

As a teacher, one rarely gets to see the plants that grow from the seeds planted. I’m 

privileged to know that I played a part in Ali’s success.  

 
Candace Lake-Ejim is currently an Assistant Professor of English at Hansung University in Seoul, 
South Korea. Her professional passion is to help other teachers to succeed by providing the same 
support and advice received from mentors and colleagues throughout the years.  
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Plus: Future Issues 
 
 

Think Tank Staff 
 

 

Call for Contributions: Ideas & Articles 
 

Become a Think Tank star! Here are some of the future issue topics we are thinking about. 

Would you, or anyone you know, like to write about any of these? Or is there another topic 

you’d like to recommend? Do you have any suggestions for lead-in, or just plain interesting, 

videos? How about writing a book review? Or sending us a story about your experiences? 

Contact us. 

 

In regard to Think Tank articles, what we want most is: 

 Engaging writing, not dense or academic 

Some information from brain sciences and language teaching 

 Expanding on or reacting to our intro video 

 

 

Future Think Tanks – note the lead ins are still tentative 
 

Evidence-based Learning  lead in? 

Stress  lead in? 

Drama looking 

Research Problems lead in? 

Positive Psychology lead in? 

Predictive Processing lead in?  

Motivation  looking 

Storytelling lead in? 

Study Habits  lead in? 

 

Movement looking 

Mindsets looking 

Social Brain lead in? 

Children looking 

Learning theories looking 

UDL looking 

Depression lead in? 

Plasticity lead in? 

Food and Gut  looking 

 

 

Think Tank Article Submission Rules and Advice here. 

 

Or write for our Sister Journal – The MindBrainEd Journal 

  

mailto:BrainSIG+ThinkTankTeam@gmail.com?subject=Regarding%20future%20Think%20Tanks
https://www.theguardian.com/teacher-network/2017/oct/06/what-every-teacher-should-know-about-memory?utm_source=Psych+Learning+Curve&utm_campaign=6c60e90912-Roundup-Oct-06-2017&utm_medium=email&utm_term=0_ff6044c3a5-6c60e90912-214239441
https://www.youtube.com/watch?v=qMW6xgPgY4s&t=4s
https://www.wnycstudios.org/story/stereothreat
https://www.youtube.com/watch?v=qMW6xgPgY4s&t=4s
https://www.mindcoolness.com/blog/bayesian-brain-predictive-processing/
https://www.youtube.com/watch?v=m1drR3oaVGc
https://www.npr.org/sections/money/2018/06/11/618957143/let-them-eat-marshmallows
https://www.youtube.com/watch?time_continue=146&v=ALMHIVCB4fs
https://www.youtube.com/watch?v=NOAgplgTxfc&t=16s
https://www.youtube.com/watch?v=7s1VAVcM8s8
https://www.dropbox.com/s/vhxugaraqnzu06t/Think%20Tank%20Submission%20Rules.docx?dl=0
https://sites.google.com/view/jalt-mind-brain-and-education/publications-journals?authuser=0
https://sites.google.com/view/jalt-mind-brain-and-education/publications-journals?authuser=0
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The MindBrained Bulletin 
is produced by the Japan Association for Language Teaching (JALT) Mind, 

Brain, and Education Special Interest Group (BRAIN SIG).  

 

Editorial Staff: 

Stephen M. Ryan  Julia Daley Marc Helgesen 

Curtis H. Kelly  Skye Playsted Heather McCulloch 

 

 

• To Subscribe (for non-members) • To Unsubscribe  

 

• Past issues: Click Here  

https://www.mindbrained.org 

 

• How to write a Think Tank: Click Here  

 

 

• Reader’s Survey: We want to  

know more about our Readers and  

BRAIN SIG members.  

Please complete this short survey. 

 

 
https://brainsig.typeform.com/to/dRPYaE 

 

 

 

• Contact address: to discuss writing for us 

or any other issue: 

BrainSIG+ThinkTankTeam@gmail.com 

 

 
 

 

 

https://neuroelt.us12.list-manage.com/unsubscribe?u=4a72c25491651c8f4a16f7512&id=6a87b63f33
https://neuroelt.us12.list-manage.com/unsubscribe?u=4a72c25491651c8f4a16f7512&id=6a87b63f33
https://neuroelt.us12.list-manage.com/unsubscribe?u=4a72c25491651c8f4a16f7512&id=6a87b63f33
https://www.mindbrained.org/
https://www.mindbrained.org/write-for-us/the-think-tanks/
https://www.mindbrained.org/write-for-us/the-think-tanks/
https://brainsig.typeform.com/to/dRPYaE
https://brainsig.typeform.com/to/dRPYaE
mailto:BrainSIG+ThinkTankTeam@gmail.com
https://brainsig.typeform.com/to/dRPYaE
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