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Controlled or 
Autonomous?
● 36% wanted more events and 

English-speaking opportunities
● 18% wanted stricter language 

policies or policing of policies
(Yarwood, Lorentzen, Wallingford & Wongsarnpigoon, 

2019)

● English-only policy or strict policy 
favoured by students in earlier 
KUIS SALC studies

 (Imamura, 2017; Wongsarnpigoon & Hori, 2017)

“First, we have to change. If we come 
to the second floor, I think we should 

speak English only.” 

“Just speaking English is not efficient, 
so I’ll play some games with 

international students.” 

“My personality would be…more 
active. When I go to the SALC, I get 
passive posture…and I want [to be] 
more active…”

Open ended responses from Yarwood, Lorentzen, Wallingford & 

Wongsarnpigoon, 2019



Structure of the 
Research

● Action research with the 

aim to promote 

self-awareness and 

autonomous learning in 

the SALC

● Mixed Methods

○ Design errors negated 

the viability of the 

results

● Qualitative study using the 

Basic Psychological 

Needs Theory (BPNT) (Deci 

& Ryan, 1987) as a framework



Awareness-raising and BPNT



Methodology: Intervention
● 28 discussion prompts generated (14 selected)

○ Based on issues discussed in advising sessions

○ 5 SALC-related, 3 Classroom-related, 5 dual-focus, and 1 overseas 

exchange

○ Designed to elicit active peer-to-peer discussions

○ Scaffolding in the form of 5WH questions

● Discussions conducted in class over a 6-week period

● 10 minute small group discussions followed by 5 minute classroom discussion

● English only (Japanese for clarification OK)



Discussion Prompts: Examples



Participants: Classroom
Departments Number of 

Classes
Lessons 
per Week

Participant 
Totals

International 
Communications 

(IC)

1 4 21

International 
Business Career 

(IBC)

2 4 37

Modern 
Languages (ML)

2 2 36

Note: N=94



Methodology + Participants: Focus Group
Dept./Class Gender Pseudonym

IC F Yumi

IBC (1) F
M
F
F

Tomoko
Kouichi
Ayaka
Miyako

IBC (2) M
M
F

Ryusuke
Kenichi
Himiko

ML F Mana

● Focus groups

○ Conducted within class groups; 

one-to-one interviews

○ Questions covered: Background, 

the intervention, English use and 

additional comments

○ Conducted by the students 

themselves; Teacher-research as 

support



Findings
1. Increased English use in the SALC

2. Discussion activity as an opportunity for reflection

3. Supporting feelings of competence and relatedness

4. Supporting students’ autonomy

5. Addressing the ‘unsure’ and negative responses to the 

intervention



Do you think you use English in the SALC more since participating in the 
discussion activity? ディスカッションの活動を参加して以来、SALCで

もっと英語を使うと思いますか。

If you said 'YES', can you tell us why? Japanese or English is okay.　
「はい」と言ったら、説明にしてください。（日本語や英語でもいい）



This is because I got 
confidence from these 

activities so I think I can 
participate in English 

activities in the SALC more!

ディスカッションをする前

より自分に自信

がつくから。

[Because I have more 
confidence than before we did 

the discussions.]

Discussion内でSALCで英語を授業

外で使う楽しさや大切さを知り、もっと

SALCに行きyelow sofaや
ネイティブの先生たちと

会話をして英語を磨きたいと

思ったから。

[I understand the importance of 
using English in a fun way in the 

discussion and outside of the 
class in the SALC, so I want to 

increase going to the SALC and 
talking to native-speaking 

teachers.]



Opportunity for Reflection 
● Overall, self-reflection in the participants’ histories were:

○ Autonomous with little influence from external sources (school curriculum 

or activities)

○ Sporadic and inspired by a challenge (difficult grammar forms or entrance 

exams)

● During the intervention participants indicated they were able to reflect on:

○ How or what they do for their language learning

○ How others’ learning strategies measured against their own

○ Their strengths and weaknesses



私の勉強で何が出来ていないの

かを理解するのに楽だ. 
[I felt comfortable in terms of 

understanding what I 
couldn’t do with regard to my 

study.] (Mana)

And I could reflect on the 
thought that I can’t speak in 

English at all. So [classmate’s 
name] is like me. So I thought 
it was the best way for us to 
think positively and actively. 

(Himiko)

If each one has its own way to 
study, So I think it is not useful. 
You know, sometimes we share 
the way we studying, but I have 

my own way. And also they have 
each other way. So sometimes 

[it] effects of the way [we study] 
but almost case don't effect. So, 

I think I don't think it's useful to 
share the way of study. Just my 

opinion. (Ryusuke)



Competence and Relatedness



Competence and Relatedness
● Participants showed:

○ Desire to participate in English-speaking communities within the SALC

○ Lack of confidence to engage (Speaking abilities; Meeting new people)

○ Difficulties negotiating social dynamics (Age; Nationalities; Numbers)
○

● Intervention appeared to foster a supportive in-class community who:

○ Identified peers’ strengths and weaknesses

○ Encouraged proactive behaviours related to their language development

○ Verbalised their belief in their peers’ ability to use English



I think this was about my responsibility 
for learning English but I think each 
each other’s student believe each 

other. We grow up. (Himiko)

Sometimes go upstairs there are many 
seniors, senior students so I have I 

didn't have a chance but after that after 
this discussion [F1] and [F2] and me 

went to yellow sofa. (Miyako)

Each of people have good job 
and weakness point to 

speak... Maybe you don't 
know or you don't realise or 
you don’t know this maybe 

so only friends, we can 
advise your weakness. 

Yeah, so this opinion is very 
good. And also we can 

encourage some of my, our 
friends. (Ryusuke)



Autonomy-Support
● Increased self-awareness lead to greater decision making and/or action

○ Students recounted actions taken to use English more

○ Not all students had arrived at the ‘action’ stage

● No change in some students’ way of thinking, however some felt a sense of 

affirmation in the following ways:

○ They could speak in English with a degree of competence

○ Everyone learns in a different way; each method is personal and valid

○ Everyone is still a learner; they are on the journey together



Know the various way to learn. Some 
people, some people are good at 

memorise words. Other people, people 
are good at speaking so I could realise 
that we can study in the way that, we 

can still study your favourite way. 
(Kouichi)

Before this discussion, I decide 
to use LPP or academic 

support area once a week and 
[gets out paper schedule] I 

make this graph and name and 
topic and comments from there 

and before discussion I 
sometimes forget to, forgot to 

using there but after 
discussion I probably use 
once a week. Every once a 

week. (Ayaka)

After the discussion, I..I think everyone '
仲良くなる' [get along], get along with... 
["each other" provided by teacher] Yes. 
And I think I want to use more English 

and speaking English. (Mana)



ディスカッションに参加してもSALC
で英語を使うとは

限らないから。

[Joining the discussion doesn't 
mean you'll use English in the 

SALC]

But I felt that discussion was just say, our opinion, each opinion and 
that's it....So it was difficult to develop follow up question kind of. (Yumi)

I think discussion is the situation of 
share each your opinion. So they 

have each other's opinion so maybe I 
can understand the other's opinions? I 
can understand but sometimes I don't 
understand that. I don't believe some 

other people's thought. (Ryusuke)



 The Downside 
for the SALC

● Misunderstanding of the 

discussion activity’s purpose

● No connection between 

discussion activity and SALC 

usage perceived 

● English use may increase outside 

of the SALC, rather than within it

Do you think you use English in the SALC more since participating in the 
discussion activity? ディスカッションの活動を参加して以来、SALCで

もっと英語を使うと思いますか。



Concluding Remarks
● Intervention was intended to promote self-awareness and support students in 

becoming more autonomous learners. Data shows the intervention:

○ Increases self-awareness 

○ Helps generate feelings of relatedness within peer communities

○ Fosters feeling of confidence and competence

● However:

○ Students didn’t view the intervention as a practice in self-reflection

○ English use not necessarily increased in the SALC

○ SALC may not be relevant to students’ language learning needs



Future directions
● Quantitative studies to be conducted:

○ To take place in 2020

● Further areas to explore:

○ Improving classroom activities to foster emotional and mental readiness 

to help students to be reflective and take ownership of their learning

○ Resistance to self-awareness activities

○ The depth of the self-reflections taking place; are they superficial or 

sufficient for autonomous learning to be enacted
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