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1. Definitions & Interpretations of Plurilingualism

the ability to use languages for the purposes of communication and to take part in

intercultural interaction, where a person, viewed as a social actor has proficiency, of

varying degrees, in several languages and experience of several cultures. This is not

seen as the superposition or juxtaposition of distinct competences, but rather as the

existence of a complex or even composite competence on which the social actor may

draw (Coste, Moore & Zarate, 2009[1997], p. 11).

Plurilingualism as a Competence

a given individual does not have a collection of distinct and separate competences

to communicate depending on the languages he/she knows, but rather a plurilingual

and pluricultural competence encompassing the full range of the languages

available to him/her (CEFR, 2001, p. 168)
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Contrasted with Traditional Views

“double monolingual view” (see also Grosjean 1989; 2010)

In the language classroom: Other languages are interferences; 
ideologies such as target-language-only

García & Li Wei (2014)より
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A helpful comparison?

Plurilingualism encompasses BOTH surface features and underlying

proficiencies/metalinguistic, pragmatic, and cultural knowledge

（Cummins, 1979; 1981; Cummins et al., 1984; Cummins 2008)
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Plurilingualism & The Council of Europe

an educational value that is the basis of linguistic tolerance, in other words, positive

acceptance of diversity: speakers’ awareness of their plurilingualism may lead them to

give equal value to each of the varieties they themselves and other speakers use, even if

they do not have the same functions (private, professional or official communication,

language of affiliation, etc.). (Beacco et al., 2007, pp. 17-18).

Plurilingualism as a Value

Recognition of the diversity of speakers’ plurilingual repertoires should lead to

acceptance of linguistic differences: respect for the linguistic rights of individuals and

groups in their relations with the state and linguistic majorities, respect for freedom

of expression, respect for linguistic minorities, respect for the least commonly spoken

and taught national languages, respect for language diversity in inter-regional and

international communication. (Beacco et al., 2007, p. 36)
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Multilingualism:

-multilingualism is societal… the presence of several 

languages in a geographical area

Plurilingualism:

-plurilingualism refers to individual ability to use languages 

to communicate to some extent and interact culturally

(Forlot, 2020; cf. Coste, Moore & Zarate, 2009[1997])

Plurilingualism as Phenomenon

i.e., competence
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Plurilingualism as a Multi-faceted Term

Competence
Value (Ideology)

Phenomenon

Pedagogical Stance

Theoretical Lens

Much of the criticisms tend to regard 

plurilingualism as only a value

Often conflated with multilingualism

Both based on a view of plurilingualism as 

linguistic competence

(see Marshall & Moore, 2018; Moore, Oyama, Pearce & Kitano, 2020)
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2. Criticisms and (mis)Conceptions
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Flores (2013) suggests that “plurilingualism produces the same type of

lifelong learning and flexible use of language that is described as

crucial for economic development under neoliberalism.” (p. 510).

Flores: “whereas neoliberalism is the continuation of economic

imperialism, plurilingualism as currently conceptualized could be part

of the continuation of cultural and linguistic imperialism in the service

of neoliberal economic interests” (2013, p. 513).

See also Conteh, 2018; García, Otheguy, 2020; Marshall & Moore, 2018

On translanguaging and plurilingualism

A Neoliberal Agenda?
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García & Li Wei (2014)より

・Named languages don’t have linguistic reality

・They are only sociopolitical constructs

・Teaching ‘named’ languages (primarily major languages) thus conforms 

to a neoliberal agenda and disenfranchises minorities

A Neoliberal Agenda?
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Plurilingual education is not tied to number of languages, or specific named languages

Educators still have a responsibility to teach named languages (cf. Marshall & Moore, 
2018)



Plurilingualism v. Translanguaging

1) Translanguaging: First coined in Welsh as Trawsiethu, what later become translanguaging

was a strategy for the “planned and systematic use of two languages for teaching and

learning inside the same lesson” (Lewis, Jones & Baker, 2012, p. 643). In North America,

the term gained prominence in part due to a movement to recognize the language use

of bilinguals in education (García, 2009).

2) Plurilingualism: Plurilingual and pluricultural competence (PPC) were from the start

pedagogically motivated, as an effort to “highlight principles of description and learning

objectives that reflect in a realistic way the communicative behaviors of speakers”

(Moore, Lau & Van Viegen, 2020, p. 27, emphasis added). The point of departure for

plurilingualism was not schools, but rather an examination and description of the

behaviours of plurilinguals for learning.
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3. Plurilingualism in Japan (複言語主義)
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Misunderstandings in the Japanese Context

Plurilingualism refers to goal of fostering in every European

citizen functional ability in multiple languages, and by using

those languages in practical communication, to develop a

better understanding of each other and to thereby engage in

social action cooperatively. Furthermore, having access to a

wide range of information in a variety of languages increases

the chances of success in society. (投野, 2013, pp. 21-22,

translation & emphases mine)

From: A Resource Book for Using CAN-DO Descriptors 

for English language teaching (2013)
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複言語主義：The problem of ‘ism’

Furthermore, the number of languages one has access to is not 

important: One can be a ‘monolingual plurilingual’ 
（see Piccardo, 2019)

Much more than the English –ism, the Japanese 主義 has strong notions of 

ideologies, particularly with political motivations (cf. 投野、2013)

i.e., Marxism

Bilingualism

The ‘ism’ in plurilingualism refers more to a ‘state’, the same as in:
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Marxist 〇

Bilingualist X

Plurilingualist X



異文化間アプローチ

Les approches interculturelles

言語への目覚め活動

L’éveil aux langues/Awakening to Languages 

同族言語の相互理解教育
L’intercompréhension entre les langues

parentes

統合的教授法

La didactique intégrée des langues

Likely the most 

developed in Japan
(cf. 大山、2016; Oyama 

& Yamamoto, 2020)

Approaches Contextualized for Japan

(cf. Candelier et al., 2012)

17



4. Plurilingual Practice 1

(adapted from Perregaux, 2003)
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英語

日本語

単数 複数

orange oranges

みかんみかん

君

私

彼

野郎

先生

君たち

私たち

彼ら

野郎ども

先生方

Simply give the 
children the 

worksheet, and 
have them figure it 
out for themselves
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Only applied to 

animate objects



くりかえし

ler がつく

j がつく naka がつく

les が s がつく

英語

日本語

単数 複数

orange oranges

みかん みかん

君

私

彼

野郎

先生

君たち

私たち

彼ら

野郎ども

先生方

Have the children explain the rules 大山・モーア ・ピアース ・入澤・北野 (2021)



アイマラ語 21



フランス語 22



Plurilingual Practice 2

(adapted from Kervran, 2006)
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One teacher’s concern:

The video files that come 
with the school are from 
different cities around the 
world...

There is no sound and no 
signs in different 
languages...
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Rationale for language choices: immigrant languages (Chinese, Spanish, 
etc.), languages with a strong educational history (French, etc.)

Listen to the 
audio (as many 

times as 
necessary) and 

attempt to 
transcribe
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“Three apples, please.”



・I felt I understood why we sometimes can’t speak foreign languages. It seems the

sounds we hear differ from person to person. (6th grade student)

The purpose of this lesson was to understand the multiplicity of phonemes and to be aware of the difficulty in listening to

them. This Awakening to Languages activity thus deepens children’s awareness of the difficulties of foreign languages

and why they find them difficult. It can also be an experience of learning the unknown from the known:

・I already knew the Korean language. I understood English because I learned it at school. I

understood Spanish and Vietnamese when put in romaji (the Roman alphabet). The remaining

one I guessed was Thai. (4th grade student)

Children’s Reflections: A pedagogical lens applied to learning
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Closing Remarks
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Why Plurilingualism? Why Multiple Languages?

It is important to consider the 
multilingual realities of 

globalization from the viewpoint 
of social cohesion, too

Mother tongues of children of foreign nationality that 

require Japanese language support (文部科学省、2019, p. 6)

Is English enough for FLE 
in Japan? ― The global 
society is multilingual!

(森住・古石・杉谷・長谷川、 2016)
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Why Plurilingualism? Why not English-only?
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バレエスクールのスクールは、英語のschoolを日本語として使ってい
るが、schoolの本来の意味である学校ではなく、バレエ教室という意
味で使われている。

The word “school” in ballet school is the Japanese equivalent of 
the English word “school,” but it is used in the sense of a バレエ
教室 (lit: ballet classroom), not the proper meaning of ‘school.’

Plurilingual education offers opportunities for 
noticing/learning not afforded by English-only instruction

Here, the student sees the English ‘school’ as ONLY the equivalent of the 
Japanese ‘学校,’ not understanding the usage of ‘school’ differs from ‘学校,’ and 

thus mistakenly asserts that the Japanese for ‘Ballet School’ is unusual.



Plurilingual Education can be conducted with one target 

language alone (for instance, English). See:

30

Moore, D., Oyama, M., Pearce, D. R., & Kitano, Y. (2020). Plurilingual education and pedagogical 

plurilanguaging in an elementary school in Japan: A perspectival origami for better learning. Journal of 

Multilingual Theories and Practices, 1(2), 243–265. https://doi.org/10.1558/jmtp.17783

Also:

Pearce, D. R., Oyama, M., Moore, D., & Irisawa, K. (2020). Plurilingualism and STEAM: Unfolding the paper crane 

of peace at an elementary school in Japan. International Journal of Bias, Identity and Diversities in Education, 

5(2), 1–23. https://doi.org/10.4018/IJBIDE.2020070101

Pearce, D. R., Oyama, M., Moore, D., Kitano, Y., & Fujita, E. (2021). Plurilingual STEAM and… school lunches for 

learning? Beyond folklorization in foreign language and intercultural education. International Journal of Bias, 

Identity and Diversities in Education, 6(1).
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