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Raising Communicative Assertiveness and Self-Motivation Levels in Our Electrical 

and Electronic Engineering Department Students:  
Part 2 – The Structure of and Keys to Success for the English Communications Practicum (ECP) 

Course 
 

Frank CARBULLIDO, Takashi IKEDA, Yasuyuki HIRAKAWA, Naohiro KOSHIJI 
 

Department of Electrical and Electronic Engineering 
National Institute of Technology, Kurume College 

 
   The English Communications Practicum (ECP) program was established in 2013 by the Department to address specific 
English communicative needs of its students. Part 1 describes the rationale for the program, the needs analysis results and 
the evolution of the program from 2013 through 2017. Here, in Part 2, details the ECP’s curriculum relating to its structure 
and pedagogy are discussed. Key learning activities and success factors are also highlighted. Also discussed are its 
strengths and weaknesses, how it relates to the Model Core Curriculum (MCC) and plans for the further development of 
the curriculum. 
  
1. Introduction 
 
   The English Communications Practicum (ECP) 
program, a holistic global communications curriculum, is 
a basic communication skills practicum program meant 
to complement the department learners’ English 
language skills study and to promote mastery of those 
basic communication skills necessary to become globally 
competent engineers (Riemer, 2002; Klein-Gardner, 
Walker, 2011). The program offers a plethora of active 
learning activities which allows the learner to not only 
“activate” one’s own “passive” knowledge of the English 
language, but more importantly to develop a self-
awareness of his or her own global communicative 
competence.  
   With that awareness, the learner is encouraged to 
develop strategies for one’s self to improve, to take 
responsibility for one’s own learning and growth. 
   Confidence-building is an important aspect of the 
design of the program of activities with the eventual goal 
that a high-level of self-assertiveness and confidence to 
be an effective communicator in a global context is 
achieved. 
   The current curriculum of the ECP, having evolved 
over four years now, is described in detail here.     
 
 2. The structure of our ECP program 
 
Interwoven into the 1st and 2nd Year practicum courses 
as a sub-course 
 
   The ECP sub-course was interwoven into the 
Department’s Practicum courses for 1st and 2nd Year 
students with the main supposition being that English 
communication competency is a necessary skill for our 
students’ future as engineers (Klein-Gardner, Walker, 
2011; Tisdell, 2017). 
   A second rationale is that the course content would 
serve as both stimulus and reinforcement for the English 
skills being taught in different courses by the regular 
English instructors. In other words, the students would 

experience a spiraling-upward effect in their motivation 
to study both English and communications. 
   The practicum courses are 15-weeks long, and the class 
length were 100-minutes long from 2013 through 2016. 
From 2017, the class length was reduced to 90-minutes. 
   The special feature of these practicum courses is that 
the Department’s 1st and 2nd Year classes of 40-some 
students each were divided into smaller groups. Each 
group of 10-15 students would meet one of three 
Department-related sub-subjects offered in the practicum 
course. (Table 1) 
   Because the main purpose of the practicum courses is 
to help the Department students master core skills for 
their expertise, individualized attention through small 
class sizes is vital and now possible. 10-15 students, 
belonging to one of three groups created from the main 
class, rotate through each sub-course, taught by a 
Department technical Subject Matter Expert instructor 
(DSME), for four meetings total. That means each sub-
course has just 360 minutes (six hours) of class meeting 
time. 
   Even though students will have roughly just 1/3 of a 
semester covering each of these core areas, the DSME in 
charge of each area will be able to, because of smaller 
class sizes, ensure that each student achieves a level of 

Table 1: 2017 Practicum courses 
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competency in the core skills to become effective 
learners as they advance to the more technical courses in 
their 3rd – 5th years. 
 
 3. Curriculum design 
 
Needs Analysis results 
 
Table 2: Needs analysis results for the ECP program 

   An informal needs analysis was undertaken before the 
2nd Semester of 2016 based on instructor experience, 
student surveys, potential employers’ suggestions, and 
research on the global communication needs of engineers 
in the near future (Klein-Gardner, Walker, 2011; Tisdell, 
2017). Table 2 lists those needs. 
 
Course Design 
 
  16 modules for the ECP course were produced to meet 
these 18 needs over two years, four modules per semester 
for 4 consecutive semesters (or a total of 24 hours of 
instructions). Table 3 outlines those modules. 
 
 
 
 
 

Nurturing self-esteem and self-assertiveness 
 
   The primary goal of the first 8 modules for the 1st Year 
learners is to nurture their willingness to communicate 
and to instill the degree of confidence and assertiveness 
needed to effectively practice debating skills in the 2nd 
Year ECP modules. 
   Several strategies are employed to help learners build 
stronger self-esteem. These include: 
 

x having learners cultivate a strong sense of 
curiosity in others and their ideas – By 
practicing this, 1st Year learners begin to divert 
their attention away from themselves, to 
alleviate some of the anxiety caused by being 
overly self-conscious (Antony, 2004; Okochi, 
2010). 

x encouraging learners to take learning risks and 
realizing that making lots of mistakes in the 
ECP class is fun and valuable. 

x requiring learners to practice positive body 
language such as maintaining confident, yet 
relaxed body posture (achieved through tension 
scanning), gentle but attentive eye contact and 
facial expressions, gentle but effective gestures, 
standing tall and balanced, always being aware 
of one’s position in relation to the listeners and 
the effect that position has on them, etc … 

x having learners practice clear vocal 
enunciation, speaking from the diaphragm and 
being aware of vocal projection. 

 
   The learners reflect on their confidence-levels after 
each module. Research is planned to gauge the 
effectiveness of the current ECP activities on improving 
self-confidence. 
 
Table 3: The ECP program (16-modules) 
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Logical argumentation and debate at the core 
 

 
Figure 1: The CDW section in the students’ workbook 
 
   Garrett, et al (1996) and others advocate the study of 
debate as a means to developing competencies in verbal 
communication and critical thinking (Klopf, Kawashima, 
1977; Huston, 1985; Scannapieco, 1997). These 
competencies are critically important for engineers who 
often work in diverse teams to brainstorm solutions and 
solve complex problems (Kinjo, 2011; Hamouda, 
Tarlochan, 2015). 
   But formal logic, the basis for debate is a new and 
often challenging topic of study for most 1st and 2nd 
Year students. In the 1st year, the ECP instills the 
psychological foundation for learners to learn debate. 
Formal debate topics are deferred to the 2nd Year of 
ECP.  
   In the 2nd Year of the ECP program (Modules 9-16, 
Table 3), the learners begin learning more structured 
reasoning in communications. Currently, one lesson 
(Module 11) is devoted to mastering the building blocks 
of argumentation: claims, data, and warrant (CDW) 
(Figure 1). Subsequent modules give the learners the 
opportunity to analyze and challenge in a 
communicatively effective way the logic of others. 
 
Team-teaching 
 
   From the 2nd Semester of 2016, a full-time native 
English instructor was employed and given the lead 
instructor role in the course. The DSME supports the 
lead instructor in every lesson, taking on roles such as: 
 

x monitoring and improving the class atmosphere; 
x clarifying (in English) any instructions the 

students could not understand from the lead 
instructor; 

x adding insights to the lessons; 
x giving constructive feedback and encouragement 

to the students; 
x modeling conversations and pronunciation; 
x taking charge of the video production of each 

lesson; 
x assisting in various instruction roles; 

x giving opinions on student and team 
performances 

 
   After each lesson, the DSME gives feedback and 
advice for the improvement of the future lessons. 
 
 4. An active learning-centered approach 
 
   At the cornerstone of ECP is a learn-by-doing 
approach. Active learning is an ideal pedagogy for 
improving communicative competency: better learning 
retention; kinesiological learning simulates authentic 
communication; promotes autonomous learning; and 
considerations (Lacuesta, et al, 2009; Requena-Carrion, 
et al., 2010; Freeman, et al., 2014) ECP active learning 
activities include a mixture of both lower risk and higher 
risk active learning activities as classified by Bonwell. 
Higher risk activities like problem-solving and role-plays 
are prepped as much as possible to minimize anxiety and 
maximize confidence-building in the students (Bonwell, 
1991; Okochi, 2010). 
   The students are assured that the English skills they 
possess from compulsory English education in Japan 
through the 3rd year of junior high school would be 
sufficient for them to be globally competent 
communicators. They are told that the English 
Communications sub-course’s intention is not to 
introduce new grammar, but to allow them a chance “to 
practice the English they already had been exposed to.” 
   Thus, the sub-course is designed to be 75% practice 
through active learning activities, 15% feedback & 
reflection and 10% instruction. This course is indeed a 
practicum of essential communications.  
   Various active learning activities include: 
 
Collaborative learning (Constructivist learning) 
 

x Conversation dialog practice: Pairs master their 
parts and perform under time pressure with 
various rubrics in place. The pair discusses the 
content and interpret the dialog’s meaning to 
give a realistic performance. (Figure 2) 

x Arrange-the-story-in-the-correct order game: 
Each student in a team is given a sentence from 
a story which they need to sort out together and 
make sense of chronologically before the other 
teams do. Naturally, no pre-teaching of 
vocabulary is done. The students try to teach 
other the meaning of unknown vocabulary and 
expressions in English. Unknown to them, the 
story itself contains a learning message or a 
cultural case study to discuss later. 

x Team Presentation: Roles and incomplete scripts 
are given to teams. The team must make sense 
of the roles and scripts together to decide who 
will take which part. Also, they must decide 
what and how to deliver their parts. 

x Direct: Learners, through the self-reflection logs, 
are assigned to pay attention to what they are 
learning from their peers during a particular 
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activity, learning points which are then noted in 
their logs after each lesson. In the controlled 
pair-work dialog practice in Figure 2, partners 
monitor and encourage each other during 
practice to meet the rubric requirements 
specified, usually a time limit and one or two 
communicative competencies. Afterwards, they 
reflect on their interaction with each other and 
write about the learning experience in their logs. 

x In-direct: Learners are constantly observing their 
peers’ performances during learning activities in 
addition to the feedback provided from 
instructors to those peers. 

x Peer-feedback: Whenever possible, learners are 
encouraged to give feedback and advice to other 
learners’ performances in learning activities in 
class. 

 

 
Competitive learning 
 

 
Figure 3: A team skit creation contest 
 

o Skit performances: Teams work together to try 
to create the most hilarious or meaningful skit 
which the instructors judge. (Figure 3) 

o Point system: Most activities are setup to allow 
for the rewarding of points to the highest 
achieving individuals or teams. 

o 20-minute formal debate competition: 
Individuals and teams are pitted against each 
other to win in debate competitions (Figure 4). 
Over two modules (Meeting 11 and 12), the 
class is divided into 3 teams with each team 
preparing for two debates against each team. 
The topic is predetermined, and the teams must 
prepare for being both the affirmative and the 
negative positions. On Meeting 12, the meeting 
starts with Team 1 (affirmative) debating against 
Team 2 (negative) while Team 3 acts as the 
judging team. At the end of the debate Team 3 
decides a winner and gives their rationale, 
including feedback for both teams. This match 
takes 20 minutes. Then roles are switched: Team 
1 (now negative) challenges Team 3 (positive) 
while Team 2 judges. After this second match, 
the teams rotate roles once again with Team 1 
becoming the judge while Team 2 (positive) 
takes on Team 3. So within one class meeting, 
each team will have had a chance to experience 
fully every perspective of the debate and the 
resolution. 

 

Figure 2: Pair-work conversation scripts 

Figure 4: ECP Debating Format (20 min) 
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Problem-based learning (PBL) 
 
   As much as possible, learning activities are posed as 
problem-solving activities: 
 

x Team problem-solving projects: Individual 
students decide on problems and solutions which 
they try to persuade their team are either the 
most pressing problem or best solution. 
Examples include: 
o Solve the School’s Biggest Problem - In the 

15th module (Year 2, 2nd Semester), for the 
culminating team presentation in the 16th 
module, each team has to prioritize the 
problems each team member presents which 
he or she thinks is the most pressing school 
problem to be solved. The team then votes on 
the problem presented by the team member 
who makes the best arguments for his or her 
own problem. That problem is chosen as the 
team problem to solve for the following 
week. Each member then has to create their 
own unique solution to that problem and then 
present it the following week to the team. 
The team selects the best solution and then 
fine tunes it for a problem-solution team 
presentation. Attention is placed, not just on 
honing their English communication skills 
while working in a team, but also on their 
leadership and teamwork skills. 

o The Best Day Trip Itinerary Plan: Pairs must 
decide on the best itinerary for a day during 
an imaginary week-long class trip to Tokyo. 
They discuss and debate the pros and cons of 
various venues while giving practical 
consideration to budget, commute and time. 
The pair’s final plan is then compared and 
debated with another pair’s who belong to 
the same team. The two pairs then decide 
what the team’s final itinerary will be.  

x Inquiry-based learning 
o One-point lessons: Occasionally, the 

instructors must “teach” in the practicum 
course. Instead of “lecturing”, a scenario is 
set up with a “What would you do?” type of 
question posed at the end to allow learners to 
ponder and discuss solutions. Their answers 
are then compared against the recommended 
learning point. 

o Suitable expressions: Instructors pose a 
communicative scenario such as needing to 
alert the police that one has lost an item. 
Learners give various possible English 
expressions they might use. Instructors give 
feedback on the pros and cons of their 
choices. 

x Case studies: Individuals and teams discuss 
selected cases to draw out important issues and 
problems. Class discussion ensues and solutions 

are discussed for these cases. Some case topics 
have focused on issues such as: 
o In-group versus out-group and the 

importance of empathy 
o Fluency versus accuracy in foreign language 

usage and the tendency various cultures have 
o Aggression versus self-assertiveness 
o Cooperation versus competition 

 
Project-based learning 
 

● Day-Trip Plan: Learners discuss their ideas for 
the perfect day itinerary during their one free 
day in the 5-day class trip to Tokyo. They 
discuss the pros and cons of each other’s plans 
and select the most appealing one (or construct a 
new one altogether). In this project, learners 
learn about Tokyo areas and attractions, their 
locations, the various modes of transportations 
and the possibilities of their plans in English. 
They also practice their debating and negotiating 
skills. 

● Pasta Tower Team Construction: In this activity, 
each team is given the same amount of resources 
as the other teams. Their mission is to have their 
team create the tallest tower within the allotted 
time. In addition to keeping discussions only in 
English, learners are prohibited from using 
gestures or sketching their ideas. The activity is 
meant to force learners to speak. Skills practiced 
include: brainstorming, comparing, discussing 
hypothetical situations, debating, negotiating, 
critiquing, analyzing and compromising. 

 
Performance-based learning 
 
   The importance of knowing what is and is not good 
practice is communicated to the learners, as much as 
possible through the use of rubrics (Bell, 2010). Our 
rubrics are simplified, focusing on just 2 or 3 criteria at a 
time, such as in the case of pair-work conversation: 1) 
can finish the conversation objectives under 1 minute; 2) 
was able to maintain good eye contact with their partner 
from start to finish; 3) had positive body language. 
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   Performance expectations can even be elicited from the 
students through a demonstration beforehand as to what 
constitutes an ideal performance and what does not. 
 
Consistent Reflective learning 
 
   Perhaps the most important activity in the program is 
the maintenance and review of a self-reflection log. A 
strong self-awareness of one’s performance in these 
activities, along with a developing awareness of one’s 
weaknesses affords the learner the opportunity to 
develop improvement strategies. The ultimate goal is for 
the learners to realize the effectiveness of taking charge 
for one’s own learning, to become a better autonomous 
life-long learner. 
 

● Self-reflection logs: At the end of each lesson, 
learners are required to reflect on their in-class 
performance, what they learned, what they felt 
weak in, why, and how they can improve. 

 
   Selected class activities are placed within Kolb’s 
Learning Dimension model (Figure 5) to visualize to 
what degree active learning was encouraged. 
 
5. Keys to Success 
 

   In order to ensure that the ECP sub-course curriculum 
satisfies the needs addressed, we identified several keys 
to success: 
 
Creating a safe and comfortable learning environment 
 
 Whenever it was possible, we conduct classes outside 
their regular classroom. Most lessons are held in 
experiment laboratories in order to disassociate any 
strong connection that our classes, conducted in English, 
are in any way like an English grammar translation class. 
Attention is paid to classroom lighting, clear aisles for 
instructors and students to move freely through and 
cleanliness. 
   Much care and attention is paid to teacher-student and 
student-student interactions. Errors or mistakes made by 
students are downplayed or treated with humor and 
respect. Students are never rushed for answers unless the 
instructors feel the student is capable of handling the 
pressure. Empathy, kindness and humor are the 
instructors’ tools for keeping the environment safe and 
comfortable. 
 
An English-only policy 
 
   Both instructors speak to each other and to the class in 
English only. Only when time is of the essence is 
Japanese used, and at most, using just key vocabulary or 
expressions to get the meaning across. Students are 

Figure 5: Selected active learning activities within Kolb’s Learning Dimensions 
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expected to speak only in English and to simplify what 
they want to say in expressions they already know. 
   When students use Japanese, they are met with gentle 
reminders to stay in English. Only in game-related 
activities is the use of Japanese met with penalties (point 
subtractions from their team game score). 
 
Scaffolded-learning 
 
   The modules are arranged with the most important and 
basic skills introduced first and the more technical skills 
coming later. This is to ensure that these important skills 
will be utilized as much as possible. For example, from 
the very first module, “survival English” is introduced so 
that common expressions such as “Please repeat that.”; 
“What does ___ mean in Japanese?”; “Really?”; etc … 
can be practiced throughout the course in different 
activities. 
   In the second and third modules, the mindset of 
curiosity is introduced, as well as Q&A manners. The 
lessons from these modules are rehashed throughout all 
the successive lessons, including the final team 
presentation on a solution for a school problem. 
 
Opportunity for fun and self-expression 
 
   Whenever possible, traditional activities which bring 
about boredom are avoided. These activities include: 
 

x Extended grammar explanations 
x Reading exercises 
x Long lectures 
x Nitpicking errors for trivial subject matter 

 
   Instead, we focus on accomplishing the learning 
objectives of each module in a way which is fun and 
stimulating for the learners. Games, competition, 
cooperation are all used. 
   Most importantly, students are given as much 
opportunity to use their creativity and imagination to 
create situations, dialogues and drama. 
   Kinesthetic learning is highly encouraged. For 
example, when a student needs to study and memorize a 
dialog line, the instructor encourages the learner to stand 
up, pace around the classroom with the script in hand, 
read the script, look away from the script and recite the 
line in a natural, strong voice. 
 
Defined measures in place 
 
   In order to effectively analyze the quality of learning, 
attention is paid to the types of questions used in the self-
reflection sheet and in the class report form. 
 
x Measures in the Self-Reflection Sheet (qualitative 

and quantitative): 
 
 
 
 

   Figure 6 gives an example of the type of reflection 
questions used for a team-work activity with 
opportunities for extensive Q&A practice between 
members. 
 
Other questions asked in reflection logs include: 
 

o How motivated did the learner feel about the 
day’s lesson? 

o What did the learner learn? 
o What did the learner hoped to have learned? 
o What did the learner want to say in English but 

couldn’t? 
o How did the learner feel about his/her 

performance in the lesson’s activities and why? 
o What weaknesses did the learner discover were 

exposed in the day’s lesson? What can the 
learner do to overcome those weaknesses? 

o What will the learner do to improve for the next 
lesson? 

o What advice or suggestion does the learner have 
for the day’s lesson or the instructors? 

 
 
 

Figure 6: A Self-reflection Log 
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x Measures in the Class Report Form (qualitative 
and quantitative): 

 
o Student individual participant 

points 
o Student team participant points 
o Student daily cumulative points 
o Student term cumulative points 
o Class cumulative average points 

(term) 
o Individual student problems 
o Individual student achievements 
o Problem areas in the lesson 
o Overall class atmosphere score 
o Overall lesson objectives met 

score 
 
Participation points, accountability and 
transparency 
 
   Attention is made to reward students 
for their efforts. A 1000-point system is 
in effect for the four modules each term. 
A weight is given for participation. Using 
a seating chart, participation points are 
rewarded immediately in class. Over the 
four meetings, a ranking of students 
based on their participation efforts 
evolves. At the end of the term, the final 
ranking is then curved to fit the weight 
assigned for participation points for their final grade. 
   Students are made aware when participation points are 
being offered and are told when they are rewarded. The 
points are immediately recorded. At the end of each 
lesson, the participation points are recorded and an 
updated ranking sheet is printed out to show at the 
beginning of the next lesson for two main reasons: 1) so 
that students have an opportunity to confirm that they are 
being rewarded fairly; and 2) so that the students are 
aware of their efforts compared to the rest of the class.  
   Arguments could be made that the ranking system can 
be discouraging for low achievers, but efforts are made 
to keep the ranking system competitive, that any student 
can rise from bottom to top within one or two class 
meetings. If a student’s ranking becomes too far below 
the norm, the instructor will encourage the student to be 
more active or take other corrective measures. 
 
Flipped learning 
 
   Efforts are made to minimize or eliminate lectures 
during lessons so that more time can be spent on active 
learning and reflection. The one exception is the module 
relating to the introduction of Claim, Data and Warrant 
(CDW) due a lack of exposure for 1st and 2nd Year 
students to the topic of critical thinking. Currently, the 
approach is to teach through examples, but 
considerations are being made to flip the concept out of 
the classroom and to assign the learning of CDW through 
homework. 

   Vocabulary and useful expression lists are not taught in 
class but are made available as a URL to the assigned 
sets on the online learning website Quizlet. Online 

exercises and games available for these lists can be done 
on an internet-connected home computer or with a 
smartphone. Short quizzes are given at the start of 
lessons to check the learner’s mastery of the assigned 
lists. 
   Figure 7 shows an example of a pre-assignment 
requiring mastery, including spontaneous production, of 
the expressions listed before the lessons on debating 
commence. The URL listed directs the learner to an 
online website (Quizlet) which offers audio of the 
expressions, as well as learning activities to help with the 
mastery. 

Other material pre-assigned for mastery (flipped) 
before class meetings include: 
 

● Learners’ individual solutions to assigned 
problems 

● Studying and reviewing model conversation 
dialogs 

● When self-reflections cannot be completed 
during class, they are assigned as homework and 
collected at the next meeting. 

 
Homework 
 
   Most of the homework is assigned as “first exposure” 
(i.e. Flipped learning) for upcoming class activities, not 
as review. The reason is that emphasis is always placed 
on one’s classroom performance and reflection. The 

Figure 7: An online vocabulary /  expression list pre-assigned for mastery 
before a lesson. 
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communication material (English grammar) mostly used 
had already been learned in junior high school with 
passive knowledge being activated through active 
learning activities and reinforced through self-reflection. 
Figure 8 shows an example of a CDW pre-lesson 
homework assignment. 
 
Positive, but meaningful feedback 
 
   Positive feedback lacking substance is avoided. “Good 
job!” is replaced with something like “Your friendly eye 
contact gives a positive impression!” or “You have made 
a lot of improvement in your understanding of CDW!” 
   When a student needs to be critiqued, efforts are made 
to ensure that a good effort was attempted, along with 
empathetic understanding of why the error was made. 
Then rather than spelling out errors, the instructor offers 
the learner a chance at redemption, to find and correct 
the error him or herself through elicitation or hints. The 

key point is that feedback is used to encourage and not to 
disparage (Chen, et al, 2010). 
 
Video-recorded lessons for program reflection and 
improvement 
 
   Selected lessons and activities are recorded for review 
and reflection by the instructors to identify problem areas 
during lessons and to reflect on and further improve the 
ECP program. 
   All students are asked to consent to the recording of 
video, and if the videos are used for public use, efforts 
are made to obscure the identities of the students to 
protect and respect their privacy. 
   The recording of lessons also has the surprising effect 
of prompting students, as well as instructors, to do their 
best since the recordings become evidence of their 
performance. 
 
6. Discussion 

Figure 8: Practice problems for homework to reinforce mastery of CDW concepts 
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6.1 Benefits of the ECP program 
 
Introduction to formal critical thinking 
 
   The study of formal critical thinking skills, particularly 
the formation of logical arguments is an essential skill 
for problem-solving engineers, particularly when 
working in diverse teams (Hamouda, Tarlochan, 2015). 
   The introduction of CDW and formal debating here 
lays a simple foundation for more extensive and in-depth 
learning in order to further sharpen their critical thinking 
skills. 
   But more importantly, the introduction to CDW and 
debate here applies critical thinking skills to everyday 
topics so that the learners can realize that they can 
practice examining the world around them more 
critically now (Garret, et al., 1996; Huston, 1985).   
 
Development of communication confidence 
 
   The program has been designed to give as much 
meaningful communication practice and reflection to the 
learners as possible in a safe and comfortable learning 
environment. 
   With a better self-awareness of one’s own 
communicative abilities and weaknesses, the learner is 
encouraged to take responsibility and act to make 
improvements. With improvements come an increase in 
communicative confidence and the ability to interact 
effectively with a diversity of people (Bullock, 2010). 
   This communicative confidence is essential for the 
globally-competent engineer (Riemer, 2002; Klein-
Gardner, Walker, 2011). 
 
Increased motivation to further improve English skills 
 
   Because this program emphasizes positive 
communication skills more than English language 
accuracy, most learners may begin to associate the study 
of English with a more positive feeling (Carbullido, 
2002). Increased self-awareness of one’s English 
language deficiencies from the perspective of a learner 
who wants to become a more effective global 
communicator leads to more motivation to improve those 
language skills. 
   This Department hopes that the learners will become 
more self-reflective and growth-oriented to look at their 
English courses in a more positive light, to see English 
classes as an opportunity to become better global 
communicators. 
 
Personalized, small group training in the early stages 
allow for more efficient learning in larger class and 
group sizes 
 
   Taking 1st Year and 2nd Year classes and dividing 
them into smaller learning groups for essential skills 
allows the learners to become better, more responsible 
learners as the instructors can pay more attention to 

individual learner communication skills, encouraging the 
good ones and making recommendations to improve the 
deficient ones. 
   Assuming the positive feedback has long-term positive 
effects, these learners, when in larger class sizes and 
more diverse groups, will become better contributors and 
be more effective learners. 
 
A catalyst for becoming a better lifelong and 
autonomous learner 
 
   A major component of this program is the element of 
self-reflection. At first, it may seem as being another 
assigned task. But with positive feedback from the 
instructors, learners may be encouraged to take sole 
responsibility for their own learning and personal 
growth. That is a major aim of this course, to nurture 
autonomous learners with a growth-mindset. 
 
Short, intensive courses  
 
   The 16-modules divided into 4 short courses over two 
years reinforce the essentials of communicative 
competence in a scaffolded manner. The lessons are fast-
paced with numerous learn-by-doing activities meant to 
keep the learners busy interacting with each other, as 
well as to inspire them to continue improving their own 
global communicative abilities autonomously. 
 
6.2 Drawbacks of the ECP program 
 
Overwhelming for some extremely shy learners 
 
   There have been several learners who stay withdrawn 
throughout the program due to extreme shyness or 
psychological issues which make social interaction 
difficult. 
   Fortunately, due to the small class sizes, the instructors 
can quickly identify such cases and provide support for 
these students. 
   An unexpected benefit of having such learners in the 
class is the empathy shown by the other members of the 
class who not only avoid exacerbating the withdrawn 
member’s feeling of overwhelm, but actually reach out to 
these members and try to support them.  
 
Learning logical argumentation (critical thinking) is 
not easy 
 

Learners who are exposed for the first time to the 
relationships of the basic blocks of logical 
argumentation, namely, the claim, warrant and data, need 
much practice through examples to get an intuitive feel. 
Test results have shown that less than 15% of the class 
had a strong understanding of how to create solid logical 
argumentation. 
   The curriculum is being improved to ensure better 
mastery by the learners. More practice examples through 
pre-course homework is being considered. 
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Uncertainty as to whether the skills gained through the 
ECP are sustainable through Years 3 to 5 and beyond. 
 
   Long-term research is being considered to see whether 
the learners can continue to build their communicative 
skills and develop their communicative self-
assertiveness.  
 
Uncertainty as to whether the course can be facilitated 
with just one instructor 
 
   Since the 2nd term of 2014, team-teaching has proven 
invaluable. Each instructor is able to perform roles which 
ensure that maximum attention is given to each learner 
for the duration of each class. The presence of two 
instructors also minimizes the class distractions and 
keeps learners focused. 
   However, resource concerns may force the ECP 
program to rely on a single instructor. Adapting the 
program for just one instructor might include: 
 

● The use of more supplementary independent 
study material and activities. 

● A greater reliance on peer evaluations and 
feedback. 

 
   For this age group of learners, implementing more of 
the above would also entail the pre-teaching of becoming 
responsible independent learners and giving meaningful 
peer evaluations. 
   Another important consideration when using one 
instructor is that the instructor should have a high-level 
of global communicative competence as well as the 
ability to engage the learners to develop their own skills. 
 
6.3 Relationship to the Model Core Curriculum 
 

The ECP program’s objectives coincide with several 
of those in Chapter 4 Section 7 of the Model Core 
Curriculum (MCC), specifically: 
 
Communication skills 
 

1. Grasping the content of what one is saying either 
in Japanese or in another language. 

2. Understanding the purpose of a conversation and 
partaking in it to its fruition. 

3. Exuding a positive attitude for the purpose of 
holding a smooth conversation,  such as chiming 
in, restating in one’s own words to show 
understanding and expressing positive body 
language. 

 
Consensus-building 
 

1. Being able to listen to others’ opinions and 
building consensus around it. 

2. Being able to establish conversations aimed at 
building consensus. 

3. Being able to practice the way to build 
consensus during situations such as group work 
and workshops. 

 
Logical-thinking / critical thinking skills 
 

1. In situations such as group work and workshops, 
being able to logically and critically 
communicate solutions during activities like 
brainstorming and other group activities. 

2. Knowing how to guide a situation to its 
conclusion or to logically explain a process to 
others. 

3. Knowing how to logically or considerately 
expand on a topic based on fact. 

4. Knowing how to use appropriate expressions to 
come to a logical conclusion. 

 
6.4 The future of the ECP curriculum 
 
Improvement of the programs metrics 
 
   Currently important metrics used to judge the 
effectiveness of activities, lessons and the program 
include: the learner’s overall rating of general motivation 
towards the lesson and general performance score, more 
precise metrics, especially those used in the study of 
motivation and psychology need to be adapted in order to 
get a more accurate measure of “self-assertiveness”, 
“confidence” and “willingness to communicate”. The 
current metrics cannot be used to make assumptions 
about improvements in these areas (Marzano, 
Heflebower, 2012; Peng, 2013).    
 
A better understanding of communication apathy and 
strategies for overcoming them 
 
   Although many learners in the ECP program report 
satisfaction in the program and enjoyment of improving 
their interactions with others, some learners are 
withdrawn and difficult to reach. More research in this 
area in needed to make the necessary improvements to 
increase the possibility of helping all learners. 
 
Improvements in helping learners learn critical 
thinking skills more effectively 
 
   Logical argumentation is not difficult for engineering 
students to grasp. What is difficult is applying the 
principles in communicative situations, especially during 
oral communications. 
   The module on this topic needs to set the objective of 
having learners become more dynamic at creating logical 
argumentation. More effective activities should be 
chosen as well. 
 
Opportunities to conduct research on ECP 
 
   The ECP and similarly designed intensive / extensive 
programs make a good subject for timely research in 
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areas such as: 
 

● Longitudinal study of the long-term effects of 
ECP (3rd through 5th year, post-graduation) 

● Developing self-esteem and self-assertiveness 
through debate-centered curriculum versus other 
approaches 

● Increasing the effectiveness of practicum course 
design 

● Encouraging learner autonomy 
● Exploring more effective ways to teach logical 

argumentation to 1st and 2nd year learners 
● Current global communicative competencies 

needs analysis for engineering students 
(employer perspectives, millennial 
communicative styles) 

 
7. Conclusion 
 
   The structure of the ECP has evolved over the course 
of four years into a replicable communications program, 
a template which can be used by successive instructors, 
even from other departments and institutions, for future 
classes of engineering students. 
   The ECP program is designed for easy adaptation to 
the particular needs of a Department and its learners 
while maintaining a sound, holistic pedagogy. 
   Keys to success have been identified to help make the 
program sustainable. 
   Finally, the ECP continues to improve and is a worthy 
subject for many opportunities in communicative and 
educational research.  
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