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Aspects of the Theory of Syntax (Chomsky 1965)
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» Role Play

Information Gap Activities

Dialog Activities

Talk Show Interview

News Reporting

Game

Information Search
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< Widdowson® Teaching Language as
Communication (Widdowson, 1978)
< Wilkins®Notional Syllabuses (Wilkins, 1976)
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Widdowson? Teaching Language as Communication 1

* Widdowson(Widdowson 1978: ix) 7 3C'HUH

* This book is an attempt to clarify certain issues that seem to me to
arise from adopting a communicative approach to the teaching of
language. Over recent years | (and a number of others) have advocated
such an approach in principle and have tried to put it into practice in

the preparation of teaching materials. In principle and practice,

however, there always seemed to be loose ends of one sort or another:
inconsistencies, unexamined assumptions, unresolved difficulties.

> TIZCADI Y72 D i &\ ) Gill, ALEE, & 2 WIZEFEEAICHER L %

PPPAAF L Z GE T 2RI RIS T LR,




Widdowson® Teaching Language as Communication 2

Widdowson (Widdowson 1978: )

A: What is on the table?
B: A book.

A: Where is the bag?

B: On the floor.
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Widdowson® Teaching Language as Communication 3

Widdowson(Widdowson 1978: 7-8)

for example, the teacher in the early stages of an English course might hold up a
pen, point to it and say:

This is a pen.

Here we have a correct English sentence. It is an instance of correct usage. But is it
also an instance of appropriate use? It is true that the sentence makes reference to
something in the situation devised by the teacher... The pupils know what a penis as
an object. What they do not know is what this object is called in English. The
sentence which the teacher produces is of the kind which would be appropriate if it
were necessary to identify an object... So the form of sentence which is needed if use
is to be demonstrated is really something like:

The English word for this is 'pen'.

>Z ZC, Thisis a pen. T137% 59, THEETIHIEIpens v &) EXIE 15
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Widdowson® Teaching Language as Communication 4

Widdowson(Widdowson 1978: 13-14)

"% 2HEMEHENTBHDIZ, ‘Hereis ... ‘Itis used for . . . ing .
C'Ttsuseisto. . R ERR LS b, GEHRLY FNATIE
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.-+ But if we think in terms of use (=EEDZEEH) , then we
would wish to arrange these items in such a way as to make it
clear that, in the particular kind of communication the course
is concerned with (though not necessarily in others), “This is . .
. ‘Here is . . .” ‘Here we have . . .' can be grouped together
as having the same value as use: they are all used to realize
the act of identification.
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Widdowson® Teaching Language as Communication 5

Widdowson(Widdowson 1978: 18-19)

A knowledge of use(=%.FXD FiE{/H]) must of necessity include a
knowledge of usage(=F a3\ : 3(#E) but the reverse is not the
case: it is possible for someone to have learned a large number
of sentence patterns and a large number of words which can fit
into them without knowing how they are actually put to
communicative use.
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Widdowson® Teaching Language as Communication 6

Widdowson(Widdowson 1978: 19)

The teaching of use(=3FED FFEMEH]) , however, does seem to
guarantee the learning of usage(=5 5= 1 3(3E) since the
latter is represented as a necessary part of the former. This
being so it would seem to be sensible to design language
teaching course with reference to use.
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Widdowson® Teaching Language as Communication 7

Widdowson(Widdowson 1978: 67)

... traditionally the focus of attention has been on the linguistic skills and that

m re the communicative abilities will follow mor rl mati
consequence. What evidence we have, however, suggests that this is not
the case: the acquisition of linguistic skills does not seem to guarantee the
consequent acquisition of communicative abilities in a language. On the
contrary, it would seem to be the case that an overemphasis on drills
and exercises for the production and reception of sentences tends to
inhibit the development of communicative abilities.
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WilkinsDNotional Syllabuses 1

Wilkins (Wilkins 1976: 8)

In recent years a number of arguments of varying degrees of importance and
validity have been put forward for questioning the adequacy of a grammatical
syllabus. It is not generally denied that what is learned through a grammatical
syllabus is of value to the learner. It is rather suggested that this is not the necessary
or the most effective way of designing language courses and that, in any case,
learning is not complete when the content of a grammatical syllabus has been
mastered.
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Wilkins?®Notional Syllabuses 2

Wilkins (Wilkins 1976: 16-17)

Situational courses do exist. They consist of learning units with labels like 'At the post office’,
'‘Buying a theatre ticket', Asking the way' and so on. In all probability they are successful in
what they set out to do, but there are reasons for doubting whether they can be taken as a
model for the general organization of language teaching. The difficulty centres on just what is
meant by 'situation’. With examples like the ones above there is no great difficulty. They are
situations with fairly evident, objectively describable physical characteristics. The language
interactions that are taking place are closely related to the situation itself. There will be
grammatical and lexical forms that have a high probability of occurrence in these kinds of
language event. However it would be naive to think that the speaker is somehow linguistically
at the mercy of the physical situation in which he finds himself. What the individual says is
what he has chosen to say.
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WilkinsDNotional Syllabuses 3

Wilkins (Wilkins 1976: 19)
4.3 Notional Syllabuses?» &

The advantage of the notional syllabus is that it takes communicative facts of language into
account from the beginning without losing sight of grammatical and situational factors. It is
potentially superior to the grammatical syllabus because it will produce a communicative
competence and because its evident concern with use of language will sustain the motivation
of the learners. It is superior the (>to) the situational syllabus because it can ensure that
the most important grammatical forms are included and because it can cover all kinds
of language functions, not only these that typically occur in certain situations.
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WilkinsDNotional Syllabuses 4

Wilkins (Wilkins 1976: 19)

The process of deciding what to teach is based on consideration of what the
learners should most usefully be able to communicate in the foreign language.
When this is established, we can decide what are the most appropriate forms
for each type of communication. The labelling for the learning units is now
primarily semantic ... In short, the linguistic content is planned according to
the semantic demands of the learner.
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Wilkins®DNotional Syllabuses 5

Wilkins (Wilkins 1976: 59)

However, in spite of the similarity of grammatical and semantic content in this
respect, a notional syllabus seems to lend itself particularly well to a cyclic
rather than a linear approach. By this I mean that, given as an objective the
capacity to express a number of concepts and functions, a course is designed to
expand progressively the learner's semantic repertoire ... Where in the case of a
grammatical syllabus ordering is a matter of the linear progression of elements
to be taught from the beginning to the end of a course, in a notional syllabus
the ordering is a matter of the relationship between the different cycles, there
being possibly less attention paid to ordering within each phase of the cycle.
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Wilkins?®Notional Syllabuses 6

Wilkins (Wilkins 1976: 60-61)
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O.K.? (HFoROEFEEEIH L)

Can I use your telephone?

Please let me use your telephone?

If it’s all right with you, I’ll use your telephone?

Would you mind awfully if I used your telephone?

I should be most grateful if you would permit me to use your telephone.
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» Role Play

» Information Gap Activities
» Dialog Activities

e Talk Show Interview

e News Reporting

e Game

e Information Search
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o TBLT (Task Based Language Teaching)
e CLIL (Content and Language Integrated Learning)

¢ FonF (Focus on Form)
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