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Abstract 

In the field of career education at Japanese universities, we face two major issues. One is that 

students have too short a period of time to explore their future career suited to their values, skills, 

and abilities. The other is the strong demand from the industries for development of students' “21st 

century skills”. Education at Nordic Folk high schools provides us with a clue to solving the above 

issues. Folk high schools have a long history, and their concept and practices have been widely and 

highly evaluated. However, several previous studies pointed out the changes of Folk high schools in 

recent years. Therefore, we conducted a qualitative research in Norway, Sweden and Finland in 

order to clarify the significance of education of Folk high schools in modern society. Norwegian 

Folk high schools are the main research site. As a result, Folk high schools' education gives us some 

ways to bridge the gap between educational institutions and the labor market. The key factors are to 

provide young people with time for self-reflection, opportunities to develop in communities and the 

strong relationship as independent individuals in the community. In addition, this study revealed 

new five significant characteristics of Folk high schools for young people below: (1) possibility to 

learn normal subjects differently from mainstream teaching methods; (2) possibility to learn 

language and culture of Nordic countries intensively and prepare for their careers there; (3) 

possibility to learn new subjects like e-Sports ahead of others; (4) possibility to communicate with 

people of different ages, and be passed on knowledge and skills from older adults; and (5) 

possibility to receive the same level of education as they can acquire in higher education with other 

students who have the same goal. Furthermore, this study shows implications for Japanese career 

education and future challenges. 

 

Key Words: Folk high schools, Self-reflection, Career Development, Adolescence, Norway, 

Sweden, Finland 

 

Introduction 

The author has been carrying out career education for university students in Japan. In the field 

of career education at Japanese universities, we found two issues related to career development 



 

 120 

support for students.  

Firstly, most of Japanese university students analyze their own expertise, experiences and 

personal strengths just before trying to find a job. Such analysis is mainly supported by universities’ 

career services. However, this analysis period is too short (it lasts just several months) to figure out 

which job or a company is suitable for their values, skills and competences. As a result, many 

students tend to start job hunting activities without knowing what kind of jobs they actually want to 

do. 

Secondly, in recent years, universities have been received a strong demand from industries to 

develop students’ so-called “21th century skills” or “transferable skills" such as teamwork, 

leadership and communication skills. For instance, in 2006, the Ministry of Economy, Trade and 

Industry proposed “the basic skills to become a fully-fledged member of society”. Kanazawa (2018) 

describes the background of the proposal of having those skills as follows:  

 

“Creating new value" is essential for the further development of Japan in its mature stage. 

Although, in such circumstances, it is necessary for young people to have the ability to work 

with others, it is apprehensive that the educational capability at homes and communities where 

the aforementioned "basic skills" were cultivated in the past, is declining. 

 

From the above, it can be said that currently, not only teaching academic things but also 

developing students’ 21st century skills has become one of the role of universities. In response to 

these needs from the labor market, universities began to focus on improving students’ 21st century 

skills through embedding career education or the method of interactive learning in curriculum. 

Nevertheless, According to the survey conducted by Benesse Corporation (2011), there is a huge 

gap between the competencies that companies require from students (independence, communication 

skills, perseverance, etc.) and the competencies that students want to acquire (English ability, 

expertise, bookkeeping knowledge, etc.). 

Meanwhile, in Northern European countries, young people receive career guidance and career 

counseling from earlier stages of life, and have the opportunity to deliberate their future direction of 

study and career. In addition, Aoki, Tani and Miura (2010) explain, for example in Denmark, young 

people sometimes have a free period of transition between different levels of education called 

"sabbatical year", which can last from one to several years. Young people do activities like having 

part-time job, internships or traveling during the sabbatical year.  

Efterskole is sometimes selected by young people in Denmark as a sabbatical year activity 

between compulsory education and upper secondary education. We conducted research regarding 
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the learning environment of the Efterskole focusing on the relationship between the teachers and the 

students, and we found that the learning environment at Efterskole is particularly suitable for 

enhancing 21st century skills1. Additionally, the previous study revealed that the teachers at 

Efterskole play an important role in cultivating abilities that today’s students need to succeed in 

their careers. According to Morita (2018), a teacher of Efterskole mentioned that this workplace 

(Efterskole) is like home to the teachers, and they have to expose their weaknesses to students. This 

attitude of the teachers is a unique feature of Efterskole’s education. 

It is thought that the above-mentioned sabbatical year system or the learning environment and 

teachers' attitudes in free schools such as Efterskole would assist to solve the problems of students' 

career support in Japanese universities. 

As already mentioned, in general, Efterskole is selected by the final grade students of 

compulsory education or the students after compulsory education completion. However, what is 

more popular as a sabbatical year may be the transition period from upper secondary schools to 

higher education. It is commonly called "gap-year". In Northern Europe, young people often enroll 

to "Folk high schools" during their gap-year. Like Efterskole, Folk high schools are free schools 

originate from Denmark and are widely spread to other Scandinavian countries as well. 

Education at Folk high schools, which are more widely diffused as gap year activities, is 

thought to bring more information and knowledge to Japanese education. Then, we began to 

research. 

 

Overview of Folk high schools in Nordic countries 

Learning at Folk high schools is often expressed as "Learning for life". On the origins of Folk 

high schools, The Association of Folk High Schools in Denmark (2017) explain as follows: 
    

The first school had opened its doors on 7 November 1844, when eighteen farm labourers 

gathered at a farmhouse in the small town of Rødding in South Jutland to become the world’s 

first folkehøjskole (Folk high school in English) students. In the years that followed several 

schools were established around the country and gradually the classic folkehøjskole pattern 

began to emerge. 
   
Regarding the extension of Folk high schools to other Scandinavian countries, Partanen, 

Ruokonen and Ruismäkia (2013) state that very soon Norway founded its first folk high school. 

They add that Later Sweden started such institutions as well, and last but not least they began in 

                                            
1  See Morita (2018). 
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Finland in 1889.   

Folk high schools emerged in response to the need to educate rural citizens who would not 

otherwise have access to higher education; since then, they have spread to urban areas as well, but 

continue to serve a unique set of functions in each Scandinavian country (Bagley & Rust, 2009). 

According to Bagley and Rust (2009), in Norway and Denmark, Folk high schools remain 

resolutely outside of the official educational system, offering a year of courses which do not directly 

contribute toward one’s degree, but instead offer students the invaluable opportunity to explore 

various topics and subjects without concern for grades. In Sweden, Folk high schools offer both a 

nongraded “year off,” as well as the opportunity for students to complete their upper secondary 

school requirements in a noncompetitive, individualized setting. Partanen et al. (2013) mentioned 

that in the Finnish educational system, the role of the Folk high schools is to provide adult 

education and liberal adult education. The courses offered are mainly general or non-formal but 

initial and further vocational training is also offered.  

All the Folk high schools’ pamphlets of this four countries state that there are many 

participants of young people aged 18-25. However only the Norwegian Folk high schools use the 

word "gap-year" clearly in the pamphlet. 

 

Education system in Norway 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure1.  Education system in Norway (Statistic Norway, 2018) 
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Before giving details regarding the Norwegian folk high schools, we will need to explain the 

Norwegian education system in comparison to the Japanese one. Figure 1 shows the Norwegian 

education system. 

According to Figure 1, Norway's Folk high schools are not a part of mainstream education. In 

addition, Figure 1 shows that young people can enroll Folk high schools after lower secondary 

school or upper secondary school. Furthermore, this figure indicates that there are gaps between the 

different levels of education. We can find that there are some roots to higher education in 

Norwegian education system as well. 

On the other hand, typically, there are few gaps and diverse paths between different levels of 

education in Japan. These differences should be taken into account when trying to implement 

something into Japanese education from the practice at Norwegian Folk high schools. 

 

Folk high schools in Norway 

The first Folk high school in Norway opened in 1864. There are currently 77 folk high schools 

(47 “free” and 30 “Christian”) located throughout Norway; majority of schools are in rural areas, 

but there are few in metropolitan cities such as Oslo and Bergen (Bagley & Rust, 2009). Folk high 

schools, one-year boarding schools in this country, are offering a variety of exciting, non-traditional 

and non-academic subjects, as well as academic subjects (Folkehøgskolene, 2008). Although Folk 

high schools are not formally part of education system, about 10 % of the Norwegian birth cohorts 

choose to attend usually after completing upper secondary education and before enrolling to higher 

education (Borgen & Borgen, 2016). 

Regarding the advantage of Folk High Schools in Norway from Folkehøgskolene (2008), the 

following three points can be cited; 

To break from a standardized curriculum and the exam pressures in the traditional school 

systems.  

To be offered a host of opportunities to grow in self-knowledge and develop own talents 

(It is also expressed as "personal growth"). 

To be provided opportunities for training in cooperation and communication with other 

people (It is also expressed as “development in a social setting”) 

Regarding the above, it is obvious that the concept and practices of Folk high schools are 

widely and highly evaluated because of aforementioned point is referred to in other countries’ study 

such as the United Kingdom and the United States as well. 

 

Purpose of this study 
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We had two questions through the review of previous researches. 

(1) Is the relationship between teachers and students in Folk high schools similar to the one in 

Efterskole in Denmark? 

(2) For young people, what is the significance of learning in Folk high schools as an activity of 

gap-year in modern society except the three points above? 

Related to (1), several previous studies refer to the relationship between teachers and students 

in Folk high schools. For instance, Bagley and Rust (2009) mentioned that the emphasis is on 

communication and dialogue (in Folk high schools), with teachers serving more as facilitators than 

lecturers. The Association of Folk High Schools in Denmark (2017) pointed out that the key was 

the teacher’s ability to bring a subject to life for his pupils through narrative. However, there are 

few previous researches that emphasize the relationship between teachers and students strongly. 

Related to (2), several previous studies point out the changes of Norwegian Folk high schools 

in recent years. For instance, Borgen & Borgen (2016) reported that contrary to their expectations, a 

folk high school education does not reduce transfer between institutions or between study programs.  

Moreover, Harrington & Schimmel (2003) lists the following as changes in Folk high schools’ 

education in the past 20 years.  

Much of the school year is now geared toward preparing for international study trips to 

places such as Zimbabwe, China, Guatemala, Russia, Spain and the United States 

Some schools now give examinations and grades 

Some are more clearly oriented toward academic and occupational success  

From the above point of view, it seems that the education of Folk high schools has changed to 

somewhat specific, academic and practical. In addition, there is a possibility that education of Folk 

high schools has less impact on young people’s career decision. 

On the other hand, it merits attention the fact that about 10 % of the Norwegian birth cohorts 

choose to attend a Folk high school during their gap-year notwithstanding. This fact indicate that 

the education of Folk high schools is strongly matched to the needs of some young people in 

modern society.  

Therefore, we conducted a qualitative research in order to clarify the above two research 

questions. 

In this research, Norwegian Folk high schools are the main research fields to focus on the 

relevance of gap-year and Folk high schools education. In addition, this research tried to make clear 

how Folk high schools are expanding to modern Nordic society by adding Sweden and Finland as a 

comparison. 
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Data and methods 

In September 2018, we visited three Folk high schools in Norway and one each in Sweden and 

Finland. At each school, we conducted interview surveys and observations of lectures. Folk high 

schools in Norway are the main research site of this study. Therefore, we tried to select as many 

different types of schools as possible. The three schools are composed of a "Christian" school and 

two "free" schools. In addition, one was in Oslo, the capital city of Norway, and the other were in 

the city near Oslo. 

Table 1 

Data Collection Procedure 

 

 

 

 

 

 

 

 

 

 

Table 2 

Outline of the educational institutions which were addressed 

 

 

 

 

 

 

 

 

 

 

 

 

 

Date Research Site Main corresponding persons
September   5, 2018 Birkagårdens folkhögskola Mr. Lars Kling

Sveavägen 41, 111 34 Stockholm, Sweden (Principal)
Ms. Karin Ekstrand
(Career Counselor)

September   7, 2018 Buskerud Folkehøgskole Mr. Eivind Røbekk Hagerup
Kongsbergveien 797, 3322 Fiskum, Norway (Principal)

September 10, 2018 Follo Folkehøgskole Ms. Karina Thonander
Østbyveien 3, 1540 Vestby, Norway (Vice Principal)

September 11, 2018 Rønningen Folkehøgskole Mr. Svein Harsten
Myrerskogveien 54, 0495 Oslo, Norway (Principal/CEO)

September 25, 2018 Alkio College Ms. Reetta Seppälä
Tähtiniementie 26, 41800 Korpilahti, Finland ( Head of English and

Internationality study programme)

School
Number of

students
Number of
teachers(*)

Birkagårdens folkhögskola 120 15 Economics and Law, Art and Communication,
   (general cource only) Film and Storytelling, Our world

Psychology and Society,
Buskerud Folkehøgskole 95 9 Cartoons & Illustration,

Film & Animation,
Rock & Metal,

Creative gaming,
Writing,
e-Sports

Follo Folkehøgskole 92 8 Band,
Film,
Musical,
Personal trainer

Dance,
Hip Hop,
Vocal,

Rønningen Folkehøgskole 190 20 Dance,
Music,
Singing (Vokal),
Art and Illustration,
Art and Architecture,
SE:Verden(Global
understanding/Political
science) ,

SE:Oslo(Social Science),
Photography/Video,
Digital design,
Sports/Ballgames,
Professional football,
Professional sports,
Light and sound design

Alkio College 245 15 Education and
Psychology,
History and Languages,

Health education and
Natural sciences,
Society and Economy

(*) This number does not include guest teachers.

Lines(Courses)
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In Sweden, we selected a day school in the capital city, Stockholm, as the investigation site. In 

Finland, we visited a Folk high school which is in Jyväskylä about 1 hour north by airplane from 

Helsinki.   

During the interviews, field notes were kept and the interviews were recorded on IC recorder 

with the permission of the interviewees. All interviewees approved that these contents may be 

publish as academic papers. Table 1 is the data collection procedure of this research. Table 2 

summarizes the outline of the Folk high schools which were addressed in this study. 

 

Results 

Case study of Buskerud Folkehøgskole in Norway 

Buskerud Folkehøgskole is close to Darbu approximately 1 hour by train from Oslo Central. 

This school has an environment suitable for learning, with 95 students2 and 9 teachers. In this 

school, we had the opportunities to interview the rektor (principal) and to observe the lectures of 

each course freely. It seemed that many students are men because of the type of courses3 which this 

school offers. 

Regarding Research Question (1), the rektor explained that they do not have a specific focus 

on career guidance and that they are more focus on general “life guidance”. In addition, he stated 

that talking and dialogue are essential in the relationship between teachers and students. Through 

the observation of the lectures, the relationship between the teachers and the students of this school 

seemed to be quit equal. Moreover, the role of the teachers seemed to facilitate the students to create 

something by themselves rather than teaching the students anything. 

Regarding Research Question (2), the courses provided by this school should be noticed. 

According to the rektor, they rearranged the courses in 2014 and opened the courses of e-Sports, 

cartoons and creative gaming. This was two years before when public high schools in Norway 

started to offer e-Sports lessons for the first time. Currently the e-Sports course of Buskerud 

Folkehøgskole is very popular and has many applicants each year. For young people, having the 

opportunities to learn new subjects such as e-Sports would be a huge advantage on their learning 

and career development after that. Providing such opportunities is unique to Folk high schools, 

because teachers can decide their curriculum freely. 

In the classroom of e-Sports, approximately 20 students were divided into two groups and 

playing games. They make their own strategies and analyze improvement points using the 

                                            
2 This number includes seven second year students. 
3 In Norway's Folk high schools, the course to which the students belong is called "linje" ("line" 
in English). 
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spreadsheets provided by teachers. They also do physical training. Furthermore, they can enhance 

team building and communication skills through playing with other students. This school are 

successful in incorporating a new kind of subject into the tradition of Folk high schools as one of 

the tools for students' personal growth in social setting. 

 
Case study of Follo Folkehøgskole in Norway 

Follo Folkehøgskole is about 1 hour south from the center of Oslo. Majority of Folk high schools in 

Norway are owned by the private sector. On the other hand, Follo Folkehøgskole is a public school4. 

Many of the courses provided by Follo Folkehøgskole are related to music, for example, dance, hip hop, 

musical, vocal and others. In comparison with Buskerud Folkehøgskole, it seemed like there were more 

female students in this school. The assisterende rektor (vice principal) not only responded to our 

interview but also conducted a short tour for us in the school. We had the opportunity to listen to a 

beautiful song performed by the students in the vocal course and observe the passionate dance of the 

students who took the dance course.  

Regarding Research Question (1), the assisterende rektor stated that every teacher supports the 

students in every way rather than implementing special career guidance in the curriculum. The teachers 

also discuss with each student what he/she wants to do at this school and what goals they would like to 

achieve in their lives. She added that every teacher of Follo Folkehøgskole is dedicated to their students 

and teaching.  

Regarding Research Question (2), the assisterende rektor mentioned noteworthy things. She stated 

that this school arrange courses in woodwork and ceramics/pottery for people in the community on a 

regular basis5, and these courses usually attracts elderly people. Consequently, the place was created 

where older adults and young people of this Folk high school can gather and communicate with each 

other. She added that seniors sometimes teach woodwork or ceramics/pottery to the young, and these 

meeting points are very positive for both, the students and the elderly. 

Although it is obvious that further research is necessary, there is a possibility that there are similar 

cases in other Folk high schools. Such practice is meaningful for young people who have not 

experienced working with elderly people before. Opportunities to communicate between different 

generations are one of the significance of Folk high schools in the modern society where nuclear 

families are increasing. 

 

                                            
4 According to the assisterende rector (vice principal), it is necessary to adopt a teacher with a 
formal license as much as possible, because Follo Folkehøgskole is a public school. 
5 The teachers of these courses are also offered by this school. 
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Case study of Rønningen Folkehøgskole in Norway 

Rønningen Folkehøgskole is in Oslo city (25 minutes from the city center), has 190 students 

and 20 teachers. Apart from its location and size, and being a "Christian" school, the main 

characteristic of this school is having many international students. At Rønningen Folkehøgskole, we 

interviewed the principal and observed the course of Norwegian Language and Culture 6 . 

Additionally, 2 international students (including 1 Japanese student) showed us around the school 

with detailed explanations. 

Regarding Research Question (1), the rector pointed out 2 factors. As a first element, he 

mentioned that the students can study the subjects they are interested in at this school, in 

contradiction to public high schools where the students have to study subjects which they are not 

interested in. This has become a factor that the teachers can concentrate on supporting students' 

personal growth more than teaching subjects. As a second element, he indicate the quality of this 

school’s education. In other words, it could be said that the teachers are making efforts to maintain 

the level of their proficiency and skills at good standards customarily. 

Regarding Research Question (2), this research revealed that Folk high schools provides an 

intensive preparation period for international students, immigrants and others who are planning to 

live and study in Norway in the future. The course of Norwegian Language and Culture is open to 

not only to the students from EU countries but also to the students from other countries including 

Asian such as Japan, China and Vietnam. They can learn Norwegian language and culture in both at 

classrooms and at dormitories. Furthermore, they can learn from teachers as well as Norwegian 

students. For them, one year at Folk high schools would be the foundation of their future career. 

 

Case study of Birkagårdens folkhögskola in Sweden 

Kulich (1964) pointed out that “the founders of the Swedish folk high schools were practical 

men and consequently science was from the beginning also given a place in the curriculum”.

According to Bernhard and Andersson (2017), today, the 154 Swedish folk high in Sweden. 

Information Service of the Swedish Folk High Schools (2014) explained that there are three 

types of courses in Swedish Folk high schools. The most common course is called "General 

Course" which is offered by all Folk high schools. On a general course, people can catch up to a 

secondary and upper-secondary school level of knowledge and qualify for higher education7. The 

                                            
6 According to the website of Rønningen Folkehøgskole, international students should pick the 
course of Norwegian Language and Culture as the first choice, and then another course as a 
second choice. 
7 According to Statistics Sweden: SCB (2017), the study period for a participant in a general 
course may comprise up to three years, in some cases longer than three years. The number of 
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second one is “Special Courses” which provide various courses such as music, media, art, crafts and 

language. Finally, "Vocational Courses" is a course to provide vocational trainings for people who 

want to become a professional such as journalist and youth recreation leader. 

Birkagårdens folkhögskola is a school with four campuses in Stockholm, the capital city of 

Sweden. In addition to the general course, this school offers several courses, for example, a music 

course, adult education course for seniors and vocational course and others. During visited the 

school, we had the opportunity to interview the principal and the career counselor. Additionally, we 

were able to have a short tour around school, and we got some insights on how classes were 

conducted. 

Regarding Research Question (1), one of the features of this school is that career guidance is 

implemented in the school curriculum. According to the career counselor, every student attends 

career counseling at the beginning of first year. After that, the students can receive career 

counseling twice a year. Furthermore, each teacher has a group that consists of several students and 

guide them as a mentor. This kind of relationship between students and teachers has a positive 

influence on improving students' motivation to learn. 

Regarding Research Question (2), the rektor pointed out the flexible teaching way at Folk high 

school. Folk high schools do not depend on the central curriculum. This means that each school can 

create their own curriculum independently. According to the rektor, this flexible education method 

contributes to make the students who was not suit to the learning way of public high school recover 

their motivation for learning. 

Moreover, one immigrant graduate came to the school during our visit. The career counselor 

explained that he is one of the most successful graduates in recent years. Information Service of the 

Swedish Folk High Schools (2014) notes that there are special courses for immigrants who can only 

speak a little Swedish in Folk high schools.  

Even if the student is Swedish or immigrant, it would be meaningful and helpful for a student 

to have an alternative way of taking same eligibility as compulsory comprehensive school or upper 

secondary school. From the above perspective, it is clear that the Swedish Folk high schools have a 

crucial role in enhancing the inclusiveness of this country's educational system. 

 

Case study of Alkio College in Finland 

The first Folk high school in Finland was founded in 1889, and currently there are about 90 
                                                                                                                                     
participants at the general rate was about 11 000 in spring term 2016. The distribution between 
women and men was broadly the same in both spring / autumn terms, 55 percent and 45 percent 
respectively. In 2016, the age group 18-25 years had the highest proportion of participants, 54 
percent.  
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Folk high schools in Finland. Folk high schools in Finland offers different types of education. 

According to Partanen et al. (2013), today there are five different sectors: non-formal adult 

education (60 %), basic education (7 %), general upper-secondary education (6 %), vocational basic 

education (18 %) and vocational added education (8 %). In addition, Partanen et al. (2013) pointed 

out the characteristic of the Finish Folk high school as a "root to university". In Finland, people can 

start university of education at “Open University8”. There are Folk high schools in Finland which 

offer the same contents of Open Universities.  

Alkio College is located in Jyväskylä, which is in the north 1 hour by plane from Helsinki, the 

capital city of Finland. Alkio College was established in 1947. Currently, there are 245 students, of 

whom 140 students live on campus. According to the Head of English and Internationality study 

programme of this school, they have started collaboration with Open University since the 1990s. In 

this research, we interviewed the Head of English and Internationality study programme. 

Additionally, we could interview 4 students who belong to the English Language study programme.  

Regarding Research Question (1), it should be highlighted that Alkio College carries out career 

guidance through the academic year, although there is no career counselor in this school. Career 

guidance includes group and individual guidance, and consists of five phases "Before arrival", 

"First days and weeks", " Mid-Academic Year ", "Last weeks" and "Follow-up”. 

As far as the teacher's attitude is concerned, the students mentioned that the teachers of this 

school do not regard mistakes as failures. This teachers’ approach seemed to help the students 

regain their confidence in learning. 

Regarding Research Question (2), the "Alternative path to university (APU)" project, which 

Alkio College is one of the partners, should be noted. This project started in August 2018. It is 

operated by 11 universities and six universities of applied sciences. In this project, students will be 

able to transfer to the university from the second year if they complete the Open University course 

at Folk high schools and pass the entrance examination of the university. 

Every students interviewed in this study had various background. However, they had a 

common goal of learning English at university. It is obvious that studying and living with other 

students who have common goals is beneficial for the students to increase quality of learning. This 

role as a "root to university" is not seen in Folk high schools of other countries. This role is effectual 

                                            
8 According to the Website of University of Jyväskylä, which has the largest Open University in 
Finland, Open University is an independent institution that provides bachelor-level subjects. 
The education is either provided by the university's own instruction or in cooperation with 
regional partner institutions located in various parts of Finland. It is not possible to complete 
degree studies at the Open University, however the credits completed at open universities will 
contribute towards a degree if the student is admitted to a university in order to complete 
degree studies. 
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in the sense that encompasses students placed between upper secondary education and higher 

education. 

 

Discussion 
In this study, we have researched the case of five Folk high schools to clarify the following 

two research questions. 

(1) Is the relationship between teachers and students in Folk high schools similar to the one in 

Efterskole in Denmark? 

(2) For young people, what is the significance of learning in Folk high schools as an activity of 

gap-year in modern society? 

In respect of research question (1), this study revealed that the teachers’ posture of all Folk 

high schools was quite similar to that of Efterskole. The attitude embodied precisely what hooks 

(1994) calls “Be actively committed to a process of self-actualization that promotes their own 

well-being if they (teachers) are to teach in a manner that empowers students”. All teachers of Folk 

high schools, whether they have teacher’s license or not, are professionals in that field, and their 

way of lives were expressed in each classroom. Some schools have career counselors and career 

guidance. Besides, at all schools, each teacher is a mentor for the students and supports the 

students’ career formation. 

However, this study also shows some differences from Efterskole. At Efterskole, the students 

often described the teachers as "Big Brother” and “Big Sister”, whereas at Folk high schools, such 

remarks by the students were not seen. The relationship between the students and the teachers in 

Folk high schools seemed like a kind of fellowship, which creates a place for learning together. 

They spend approximately one year or more in their school and many of them live together. All of 

them create a community where the teachers and the students do a collaborative learning based on a 

bond of common interests. 

In respect of research question (2), this study found new significance of Folk high schools for 

young people below: 

Possibility to learn normal subjects differently from mainstream teaching methods. 

This is an advantage common to all Folk high schools, most notably in Swedish Folk high 

schools. The opportunity to receive alternative education is indispensable for students 

who are not suitable for the educational method provided by mainstream educational 

institutions.  

Possibility to learn language and culture of Nordic countries intensively and prepare 

for their careers there (For international students, immigrants and so forth) 
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This is also an advantage that is common to all Folk high schools. For international 

students and immigrants, a Folk high school is qualified school to start learning. Because 

they not only acquire knowledge but also experience the culture of Northern European 

countries9. 

Possibility to learn new subjects like e-Sports ahead of others. 

This is a feature found in a Folk high school in Norway. Folk high schools in Norway 

analyzed the needs of young people and implemented them into the school curriculum. 

Learning these progressive subjects as gap-year activities would have a great impact on 

the students' further careers. 

Possibility to communicate with people of different ages, and be passed on 

knowledge and skills from older adults. 

This is a phenomenon seen in a Norwegian Folk high school. Although this study has 

focused on young people, on the other hand, Folk high schools provides education for all 

ages. Therefore, it stands to reason that young people can find themselves in a situation to 

capture the chance to encounter from many different generations. The exchange of values, 

knowledge and skills between various generations would generate a synergistic effect on 

learning. 

Possibility to receive the same level of education as they can acquire in higher 

education with other students who have the same goal. 

This is peculiar about Finish Folk high schools. For young people aiming to learn in 

higher education, it is beneficial to be able to receive the same quality education as higher 

education at Folk high schools. This is a meaningful education that includes the students 

placed in the narrow space between different levels of education. 

 

In this study, we were able to see Folk high schools’ similarities from three different countries.  

These similarities are the tradition that Folk high schools had kept since its establishment. This 

traditional education, which was also seen in Efterskole, is meant to cultivate the abilities that 

young people are required in modern society.  

In Japan, the number of young people enroll to higher education immediately after graduating 

from high school has increased in recent years. In addition, according to a survey by the Ministry of 

                                            
9 Normally, lectures at Folk high schools are conducted in their native language. Therefore, it is 
desirable to study the basis of the language of each country beforehand. However, the lectures 
at the international courses were conducted using both English and native languages. The 
Japanese students we met in this study seemed to communicate with other students in both 
English and Norwegian because most of Nordic countries people can speak English fluently. 
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Education, Culture, Sports, Science and Technology, the employment rate of university graduates in 

fiscal 2018 was 98.0%. From this, it turns out that most university students in Japan enter the labor 

market without having any "gap-year". This seems to be efficient for Japanese labor market at first 

glance. However, as a result, there is a wide divergence between the abilities which students obtain 

before entering the labor force and the abilities which students are required from business 

community.  

Folk high schools' education gives us some ways to bridge the gap between educational 

institutions and the labor market. The key factors are to provide young people with time for 

self-reflection, opportunities to develop in communities and the strong relationship as independent 

individuals in the community. From this point of view, it could be said that the role of Folk high 

schools is similar to the role played by the homes and communities in Japan, as Kanazawa (2018) 

pointed out. Students can build mutual relationships based on dialogue in the community, and 

sometimes learn different values through intergenerational and intercultural exchanges. They can 

also think and find out their own role as the member of it, and develop their ability to work in a 

team. 

Project-based learning and community-based learning would be effective to provide these 

opportunities to university students. In addition, seminars and extracurricular activities may also 

satisfy the above three essences. However, none of these activities is just a framework without the 

third element: “the strong relationships as independent individuals in the community”. Teachers and 

career support professionals will be required to have the ability to develop students’ 21st Century 

Skills in a more equal and stronger relationship with students. 

Furthermore, this study revealed the differences in each country Folk high schools. The 

differences were discovered during the process that Folk high schools provide the types of 

education that cannot be covered by each country’s education system. Sometimes these types of 

education can be unique and advanced. Moreover, the education provided by Folk high schools in 

those countries accurately encapsulated the needs of young people in modern society. 

In Folk high schools, there are students of different ages. Many of them are students from 

Northern European countries, but some of them are from other countries all over the world. Some 

students have completed upper secondary school, others have not. However, at Folk high schools, 

regardless of their diverse background, every student can have a chance to study according to their 

own interests, aims and goals. Such comprehensive education will be strongly needed in Japan as 

well, where the number of students with school refusal is on the rise lately. 

 

Future research 
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Looking to the future, this study has identified several ways future research is worth.  

Firstly, it will be necessary to increase the number of case studies. We selected various types 

of schools. In addition, all interviewees provided their knowledge to us generously and responded to 

our questions as carefully as possible. Nevertheless, it can hardly be said that it covered all the 

significance of Folk high schools’ education. 

Second, quantitative survey is also effective related to the impact of Folk high schools’ 

education on the students' careers. Questionnaires on what kind of skills they developed, and what 

they achieved in the school, could be possible. Besides, a follow-up survey after several years the 

student has completed a Folk high school is more effective. 

Finally, we suggest the life story research of Folk high schools’ students as the most necessary 

future study. The reason is that, as already mentioned, there are diverse students in Folk high 

schools, and the interwoven students' life stories form the shapes of Folk high schools. 
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