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INTRODUCTION

In the age of the globalized knowledge economy (Nian Cai et al., 2016), fos-
tering innovation and creativity has become a priority for education. In this 
context, educational institutions around the world have been confronted with 
a creativity race (Florida et al., 2015) where “in place of the natural resources 
and large-scale industries that powered the growth of industrial capitalism, 
the growth of creative capitalism turns on knowledge, innovation, and tal-
ent” (Florida et al. 2015, p. 68). Most countries, including Japan, have been 
advocating such creative human capital as a way to boost scientific and eco-
nomic growth (Yonezawa, 2013; Hasan and Tucci, 2010). While knowledge 
societies of developed countries have largely embraced this view (OECD, 
2013; 2015), fostering creativity to compete in the global world poses great 
challenges to educators and policymakers as it requires refined as well as a 
globally harmonized understanding of academic integrity. It also demands 
from both educators and learners a high level of mastery of techniques that 
allow borrowing and using the intellectual creations of others. In this context, 
academic integrity and plagiarism, which may be considered a form of theft 
when “using the work of others as if it were one’s own” (Rosamond, 2002, p. 
169), have become global concerns at schools and universities. As it happens, 
in the pursuit of such world-class status, Japan has been promoting a series 
of government-funded programmes for research and internationalization aim-
ing at a comprehensive transformation of university governance in a global 
context. This pressure to improve its global competitiveness has brought 
about more attention on academic integrity, along with more information 
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on academic malpractice and plagiarism. How are Japanese undergraduate 
students responding to such changing academic culture?

This paper documents my own case as a foreign professor teaching at a 
Japanese university. Drawing upon direct experience with Japanese under-
graduate students at Osaka University, this study articulates two arguments. 
Firstly, it claims that students exhibit an increasing awareness regarding the 
importance of maintaining academic integrity. However, the topic is not a 
forefront issue at the institutional level and the university still offers scanty 
official guidelines and practical training. As a consequence, undergraduate 
students receive very little information and formal preparation on how to 
avoid plagiarism, which is the main reason related to their plagiarizing. Under 
such circumstances, one might wonder how awareness of academic integrity 
is developed and cultivated among undergraduates. This study suggests that 
this is undoubtedly related to the measures taken to respond to the multiple 
scandals around research misconduct that have affected Japanese academia 
over the past decade. However, given the limited institutional help and train-
ing undergraduates still receive, it cannot be pointed out as the main reason.

This leads to the second argument articulated in this study. It is argued here 
that the growing exposure that Japanese undergraduates have to international 
students and faculty may be a source of their familiarity with academic integ-
rity, despite not being formally taught about it. This study suggests that the 
process of internationalization of higher education that Japan has embarked 
upon over the past two decades has become crucial and an important stimu-
lus for greater knowledge and practices of academic integrity. The inbound 
and outbound movement of students and faculty, along with the drive of 
becoming internationally competitive through a series of government-funded 
programmes for research and internationalization, have increased Japanese 
students’ exposure to different academic standards and requirements, thus 
familiarizing them with what academic integrity means in a global context. 
This is not unrelated to the perceived importance and pressure that higher 
education institutions see in engaging students in internationalization, where 
students should “cultivate interculturally competent, internationally minded 
individuals with both cognitive and non-cognitive skills” (Kuroda et al., 
2018, p. 25).

This work utilizes a contextualized case of Japanese undergraduate stu-
dents of human sciences at Osaka University as a source of qualitative data 
to get a more thorough understanding of students’ perception of academic 
integrity and practices of plagiarism. I am aware that more varied qualitative 
data would help to obtain factual information that may be more representa-
tive of the general population. However, in this particular inquiry I have de-
pended on “theoretical sampling” (Reid, 1991, p. 123) drawing upon a pool of 
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examples of human sciences undergraduates as a way to collect indications of 
a general attitude toward academic misconduct and its interrelationship with 
practice. This allows me to explore the reasons behind their lack of the neces-
sary skills to understand what academic misconduct means in practice. How 
and where do Japanese undergraduates learn about plagiarism? How do they 
approach essay and report writing assignments? Why do they have little ex-
perience to incorporate the ideas of others into their own papers and projects?

This chapter will articulate those research questions also discussing what 
institutional responses have been made to respond to pressure to comply with 
international academic integrity standards. The first section will delineate 
the construction of the plagiarism discourse in the aftermath of the several 
scandals that have occurred in Japanese academia over the past few years. 
The second section offers qualitative data from human sciences Japanese 
undergraduates. It will discuss their understanding of plagiarism by also con-
sidering the argument of cultural influences that past literature has indicated 
as a crucial source of tolerance toward plagiarism among Asian students. The 
last two sections critically discuss the case of the School of Human Sciences 
at Osaka University by looking at what measures have been enacted. In the 
conclusion I will advance some suggestions on what can be done to improve 
the overall standards of academic integrity so that Japanese universities de-
velop the necessary globalized outfit to compete in a world-class knowledge 
economy.

PLAGIARISM MADE IN JAPAN

In its definitions of academic misconduct, the Kagakugijutsu Gakujitsu 
6KLQJLNDL�.HQN\ǌ�.DWVXGǀ�QR�)XVHL�.ǀL�QL�.DQVXUX�7RNXEHWVXƯQNDL (Special 
Committee on Academic Research Misconduct of the Commission of Inquiry 
on Science and Technology) articulates plagiarism as “the appropriation of 
another researcher’s ideas, analysis, analytical process, data research, results, 
articles/terminology without the researcher’s prior consent and/or proper 
acknowledgment” (MEXT, 2006, p. 12). Whereas the definition provides 
specific and concrete terms to delimit the problem, there is no one word 
that translates plagiarism into Japanese. Several technical expressions are 
used interchangeably, such as K\ǀVHWVX (✼), Wǀ\ǀ (┐⏝), or WǀVDNX (┐
స), all denoting the act of stealing a piece of work or robbing someone of 
their work. All these fall under the umbrella category of IXVHL�NǀL (ṇ⾜Ⅽ, 
‘malpractice’ or ‘misconduct’). The Guidelines for Responding to Miscon-
duct in Research published in 2014 by the Ministry of Education, Culture, 
Sports, Science and Technology (MEXT) articulate academic malpractice in 
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terms of WHWVX]ǀ (ᤐ㐀, fabrication), kaizan (ᨵࡊ, falsification), and Wǀ\ǀ 
(plagiarism) (MEXT 2014b, p. 10). These are normally referred to by using 
the acronym FFP (fabrication, falsification, plagiarism) or, more commonly, 
as IXVHL� NǀL (malpractice) (ibid.). Except for IXVHL� NǀL that can be found in 
undergraduate guidebooks and research-training related publications, other 
rather technical terms that carry extremely negative associations are rarely 
used and are usually not understood by students or university faculty alike 
(Wheeler, 2016, p. 109). Although the word purajarizumuʊD�WUDQVOLWHUDWLRQ�
of the English ‘plagiarism’ through the katakana syllabary used to transcribe 
IRUHLJQ�ZRUGV�LQWR�-DSDQHVHʊLV�EHFRPLQJ�SRSXODU��-DSDQHVH�XQGHUJUDGXDWHV�
are usually neither familiar with purajarizumu, nor with Wǀ\ǀ and the such 
(ibid.). Even with the popularity of detection programmes such as Turnitin 
and iThenticate at university campuses around Japan over the past few years, 
the concept of plagiarism remains unclear among undergraduates, particu-
larly about where the line is drawn between the students’ own ideas and oth-
ers’ ideas. Whether unintentional or intended, plagiarism is still very common 
among the Japanese undergraduate students I have met. To different degrees, 
many of them have engaged in some form of misconduct while completing 
their assignments, despite knowing that such behaviour is unacceptable, as 
well as ethically wrong.

What is clear from both the Japanese terminology around ‘academic mal-
practice’ and students’ attitude toward plagiarism is that both institutions and 
students are aware of its overall meaning and the effect of such malpractice, 
but they are uncertain about how to prevent it (or reluctant to take serious 
measures against it). Undoubtedly, the number of scandals that have shaken 
the academic communities in Japan and beyond over the past few years (Mat-
suzawa, 2013) have exposed the overall low level of academic integrity stan-
dards of Japanese higher education institutions. It has also revealed a culture 
of accepted malpractice in the Japanese academia (Enoki, 2018), which has 
been considered a critical obstacle to Japan’s pursue of a world-class status 
in a globalized knowledge economy.

Back in 2014, however, when the fabricated and plagiarized work of a 
Japanese stem-cell biologist team headed by Dr. Haruko Obokata at the Riken 
&HQWHU�IRU�'HYHORSPHQWDO�%LRORJ\�IORRGHG�WKH�-DSDQHVH�PHGLDʊDQG�VKRRN�
VFLHQWLILF� FRPPXQLWLHV�ZRUOG�ZLGHʊVXFK� LGHDV� RI�PDOSUDFWLFH�ZHUH� \HW� WR�
be taken seriously. In early 2014 Obokata, who reported the discovery of a 
new type of pluri-potent stem cell that can repair human tissue, published 
two papers in the world-class scientific journal Nature. Within a few weeks 
of being published, questions were raised about the veracity of Obokata’s 
papers. Although her findings were initially acclaimed as a remarkable 
breakthrough, when other scientists found they could not replicate the results 
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she had produced, an investigation into her research commenced. On April 
1, 2014, the Japanese government-affiliated research institute Riken Center 
for Developmental Biology announced that it had found Obokata guilty of 
scientific misconduct in the form of data manipulation and plagiarism (Ishii 
et al., 2014). The search also led to the discovery that large sections of her 
doctoral dissertation from the prestigious private Waseda University included 
information copied from documents available on the U.S. National Institute 
of Health website. As a consequence, she retracted her papers from Nature 
and immediately quit her job at the Riken Center. Waseda University, how-
ever, decided that retracting her doctorate was unnecessary because her intent 
had not been to deceive (Wheeler, 2016; Kimura et al., 2014). The decision 
raised strong criticism in that it revealed to the public a culture of acceptance 
of malpractice, which resulted in Waseda reversing its position and informing 
Obokata that her doctorate would be revoked unless she made the necessary 
corrections to the dissertation.

Since the Obokata incident in 2014 and complying with the above-
mentioned subsequent stricter regulations enacted by MEXT, universities 
and research institutes nationwide have established guidelines and regula-
tions concerning academic integrity. MEXT now requires that all graduate 
students and researchers participate in ethics training at their respective 
universities (MEXT, 2014b, p. 7). Universities not complying with these 
training requirements risk having their research budgets reduced (MEXT, 
2015). Therefore, graduate students, researcher and faculty are now provided 
with more information on how to develop effective academic research while 
avoiding malpractice and plagiarism. However, guidelines and trainings fo-
cus primarily on research activities and are directed almost entirely toward 
the science, technical, and medical fields, with little mention of the humani-
ties and social sciences. Still, faculty members of any field, including the 
humanities and social sciences, who are recipients of public research money 
funded by national or local governments such as Grants-in-Aid for Scientific 
Research (kakenhi) sponsored by the Japan Society for the Promotion of 
Science (JSPS), which is funded by the MEXT, must go through training 
so that they recognize the importance of their responsibility and raise their 
awareness in order to prevent misconduct. Due to numerous public incidents 
of academic fraud that have occurred in Japanese academia even after the 
Obokata incident (Enoki, 2018), universities have begun to provide clearer 
guidelines to raise awareness on how to conduct research in an ethical manner 
(Wheeler, 2016, p. 108). At Osaka University this takes the form of an online 
multiple-choice test called ‘Compliance Education’ that focuses primarily on 
how to handle public funds. The website says that the questionnaire “check[s] 
your understanding of public research funds. All staff members, including 
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Research Fellowship for Young Scientists (JSPS), who are handling public 
research funds are requested to complete the quiz [once a year]” (https://
my.osaka-u.ac.jp/admin/preventing_misuse/guideline. Retrieved on January 
9, 2020). The questionnaire survey of Osaka University staff on compliance 
awareness is “designed to gauge the degree of understanding and awareness 
of compliance issues among Osaka University staff and shed light on the uni-
versity’s actual work environment.” (https://my.osaka-u.ac.jp/admin/soumu/ 
compliance/survey. Retrieved on January 9, 2020). The results from the sur-
vey are then used for developing and implementing compliance promotion 
measures and other compliance-related policies.

While Osaka University staff seem to be regularly reminded of the impor-
tance of such academic integrity, with few exceptions in STEM education, 
official administrative guidelines for undergraduate students concerning 
academic integrity are not in place, especially in the humanities and social 
sciences. This happens despite the fact that undergraduate students of such 
disciplines are as well to be considered researchers as they are required to 
collect empirical data and conduct research for their undergraduate theses. 
Past research has attributed Japanese tolerance toward plagiarism to cultural 
factors, although there is a general agreement that “generalizations about 
cultural background and its influence do need to be taken seriously, but we 
must beware of them degenerating into stereotypes” (Sowden, 2005, p. 52). 
According to the cultural argument, Japan seems to be denoted by a culture 
of tolerance that sees plagiarism in Japan regarded not as negatively as it is 
in countries such as the United States (Rinnert and Kanbayashi, 2005, p. 36). 
As it happens, for the most part, the discussion about plagiarism in the Asian 
context has been dominated by an essentialist rhetoric that sees plagiarism 
as a culture in that there is little concept of word ownership (Fallon, 2008; 
Leki, 1992; Pennycook, 1996; Pickering & Hornby, 2005). Researchers 
have often emphasized the fact that the educational environment of students 
from various Asian countries stresses memorization of passages of text and 
encourages borrowing directly from the writing of others. In his study of 
multilingual student in higher education, Sowden (2005) claims that it can be 
inappropriate to expect Asian students to write in their own words because 
of the low tolerance for ambiguity and emphasis on master-apprentice style 
education of such cultures: “there is little tolerance of uncertainty [. . .] there 
being a correct answer to every question, which it is the teacher’s duty to 
provide and the student’s duty to learn” (p. 227). This creates a situation 
where plagiarism can be seen as a virtue: speculating with ideas comes to be 
viewed as pretentious as it hampers group consensus since it aims at dem-
onstrating one’s own understanding and abilities. Building on this argument, 
studies on students in Japanese higher education claim that they tend to have 
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a more forgiving approach to plagiarism than those in Western universities 
(Day, 2001; Dryden, 1999; Rinnert and Kobayashi, 2005). This essentialist 
argument complies with the nihonjinron discourse in the English as a Sec-
ond Language or as a foreign language context. As Kubota (1999) claims, 
nihonjinron rhetoric frames Japan as a unique, group-oriented, homogenous 
society, which encourages a vicious circle of ‘othering’, while informing edu-
cators to disregard the subjective voices of students, which in turn allows for 
the continued appropriation of this “unique” Japanese culture (p. 27).

Recent trends in the study of academic misconduct on international stu-
dents in Asian countries have moved beyond the cultural argument claiming 
that rather than culture norms dictating students’ inability to write with proper 
citations and paraphrases, plagiarism is likely to occur because students have 
still not developed their full writing capabilities (Pecorari, 2003; Wheeler, 
2009; Bretag et al., 2013). Drawing upon findings on Japanese university 
students’ reactions to copied and paraphrased texts, Wheeler (2009; 2014) 
addressed the common belief that copying is acceptable in Japanese culture. 
He found that Japanese university students do have negative attitudes toward 
copying and thus he argued against the view that plagiarism is a cultural 
matter (Wheeler, 2014). In a similar light, Liu (2005) maintains that plagia-
rism among Asian L2 students (non-native English writers) is often times 
language-specific, frequently stemming from “a lack of adequate language 
proficiency, lack of task-specific writing skills, and, of course, the urge to 
cheat” (p. 239). The ability of writing in the writer’s own words is the founda-
tion of paraphrasing, which is the basic practice for a plagiarism-free paper. 
However, paraphrasing is especially difficult for students because it involves 
sophisticated language processing skills, such as rewording, sentence rear-
rangement, and grammatical manipulation. When writing in English, very 
often Japanese students may be reluctant to paraphrase because they want 
to avoid the risk of making grammatical mistakes (Yoshimura and Adams, 
2018) or distorting the original meaning of the source text (Roig, 2001). This 
has been the most common incidence of plagiarism in my classes too.

From my conversations with Japanese undergraduates at Osaka University 
I have found that one explanation is that Japanese high school students receive 
too few opportunities to write essays that require source citation and critical 
thinking. This is primarily due to the dominant focus on university entrance 
examination training at the expense of writing and critical thinking skills, 
which require proper preparation in paraphrasing, summarizing and quoting. 
Under such circumstances, rather than culture, then, it is the lack of writing 
instruction and training that may play a role in plagiarism and misuse of texts 
by Japanese undergraduates. Japanese elementary and junior high school’s 
textbooks provide explicit instruction to students on how to reference sources 
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of their writing, although junior high school textbooks lack the scaffolding 
that allows students to become accustomed to citation and paraphrasing (Sa-
doshima, 2008). Moreover, since students are not required to write references 
in their essays for university entrance examinations, education on paraphras-
ing and citing sources is largely neglected (Sadoshima, 2014). Students who 
have attended high schools or universities that rely solely on testing as an 
assessment tool may plagiarize because of lack of experience in proper essay 
writing (Hayes and Introna, 2005). In terms of enforcing policies on plagia-
rism and academic integrity, these facts draw attention to other factors, such 
as proper pedagogical practices before and after entering university.

JAPANESE UNDERGRADUATES’  
PERCEPTION OF PLAGIARISM

For the purposes of this chapter, I conducted a simple qualitative survey 
amongst Japanese undergraduate students attending my courses at the School 
of Human Sciences, Osaka University. These courses, which are taught in 
English as part of the Human Sciences International Undergraduate Degree 
Program, cover a range of topics related to Japanese society, along with three 
academic skills-related courses (Academic Writing, Presentation Skills, Criti-
cal Thinking) that are required for all first-year students of the English-taught 
program. Data were collected between 2015 and 2019, covering 26 students 
(the majority of students in these classes are international students). Respon-
dents were Japanese nationals who attended Japanese public high school 
and were admitted to Osaka University based on Japan’s university entrance 
examination known as the 'DLJDNX�Q\ǌVKL� VHQWƗ (National Center Test for 
University Admissions; NCUEE, 2015). Admittedly, the survey for this study 
is modest in scale, but the results are nevertheless significant.

In my personal experience, cases of plagiarism have been restricted to a 
few Japanese students enrolled in my Academic Writing course who were 
required to submit several short essays as part of the course portfolio. These 
plagiarized short essays were often copied from the internet, especially 
from student websites such as sparknotes.com. Since recognizing and ac-
knowledging plagiarism was part of the learning goals of the course, they 
were not disciplined but trained and required to make needed corrections 
and changes, and resubmit their assignments. By their own admission, 
plagiarism was deliberately considered due to pressure to achieve good 
grades, but it was also unintentional, due to poor writing skills, poor time 
management, poor research and citation skills, and a lack of understanding 
of what plagiarism is.
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In my survey I checked students’ familiarity with plagiarism by asking 
them the following questions: “Do you know what plagiarism is?”; “Have 
you ever taken an academic writing course?”; “What do you initially do when 
assigned a written report”; “Have you ever copied from all or part of an as-
signment from others?”; “Have you ever copied from the Internet?” Nearly 
all respondents were aware of plagiarism, although they were unsure about 
citation style and had very little training in summarizing and paraphrasing. 
According to Yoshimura and Adams (2018), who conducted an empirical 
research on Japanese university students’ task representations of summariz-
ing and reviewed the standard course of study in elementary, middle, and 
high schools, Japanese students are not always asked to write summaries in 
their own words in Japanese language classes, nor are they disciplined for 
borrowing expressions from the source in writing a summary in their own 
language (Yoshimura and Adams, 2018, p. 60). The scholars’ report dis-
cusses how Japanese students learn summarizing skills in Japanese language 
classes from elementary to high school as a reading aid, but not as a writing 
skill. Students are taught how to identify main ideas and include them in 
their summary, although they are not required to learn how to paraphrase 
and use one own words. This situation is rarely improved even after they 
enter university because summary skills are not explicitly defined or taught 
in Japanese universities (Yoshimura, 2018, p. 6). This contrasts to situations 
in English-speaking countries or where English is taught as second language, 
where writing in one’s own words seems to be an important element of a sum-
mary definition, and students are explicitly warned against copying (Howard, 
2010; Roig, 2015).

One out of four respondents in my survey declared they had attended a 
writing course after starting university, primarily because they were advised 
to do so by their advisor. Their discipline-related course instructors or cohort 
advisor never offered guidelines or guidance on how to write a report or an 
essay, although these being part of class assignments. The courses offered 
to Japanese students at Osaka University are called akademikku raitinguʊ
the transliteration of ‘academic writing’ from English, using the Japanese 
NDWDNDQD� V\OODEDU\ʊDQG� RUJDQL]HG� E\� WKH� XQLYHUVLW\� OLEUDU\�� QRW� E\� WKHLU�
department. According to my respondents, akademikku raitingu instructors 
spend quite some time in contextualizing the need of such academic writ-
ing skills: this is articulated as a necessary training that all students need to 
achieve in order to become globally attractive and competitive. From the 
institutional perspective, with Osaka University being one of the top research 
universities in Japan, proper writing skills are deemed indispensable in order 
to catch up with global standards in academia as well as comply with inter-
national academic integrity criteria. Students are told that since they will be 
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required, sooner or later, to write for or present in front of an international 
audience, they must become aware of such basic academic writing skills and 
notions that are part of the common practice in most higher education institu-
tions around the world. However, since such academic writing courses are 
open to students of any department, they are very general and do not offer 
much practice. They cover an overview of how an essay should be organized 
and the main characteristics of each section. However, the examples offered 
in class are primarily from scientific journals, which have rather different in 
structure and organization from papers in the humanities and social sciences. 
Students are also introduced to paraphrasing, which they found to be the most 
difficult task, mainly because they mistakenly intended it as a form of patch-
work writing. Paraphrasing, that is, learning how to write in one’s own words, 
was something new to them, both as a concept and as a skill, which they had 
hardly ever heard or used. To illustrate how to paraphrase, the course offered 
some practice in writing summaries. They found summarizing a very difficult 
task, whether it was in their native Japanese or in English, because it involved 
mastering sophisticated language processing skills that they lack. Students 
were also taught how to use referencing software and different citation styles.

Regarding information-seeking behavior, when asked about what sources 
students use initially when assigned a written report, nearly all of them said 
they use internet. Only three of them said they use journals. Interestingly, 
none of them said they would ask or have asked their instructor, not even 
when I encouraged to do so. Many indicated the fact that they initially check 
the internet to see what is available about the topic, the structure of existing 
essays, with no intention of copying or using them for their own writing. 
They were not interested in what sources those existing pieces of writing 
listed because they would use class readings or literature listed in the syl-
labus by the instructor instead. One out of five of my respondents claimed 
they copied from all or part of an assignment from others. Respondents who 
copied from others said they did it because of having multiple assignments, or 
simply because they were very late for submission. Interestingly, those who 
let their work to be copied by a friend admitted they did not consider it a form 
of plagiarism: getting a report written in a previous year for the same course 
from a senpai (a senior student), an older friend or club member, and pass-
ing it as one’s own work is a fairly common practice among undergraduates.

What is clear from my students’ responses is that the increased growth of 
technology in what is referred to as the digital age has rendered internet the 
main source of information. However, the use of the internet and access to a 
mass of knowledge and countless publications have created an environment 
where thoughts, words, and concepts can be easily copied and reproduced 
as another individual’s work (Christodoulou, 2008). In this context, copying 
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from the web is widely used in every-day undergraduate students’ practice, 
which implies that students might have had previous experience of copying 
internet materials in non-academic settings, something that may also influ-
ence their attitude towards digital plagiarism in academic settings. However, 
it might also imply that they have actually learned and cultivated such web-
copying skills within the academic setting in the pursue of higher perfor-
mance, which poses an important question on the pedagogical and ethical role 
of higher education institutions.

Academic Integrity in Humanities and Social Sciences in Japan:  
So Close Yet So Far

Since 2015, when a controversial statement by the education minister an-
nounced an impending demise of the humanities and social sciences in Ja-
pan’s national universities, such faculties and departments have been under 
pressure to catch up with their STEM fields (sciences, technology, engineer-
ing, mathematics) counterparts to enhance the universities’ global rankings 
and status. Writing on the 2015 MEXT controversial statement and its con-
sequences, professor Shunya Yoshimi, a leading cultural sociologist in Japan 
and author of the 2016 book Bunkei gakubu haishi no shogeki (The Abolition 
of the Humanities Shock), states that in comparison to the sciences, the hu-
manities suffer from a lack of high impact academic journals, do not gener-
ate high citation rates, and do not attract the level of research funding that 
would enable them (p. 250). As it happens, Japanese humanities and social 
sciences scholarship is negligible when it is compared to English-language 
production because most Japanese scholars seldom publish their research in 
international English-language journals or with English-language academic 
book presses, and they only occasionally present their research at interna-
tional conferences. Following the domestic and international backlash of the 
2015 MEXT statement, national universities have started incentivizing pub-
lication in English-language through grants and funds, and free translations 
of Japanese-language papers published in the faculty-based NL\ǀ (bulletin) 
that most humanities and social sciences scholars have used so far to report 
their achievements. The School of Human Sciences at Osaka University 
has been publishing the 1LQJHQ�NDJDNX�NHQN\ǌND�NL\ǀ since 1975, with all 
numbers and contents available online in digital format (Bulletin of Graduate 
School of Human Sciences Osaka University). In the aftermath of the 2015 
MEXT statement and related measures, the School started publishing the 
Osaka Human Sciences, in which faculty of the School of Human Sciences 
can re-publish their English translation of a paper previously published in 
Japanese in the 1LQJHQ�NDJDNX�NHQN\ǌND�NL\ǀ or another journal, as long as 
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they obtained permission for reproduction of it. The Japanese-English trans-
lation fee is covered by the School and the service is provided by an external 
professional translation agency contracted by it. This is not unrelated to the 
government goal of elevating Japanese academia to global standards by cut-
ting funding for publication of Japanese-language academic journals, while 
making available special funding available for scholarly associations to ret-
rofit existing journals and academic forums for English-language scholarship 
and international research collaboration.

When looking at the academic integrity in the publication guidelines for 
authors for both the 1LQJHQ� NDJDNX� NHQN\ǌND� NL\ǀ and the Osaka Human 
Sciences, the instructions are very simple, primarily covering style and edit-
ing instructions, with no reference to authorial ownership of words and ideas 
or academic integrity. In the case of the Osaka Human Sciences, since it 
contains English translations of papers published previously in the NL\ǀ, it 
simply requires the author to confirm the authorship and authorization for the 
translation. In the same vein, when it comes to essay or report writing, Japa-
nese undergraduate students at the School of Human Sciences receive very 
little information or instructions on practices in relation to their assignments 
and current citation practices. The School conducts frequent surveys admin-
istered to students to assess teaching quality, but no survey question is aimed 
at determining the level of undergraduates’ understanding of plagiarism or 
whether they are offered practical advice on that. The only academic writing 
training that includes plagiarism that my students have been able to attend is 
a seminar held occasionally by Osaka University’s library. There students are 
primarily provided with online resources to improve understanding of plagia-
rism and avoid being a plagiarist, as well as instructions on how to use refer-
ence management software such as EndNote, which is available for free for 
students and staff of Osaka University. Since students prioritize courses that 
can count into their GPA (grade point average), they are reluctant to spend 
time in such seminars that are optional and not graded. As a consequence, 
only a very few undergraduate students attend them and when it happens, it 
is primarily because they were told to do so by their advisor or course instruc-
tor. The university also provides faculty with a free account to the plagiarism 
detection service iThenticate, although this is not available to students.

Academic communities in the majority of English-speaking countries have 
discussed student plagiarism mainly as an act resulting from students’ lack 
of ethics in that it is considered an ‘intellectual theft’ (MLA, 2009, p. 52) 
and therefore it has been shaped by repugnance towards such moral offense: 
it is a crime “worse than theft” (Maddox, 1995). As it happens, though, 
such intellectual theft is often simply due to students’ (and their advisors’) 
lack of training in citation rules and paraphrasing skills (Pecorari, 2003; 

9781793619945_Monteneri.indd   769781793619945_Monteneri.indd   76 5/19/20   3:18 PM5/19/20   3:18 PM



 Internationalizing Higher Education in Japan  77

Campbell, 1990; Davis, 2013). The Undergraduate Student Guide (Binran) 
of the School of Human Sciences at Osaka University gives an idea of what 
meaning of academic misconduct is conveyed to student: the guidebook uses 
expressions such as ‘use of unauthorized material’, ‘cunning’ and ‘cheating’ 
with no further information or reference to resources or practical training 
to learn how to avoid it (guide available here in Japanese: https://www.hus 
.osaka-u.ac.jp/sites/default/files/2019gakuseibinran_gakubu.pdf). This means 
that once students enter university, course instructors and professors take for 
granted that freshmen are aware about plagiarism and possess the needed 
skills to avoid it. In contrast, the survey on undergraduates conducted by the 
Center for Education in Liberal Arts and Science (CELAS) of Osaka Univer-
sity shows that students, especially freshmen, find academic writing difficult 
because of their lack of training about it (Hori and Sakajiri, 2016, p. 5). Some 
of the most common answers were: “I had no chance to write a report prior 
entering university, so I couldn’t understand how to organize a paper in the 
first place”; “During my first semester, when I was asked to submit a long 
essay or report, I didn’t know how to write it, it was very hard”; “I don’t know 
how to write a report because I am not given feedback on style and organiza-
tion of papers I submitted”; “The professor does not give me instructions on 
how to write a report, and many people submit it without knowing how to 
write it.” (ibid.). Results of this survey questionnaire are consistent with the 
arguments of recent literature discussed above, which contends that lack of 
task-specific writing skills and training should be indicated as the main rea-
son for students’ plagiarism. It also shows that students (especially freshmen) 
are aware of their limitations and ask for more guidance, a request that is not 
answered through structured courses, but is passed down to course instructors 
in the form of recommendation.

Although Osaka University Japanese undergraduates do not seem to 
know well how to avoid plagiarism, they are very clear that cheating or 
direct copying, especially on a test, is unacceptable. Most of the guidance 
Human Sciences undergraduates receive at Osaka University revolves 
around proper test-taking etiquette, usually in the form of simple written 
instructions listed in the Binran distributed during the entrance orientation 
(guide available at this address: https://www.hus.osaka-u.ac.jp/sites/default/
ILOHV�����JDNXVHLELQUDQBJDNXEX�SGI���0LG�WHUP�H[DPVʊRIWHQ�LQ�WKH�IRUP�RI�
D�PXOWLSOH�FKRLFH�TXL]�RU�TXHVWLRQ�EDVHG�WHVWʊDQG�ILQDO�H[DPVʊLQ�WKH�IRUP�
RI�D�VKRUW�HVVD\�RU�UHSRUWʊDORQJ�ZLWK�WKH�VWULFW�DWWHQGDQFH�UXOH�WKDW�UHTXLUHV�
Japanese students to attend at least the two-third of classes, are the basic 
requirements for undergraduates to receive a passing grade. In this context, 
academic integrity is mentioned only in relation to examinations that are of 
extreme importance in the four-year undergraduate program in that students’ 
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grades are determined largely by their scores on mid and end-of-term exams. 
For this reason, the Undergraduate Student Guide of the School of Human 
Sciences includes a section stating that the examination will be invalidated if: 
1. The student uses unauthorized material during examination; 2. cunning and 
cheating; 3. sitting someone else’s exam; 4. failing to follow the instruction 
of the examiner; or 5. plagiarism in the form of handing in someone else’s 
work, which means that part of the work is copied from someone else’s text, 
website, internet, or class material (guide available at this address: https://
www.hus.osaka-u.ac.jp/sites/default/files/2019gakuseibinran_gakubu.pdf). 
During the orientation, this last part is simply commented upon by remind-
ing students to remain honest and outlining briefly the consequences for 
those caught cheating on exams, which can range from failing the course to 
expulsion.

In sum, the above research results seem to suggest that although both 
students and faculty consider academic integrity of crucial importance in the 
School of Human Sciences, the department still lacks of training and practical 
skills to implement good academic practice. The remainder of this chapter 
will contextualize and interpret such findings by considering them critically 
within the process of internationalization of higher education, which empha-
sizes both internationalization at home and improved institutional recognition 
abroad.

THE INTERNATIONALIZATION OF  
JAPANESE ACADEMIC INTEGRITY

Confronted with declining numbers of domestic students and in the attempt 
to “improve their global competitiveness or to lead the internationalization of 
Japanese universities through the university reform (e.g., governance, man-
agement, structure, curriculum, and admission)” (Shimmi and Yonezawa, 
2015), a growing number of Japanese universities have made concerted efforts 
to attract more international students. According to the government-based Ja-
pan Student Services Organization (JASSO), as of 2018 there were 298,980 
international students studying in Japan, a steep increase from the 171,122 
international students in 2014 (JASSO, 2019a, p. 1). The breakdown of num-
bers shows that the 93.4% of them are from Asia (279,250 students; JASSO, 
2019a, p. 3) with China and Vietnam counting the most of them (JASSO, 
2019a, p. 4). The national government has played an important role in driving 
the internationalization of higher education (Yonezawa, 2011; Takagi, 2016; 
Yonezawa and Shimmi, 2016). The discourse on internationalization started 
around the 1980s when kokusaika (internationalization) became a buzzword 
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in Japan’s education (Goodman, 2007) as part of Prime Minister Nakasone’s 
pledge in the 1980’s to transform Japan into an ‘international country’ (Horie, 
2002). Building on that, the Japanese government has launched several initia-
tives over the last two decades to raise the number of international students 
and foreign nationals who study at a Japanese university, at undergraduate 
and graduate level, or at Japanese language schools on a ‘college student’ 
visa. Among these initiatives, the 300,000 International Students Plan was 
implemented in 2008 with the goal of reaching such number of international 
students by the year 2020, also as part of a global strategy to open up Japan 
to the rest of the world and expand flows of people, goods, money and infor-
mation between Japan and other regions (MEXT, 2008). Together with this 
plan, the Global 30 project was launched in 2009 as a five-year funding proj-
ect for internationalizing 30 designated core universities. Although only 13 
universities were finally chosen (seven public and six private), these schools 
have been increasing the number of degree programs offered in English, and 
promotional events and public relations activities outside Japan in an effort 
to attract potential overseas students and faculty. The initiatives under the 
Global 30 project have proved to be relatively effective, as the number of in-
ternational students at the core universities increases every year, growing by 
more than 40% during a five-year period (Hennings and Mintz, 2015). With 
the end of the Global 30 project in 2014, the government launched the Top 
Global University Project, a 10-year funding project for selected universities 
that aim to either enter the top 100 universities in world rankings or become 
front runners of internationalization in Japan. Universities funded by the 
program are required to increase lectures in English and improve the ratios 
of foreign faculty and students (MEXT, 2014a). Accordingly, the program is 
likely to contribute to the growing numbers of international students in Japan, 
also by achieving the government’s target of 300,000 international students 
by 2020. The reasonably significant ratio of 135,041 international students 
studying in Japan at higher education institutes in 2018 (JASSO, 2019a, p. 5), 
along with the 105,301 Japanese nationals studying abroad in the same year 
(JASSO, 2019b, p. 8) indicate a vibrant inbound and outbound movement 
that adds up to a promising picture.

In this context, the internationalization of higher education in Japan has 
been understood as a ‘two arenas’ model (Teichler, 1999), that is, the double 
pursuit of exporting its system to other countries and adjusting its system to 
the world so that gurobaruka (globalization) becomes also integral to the de-
scription of Japanese higher education. The term gurobaruka first emerged in 
the late 1990s, and the 2000 report “Prime Minister’s Commission on Japan’s 
Goals in the 21st century” (Office for the Prime Minister’s Commission, 
1999) was the first policy document to use it. The term has been referred to 
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as describing the climate in which Japan has inevitably been affected by, and 
needs to embrace, globalization (Iwabuchi, 2005). As it happens, though, a 
strong national identity is widely observable in the research and education 
styles of Japanese universities, such as the stress on laboratory work in STEM 
and a tendency to develop Japanese higher education system based on the 
prioritization of Japanese language (Yonezawa and Shimmi, 2016, p. 106). 
This is evident in Osaka University designing a so-called ‘international pro-
gram’ on the ashes of an English-taught international undergraduate degree 
program established under the Global 30 project. In 2010 Osaka University 
established the International College to oversee two degree programs taught 
in English as part of the Project for Establishing Core Universities for Inter-
nationalization under the Global 30 program (https://www.osaka-u.ac.jp/en/
international/action/global30/international_college). The two English-taught 
undergraduate programs are the Chemistry-Biology Combined Program and 
the Human Sciences Undergraduate Degree program based at the School of 
Human Sciences. In April 2019 Osaka University replaced the English-taught 
Chemistry-Biology Combined Program with an International Sciences Pro-
gram that requires preliminary and extensive Japanese language education for 
six months prior to enrolment in the new International Science Undergradu-
ate program that will be taught entirely in Japanese starting from the second 
year (http://cbcmp.icou.osaka-u.ac.jp/news#post-499). While English-taught 
undergraduate programs in Japan follow the Western academic calendar with 
their entrance in October, the new International Science Program has been 
redesigned so that international students arrive in October and enroll as Japa-
nese language students for six months, during which they are expected to ac-
quire enough Japanese proficiency to conduct study and research in Japanese 
during their following four undergraduate years. Upon completion of their 
language training, they will then enter the International Science undergradu-
ate program in April along with their Japanese peers. With the science-based 
program absorbed into the regular Japanese undergraduate curriculum, the 
Human Sciences International Undergraduate Degree Program remains the 
sole working English-taught undergraduate course offered by Osaka Univer-
sity. Indeed, as Yonezawa and Shimmi (2016) argue, the high international 
prestige given to the academic performance of top Japanese universities “has 
not been achieved by the integration of the Japanese system into global, 
‘cosmopolitan,’ or English-speaking systems, as typically seen in Singapore 
and Hong Kong, but rather through the strong protection of a national higher 
education system based on the national language and culture” (p. 106).

Nonetheless, despite the strong resistance of integrating Japanese academia 
into a more global system, when asked about their perception about the 
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internationalization level of the School of Human Sciences, my respondents 
DVVHUW�WKDW�WKH�SUHVHQFH�RI�IRUHLJQ�WHDFKLQJ�VWDIIʊVRPH�RI�WKHP�ZLWK�HQRXJK�
Japanese proficiency to teach and interact in both English and Japanese 
LQ� FODVVHV� RI� D�PL[� RI� LQWHUQDWLRQDO� DQG� -DSDQHVH� VWXGHQWVʊDQG� WKH� ULVLQJ�
number of international students has helped increase their access and under-
standing of what global human capital means, and has brought some impact 
on plagiarism and academic integrity practices. In a context where foreign 
teaching staff regularly remind in their syllabi and assessments the require-
ments that meet international academic integrity standards, and international 
peer students sharing ideas and practices during their class presentations and 
group work, Japanese students feel the positive pressure that the presence of 
international students and staff poses on them. It also produces the sort of 
international environment they are expected to confront with in the academia 
and at work thereafter.

Still, it is difficult to quantify how much Japanese undergraduates benefit 
in terms of increased awareness in academic integrity and knowledge in 
paraphrasing and plagiarism. Respondents who attended my English-taught 
classes that are made of a mix of international and Japanese students clearly 
support the idea that such presence exposes them to opportunities to cultivate 
and train themselves in the skills needed in the globalized knowledge econ-
omy, despite the challenge of using English as a medium. However, the num-
ber of Japanese undergraduate attending English-taught classes is still very 
limited since they are primarily concerned with their English proficiency that 
may affect their course grade and, ultimately, their GPA. Very often Japanese 
students have good written skills, but lack the speaking and discussion skills 
to attend English-taught classes where knowledge and competence is con-
structed through a habit of conversation and teacher-student interaction. This 
poses a challenge on foreign teachers’ pedagogical approach and teaching 
style so that such a language barrier is overcome and the related assessment 
methods are adjusted. In sum, from my experience as a foreign university 
professor, I claim that while Japanese students do not receive enough training 
on academic writing and proper referencing style, when they are in classes 
made of a mix of international and Japanese students they may be taught 
or required to meet such international academic standards. The advantage 
of first-hand experience of international academic integrity standards make 
them informed and, as a byproduct, more aware of plagiarism and misconduct 
in general. In these terms, the impact of inbound international students and 
foreign faculty may be significant as it does create the kind of globalized en-
vironment that their presence is supposed to bring about, which has a positive 
impact in terms of students’ understanding of plagiarism.
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CONCLUSION

This study had two main objectives: examine students’ perceptions and at-
titudes toward plagiarism; and focus on what institutional responses have 
been made by looking at the case of the School of Human Sciences at Osaka 
University.

In regards to academic integrity, results of this study show that Japanese 
undergraduates often do not know how to cite or paraphrase, and teachers do 
not give them enough guidance or point to the need of more training. While 
words associated with ‘plagiarism’ are becoming more familiar among Japa-
nese undergraduates, they do not seem to encourage more training and prac-
tice to avoid it. This also relate to the fact that plagiarism is still ill defined 
and confined within research in STEM fields, thus not requiring undergradu-
ate students of humanities and social sciences to train in the techniques and 
skills needed to maintain academic integrity. Respondents of this study feel 
their limitations as they were not explained the notions of proper academic 
conduct at an early stage, particularly among freshmen, nor were they offered 
a proper training. Upon entering university, Japanese undergraduates receive 
very little stimulus to develop an understanding of intellectual property as 
they are immediately confronted with the GPA race and the peer-pressure. 
Current practice at Osaka University is to train humanities and social sciences 
students about plagiarism by administering writing style manuals or advising 
them to attend short academic writing seminars. Respondents of this study 
believe they should be trained and informed about the basics at earlier stages, 
starting at middle and, above all, at high school. Indeed, whether or not a 
middle or high school student will enter university, the practice of summariz-
ing and paraphrasing are essential to develop critical thinking skills, as it is 
guidance as to how and when to quote.

In a pressing internationalization context, also marked by stricter top-down 
instruction aimed to avoid fraudulent research or plagiarism as exemplified 
by the Obokata incident, there are indications that Japanese universities are 
focusing more on the issue of academic integrity than before. While such 
focus has been directed primarily toward the science, technical, and medi-
cal fields, the case of the School of Human Sciences at Osaka University 
discussed in this chapter shows that humanities and social sciences are also 
adjusting to a more globalized culture of academic integrity, despite the little 
formal training students receive especially at undergraduate level. Although 
the development of academic research in the humanities and social sciences 
has not changed much and still happens primarily through dialogues and 
SXEOLFDWLRQV�LQ�-DSDQHVH�ODQJXDJHʊZKLFK�SRVHV�YHU\�OLPLWHG�DFFHVV�WR�QRQ�
-DSDQHVH�VSHDNLQJ�DXGLHQFH�DQG� UHDGHUVKLSʊWKH� UHVXOWV�RI� WKLV� VWXG\�VKRZ�
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that an enriched learning environment where both international students and 
faculty are routinely involved in Japanese students’ academic life brings 
about more attention on academic integrity that complies with global stan-
dards. Respondents of this study claim that Japanese students’ interaction 
with international students and faculty make them more aware of what ac-
tors in a globalized knowledge economy can do and have a more harmonize 
understanding of what academic misconduct means. However, in relation 
to academic integrity, they claim that the university needs a comprehensive 
transformation of academic standards so that they can actually compete in a 
global context. As it happens, the goal of developing world-class universi-
ties is still primarily concentrated on the quantitative side of the process: in 
terms of financial investment; number of inbound international students and 
staff; number of outbound Japanese students; and number of publications 
in English that an institution offers. The number of publications that the 
School of Human Sciences issues in English has increased as an effect of 
government funding being redirected into translating extant Japanese papers. 
However, if competing at a global level is the goal of Japanese universities, 
then more attention on such matters as to how and when is it necessary to 
acknowledge authorship, or accepted to use a translation software, the dif-
ferent value of printed and digital sources should be taught. This should go 
along with an emphasis on the risks of misinformation when citing electronic 
sources, or when translating sources in one’s native Japanese language into 
other languages and vice versa. In the case of the School of Human Sciences, 
since the Japanese curriculum does not seem to encourage academic writing 
or critical skills as much as its English-taught Human Sciences International 
Undergraduate Degree counterpart does, then more interaction and exchange 
between the Japanese and the English-taught programme is deemed of high 
importance. Academic Writing, Presentation Skills and Critical Thinking are 
required subject for all freshmen in the English-taught Human Sciences In-
ternational Undergraduate Degree, even if only for one semester. Maybe this 
should be extended to all regular Japanese students. A skilful use of internal 
resources may benefit both sides and develop the sort of creative global hu-
man capital that is expected to boost scientific and economic growth.

Although the potential for plagiarism is ever present, it is clear that it is 
more likely to happen when people ignore it, either intentionally or inadver-
tently. In its pursue of internationalization of a wider range of education and 
research institutions, Japan faces demands to stimulate domestic competition 
in the internationalization of the education system and Japan’s society as a 
whole. In this context, universities around Japan can take positive measures 
toward preventing it by instilling a sense of intellectual integrity among their 
students, as well as by fostering cooperation and exchange with international 
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students and faculty who already live in Japan. However, the tension be-
tween the desire for a global or cosmopolitan profile and the emphasis on 
preservation of educational and examination practices from the compulsory 
to the higher education level are curbing the realization of such globalizing 
reform plan. The findings and implications of this paper clearly call for a 
more reflective examination of actual higher education globalization goals 
and current status, as well as a valorisation of extant human global resources, 
including international faculty working in Japanese universities and their 
view on the future directions of Japanese higher education.
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