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Assumptions about Writing Assignments

• Learners need to learn more than just grammar and 
vocabulary. 

• Teachers commit a considerable amount of time reading, 
commenting on, editing and grading writing assignments 
and tests. 

• Learners might not internalize teacher feedback and 
correction.

• Learners may benefit from thinking about on the how they 
felt and what they were thinking during the assignment. 



What do Learners do in Writing Classes?

• L2 language classrooms usually focus on having L2 learners 
developing writing proficiency

Typically this emphasises
• lexical knowledge
• grammatical knowledge
• developing content 
• Following typical writing organization patterns

Schoonen, Snellings, Stevenson, & Gelderen (2009)

Schoonen, Snellings, Stevenson, & Gelderen (2009) argue that there 
is not enough stress on developing metacognitive knowledge or 
metacognitive experiences, and metacognitive strategies.



Metacognition
WHAT IS IT?



Metacognition; Thinking about Thinking

• In psychology metacognition is as an executive process that 
manages difficult tasks such as 

“making inferences, recognizing assumptions, making deductions, coming up 
with interpretations, and evaluating arguments” 

(Magno, 2010, p. 150) 

• Metacognitive and cognitive strategies likely overlap. 
(Livingston, 2003)



Metacognition; Two Processes
Metacognitive knowledge

• Can help learners understand when and if a goal is met.

• Guides learners to emphasize specific goals. 

(Flavell, 1979, 1987, Livingston, 2003)



Metacognition; Two Processes
Metacognitive experiences 
Help raise a learner’s awareness (their feelings + their experiences) by;

• linking personal experience to the goals of the task, 

• linking what they know to the goals of the task,

• helping them understand how their favored mode of learning relates to task goals,

• Helping them to think how to best use their strengths to meet the task goals,

• Helping them to think about how their weaknesses and how they affect task goals. 

(Flavell 1987; Schoenfeld 1983, 1985, 1987; Winn and Snyder 1996)



Metacognition and Critical Thinking

• Metacognitive activities thus relate to critical thinking by

o helping learners to become more aware and self-reflective

• Metacognition can be viewed as a predictor of critical thinking 
o Demonstrates the ability of learners to have active control over the cognitive 

processes 

• Metacognition is involved in developing higher order thinking skills 
(HOTS)

(Brown, 2004)



HOTS



According to Ferris (2006) Most common forms of feedback on writing; 
• Direct teacher correction and comments
• Peer feedback

Truscott (1996) has argued that there is: 
• Debate on such feedback effectiveness
• Corrective feedback may be useless / detrimental as learners ignore 

the feedback / copy corrections.
However, learners seem to benefit from giving feedback more than 
receiving feedback 

Problems with Feedback

(Althauser & Darnall, 2001; Cho & MacArthur, 2011; Li, Liu, & Steckelberg, 2010; Lundstrom & Baker, 2009). 



1. Pre-Writing
• Receiving the assignment, 
• Metacognitive Pre-Writing Task
• Researching, and brainstorming ideas
• Planning, making an outline

2. During Writing
• Following the outline writing sentences, and/or paragraphs
• Writing topic sentences, supporting paragraphs, providing details, 

providing examples

3. Post-Writing (drafts 1+)
• Metacognitive Post-Draft Tasks I, II and III

• Peer feedback and correction
• Teacher corrective guidance and feedback
• Self-assessment and self-correction

Stages to Metacognitive Writing



An example 

• As part of the curriculum, 
students are required to 
complete a ‘process writing’

• They choose a topic from a 
select list. 

• They research and draft the 
body of the essay. 

• They then write the introduction 
and conclusion. 

• They recieve feedback from the 
teacher &/or peers. 

• They revise and submit a final 
‘draft’



Metacognitive Pre-Writing Task

Strongly 
disagree

Disagree Slightly 
disagree

Slightly agree Agree Strongly 
agree

1 2 3 4 5 6

1. I am interested in the writing assignment. 1  2  3  4  5  6

2. I understand what the writing assignment is asking me to write about 1  2  3  4  5  6

3. I feel confident about my performance with the writing assignment. 1  2  3  4  5  6

4. I have a topic that I can write about. 1  2  3  4  5  6

5. I have an idea about what I am going to write. 1  2  3  4  5  6

6. I know what resources I am allowed to use (dictionary, internet research, etc). 1  2  3  4  5  6
7. I know what units/sections/pages of my textbook can help me complete the writing. 1  2  3  4  5  6

8. I know how to organize my ideas (paragraph organization, topic sentence, supporting sentences). 1  2  3  4  5  6

9. I feel that I will be able to included enough details to support my ideas. 1  2  3  4  5  6
10. I believe that readers understood my ideas/opinions. 1  2  3  4  5  6

Read the assignment hand out. Then, read each of the following 10 statements. Please consider your answer 
carefully and circle how much you agree or disagree with the following statements the number from 1 to 6. 



Metacognitive Post-1st Draft Task I

Strongly 
disagree

Disagree Slightly 
disagree

Slightly agree Agree Strongly 
agree

1 2 3 4 5 6

Read your first draft. Then, read each of the following 10 statements. Please consider your answer carefully and 
circle how much you agree or disagree with the following statements the number from 1 to 6. 

1. I think that what I wrote is interesting. 1  2  3  4  5  6

2. I think that others will think that my topic is interesting. 1  2  3  4  5  6

3. I feel confident about my performance with the writing assignment. 1  2  3  4  5  6

4. I used the information I brain stormed / researched. 1  2  3  4  5  6

5. I followed my outline when I was writing. 1  2  3  4  5  6

6. I only used the resources I am allowed to use (dictionary, internet research, etc). 1  2  3  4  5  6
7. I checked my grammar for each sentence. 1  2  3  4  5  6

8. I checked my punctuation for each sentence. 1  2  3  4  5  6

9. I checked my paragraph organization (topic sentence, supporting sentences, details, explanations, etc). 1  2  3  4  5  6
10. I believe that readers will understood my ideas/opinions. 1  2  3  4  5  6



Self-review of writing
Read through your writing again. Consider the content. Think about the following questions and 
take note of your ideas. 
1. What can be done do to improve the content of the writing? Write at least 3 ideas about what can be 

done to improve the content. 
2. What do you think readers think or feel about what the writing? Write 2 ideas about what you think they 

might have felt/thought while reading the writing. 
3. What information was missing from the writing? Write 2-3 ideas that you could have included in the 

writing.  
4. How might that missing information from #3 improve the writing?

Peer review of writing
Read through your partner’s writing. Consider the content. Think about the above questions and 
take note of your ideas on their paper. 

Metacognitive Post 1st Draft Task II



Error Correction (sample)

o a/an/the
o Subject /Verb Agreement

• He are…X we is… X
o Correct verb (past vs present or meaning)

• The city has beautiful today. X 
o Singular (child) vs plural (children) 

• Ex. Many people have a car. X / many people have car. X
o Spelling 

• /r/ vs /l/ (dairy vs daily

Read through your writing and your partner’s writing. Try to find errors that you made in the writing. 
Use the following to guide you and put a check beside any errors that you can find. Correct those 
errors to the best of your ability. Discuss with your partner if you need help. 

o Is each sentence complete? (It has the 
necessary subject & predicate/verb) 

• Sunshine nice. X-> The sun was shining 
nicely. 

o Not enough variety in expressions 
/vocabulary or overuse of some 
expressions:

• In recent years, delicious, etc
o Contractions

• I’m, he’s, It’s
o Countable/noncountable nouns 

• Child/children, a lot of fish, almost 
everyone



1. I think that what I wrote is interesting. 1  2  3  4  5  6
2. I think that others will think that my topic is interesting. 1  2  3  4  5  6

3. I feel confident about my performance with the writing assignment. 1  2  3  4  5  6

4. I read and tried to follow my partner’s comments on my writing 1  2  3  4  5  6

5. I read and tried to follow my teachers corrections/advice. 1  2  3  4  5  6

6. I followed the formatting that my teacher asked me to follow (APA 6th edition) 1  2  3  4  5  6
7. I checked my grammar for each sentence. 1  2  3  4  5  6

8. I checked my punctuation for each sentence. 1  2  3  4  5  6

9. I checked my paragraph organization (topic sentence, supporting sentences, details, explanations, etc). 1  2  3  4  5  6
10. I believe that readers will understood my ideas/opinions. 1  2  3  4  5  6

Metacognitive Post-2nd Draft Task I

Strongly 
disagree

Disagree Slightly 
disagree

Slightly agree Agree Strongly 
agree

1 2 3 4 5 6

Read your 2nd draft. Then, read each of the following 10 statements. Please consider your answer carefully and circle 
how much you agree or disagree with the following statements the number from 1 to 6. 



General Observations

Students who attend the classes and follow the metacognitive 
tasks generally;

• Submit much better organized (structurally) writing assignments than 
those that miss the tasks. 

• Submit assignments that are more individual and engaging to 
read/mark. 

• Have fewer grammatical and lexical errors. 
• Seem to be more willing to ask questions about corrections/advice 

or comments made by the teacher. 
• Seem to find topics that are of specific interest to them (think outside 

the box for topics).
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